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The Exploration of Skilled and Less-Skilled EFL Graduate Students' L1 and L2
Writing Strategies

ABSTRACT
This study aims to explore writing strategies applied by EFL graduate students when
composing in Indonesian (L1) and English (L2). This study primarily investigated the
similarities, differences, and transferability of student writers' strategies while they wrote the
texts in L1 and L2. The participants, involving two males and females, were categorized into
skilled and less-skilled writers. Th§data were collected over periods of four months using
various data collecting methods: think-aloud protocols (TAPs), retrospective, and semi-
structured interviews. The research shows that students employed similar personal strategies
while they wrote in Indonesian (L1) and English (L2). The discovery highlights that students
transferred L1 strategies to L2 writing strategies. Though students' strategies were similar,
there were also some variances between the strategies applied by skilled and less-skilled
ones. The skilled writers viewed writing as a process of planning, writing, reading rereading
their text, rehearsing, and finally revising their writing. Meanwhile, less-skilled writers
tended to employ linear and less recursive strategies. From the research findings, some
suggestions are given for the future study of this kind.
Keywords: writing strategies, similarities, and differences, transferability, skilled and less-
skilled writers

1. INTRODUCTION

Writing is viewed as a problematic language skill as it needs different skills and
procedures (Harmey, 2020). Writing in L2 is more challenging than in L1, considering that
writing in L2 needs some abilities in some parts such as spelling, vocabulary, usage, and
sentence structure (Alfaki, 2015; Eliwarti & Maarof, 2014). Other intricacies of writing in
L2 might also stem from some shreds of evidence; they had to confront cultural
discrepancies, appropriate writing strategies, the familiarity with writing genres, and the
attainment of academic proficiency in target languages (Al-Gharabally, 2015; Ortega, 2015).
Nonetheless, writing strategies have substantial roles in the writing process. If appr@riately
utilized, writing strategies can affect students’ writing quality, and distinguish between
skilled and less-skilled writers (Khongput, 2020).

The writing literature on the progression of L2 writing skills in the Indonesian context
is rare. Some research has already addressed the difficulties confronted by Indonesian
students while writing in English (L2). The problems might be the applications of a product-
based approach rather than the process-based approach that has still been implemented in
Indonesian schools (Widodo, 2008), and the way of teaching implanted by Indonesian
writing teachers.

Many Indonesian English teachers/ lecturers only focus on the final result without
guiding them the process of generating text using systematic stages. They only ask students
to write several paragraphs on the assigned topic and mark their writing and correct some
grammatical mistakes. Teachers overlook the significant phase of writing, which is the
process (Miftah, 2015). Writing is not merely about vocabulary, structures, sentences, and
paragraphs. However, writing requires a process in which students formulate their thoughts,
develop their ideas, explore ideas by reading books and articles, and discuss their ideas with
their friends and teacher. The real process of writing certainly needs much effort and time
both for the learners and the teachers.




The writing process also involves some stages that students have to go through: pre-
writing/ planning, writing/ drafting, and reviewing consisting of revising and editing (Flower
& Hayes, 1981; Widodo, 2008). Therefore, the writing process is cyclical and reflective.
While writing, the students might encounter some problems. To overcome those difficulties,
they can use some writing strategies in each stage.

Knowing the kinds of strategies used by skilled writers may greatly benefit for writing
teachers as they can train less skilled writers to use appropriate strategies used by the skilled
ones. However, students have limited exposure to writing strategies because teachers ignore
the significance of using writing strategies. There were only a few studies in Indonesia
regarding writing strategies that have been done by some Indonesian researchers (Ardila,
2020 Junianti, Pratolo, & Wulandari, 2020; Mistar & Parlifflungan, 2014)

However, most of those studies only concentrated on the strategies applied by students
when they wrote in L2. There has been inadequate comparative analysis in L1 and L2
between skilled and less-skilled writers in EFL contexts, specifically in the Indonesian
context. Therefore, this current study intended to describe the similarities and differences
writing strategies applied by skilled and less skilled students while composing in Indonesian
and English, and tried to determine whether there are writing strategy transfers from L1 to
L2 as similarities in L1 and L2 closely related to the transferability.

Theories of Writing Processes

A body of literature has suggested the models of cognitive process in L1 writing. The
writing process models have been introduced since the beginning of the process approach.
The most influential ones were introduced by many researchers, among others by (Flower &
Hayes, 1980, 1981), who initially introduced the cognitive model; the other leading
researchers were Bereiter and S@lrdamalia (1987). Their findings have been often quoted in
English writing research as they directly shaped writing research of L2 students.

Flower & Hayes’ cognitive model embodies the real writers’ mental behavior while
writing. Their research revealed various stages that writers have to go through: planning,
drafting/ translating, and reviewing. The process also illustrates how the writing process
begins, continues, and finishes in detail. When conducting their research, they relied on
protocol analysis through which the researchers described the cognitive processes of the
subjects used while performing the task. Their cognitive model postulates a concise
depiction of the process, and their study is the most significant one despite some
shortcomings of this model. One of them is expressed by Zimerman (1998) who stated that
the model barely describes how writers’ writing processes improvement, how the text miggit
be produced, and what linguistic limitations might carry out. This model focuses more on
planning and revising, but less consideration is given to the writing process. In response to
the criticism, Flower and Hayes have revised the model of their writing process. Flower
(1994) includes a social element to the model, and Hayes (2000) adds social and affective
parts that include the emphasis on working memory. However, their initial model is still the
most widely used and cited by researchers , and among others are (Abas & Abd Aziz, 2018,
Ashrafiany, Hasanuddin, & Basalama, 2020).

Bereiter & Scardamalia (1987) also offered the cognitive model, which is a ‘knowledge
telling’ and a ‘knowledge transforming” describing writers who possess diverse writing skills
write differently. Skilled writers use considerably varied and complex writing strategies than




less-skilled writers; skilled writers spent more time resolving the content and rhetorical
difficulties.

Based on L1 writing models, many scholars explored the typical L2 process with
different participants since the 1980s (Raimes, 1987; Zamel, 198P). Their research discussed
specific concerns such as the similarities and dissimilarities in L1 and L2 writing strategies,
the application of L1 when writing in L2, and the transferability of L1 strategies when
writing in L2 which affect the writing process. There are researchers (Ana Ffinkenberg-
Garcia, 2010; Shofiya, 2013) highlighting several similarities and dissimilarities betweerfil1
and L2 writing strategies which accordingly may affect the way students write in L2. The
close connection between L1 and L2 writing strategies may support the writing strategies
transfer from L1 to L2

Scholars view the terms strategy and process from different perspectives. Flower &
Hayes (1980, 1981) did not use the word strategy instead of the term process and sub-
process reciprocally to specify the strategies used by writers. In the writing process, writers
need to undergo: pre-writing, while writing/ drafting, and reviewing. In each stage, writers
use particular writing strategies to cope with the difficulty while writing. Students” writing
strategies are individual actions and activities; the writer purposely used them when
managing their writing assignment to unravel a problem or to attain a goal throughout the
writing process (Shapira & Hertz-Lazarowitz, 2005). In this research, students’ writing
strategies refer to conscious actions or thought to develop the writing task or to overcome
their difficulties encountered during the writing processes. In this situation writers took
several actions such as, rereading a sentence(s) or a paragraph to generate ideas, pausing
several times to think how to connect the new ideas to the previous sentence, planning
globally to write the writing more systematically and efficiently. Every student has their
Pispective strategies. Shapira and Lazarowitz (2005) also clustered strategies in writing into
meta cognitive, cognitive, social, and affective strategies. Since the student writers wrote the
task individually, the strategies focused only on cognitive and metacognitive strategies.

A growing interest in how people learn to write has generated numerous writing
theories that also investigate strategies employed by writers to handle difficulties throughout
the writing process. Some studies were conducted with native speakers of English while
others in ESL/ EFL contexts. Some research only asked the research participants to write
only in L2 to identify the role of L1 writing strategies while writing in L2 such as the
transferability of writing strategies from L1 to L2, the use of their L1 when writing in L2
(Stapa & Majid, 2006). Therefore, for cognitive operations, they could utilize their L1 and
L2 when they wrote in L2.

However, there has been insufficient comparative analysis of Ll and L2 writing
processes between skilled and unskilled writers in the EFL context. To our knowledge, there
is limited research which had examined the writing strategies applied by Indonesian graduate
students in finishing their L1 versus L2 in different writing tasks (comparative studies).The
studies (Arifin, 2020; Widiati & Cahyono, 2001) only focus on students’ strategies while
writing in L2. However, they did not observe the kinds of strategies applied by students
while writing in L1. L1 used during the process of writing might affect their L2 writing
quality.

Therefore, the present study fills this niche by investigating and comparing EFL student
writers' strategies in real-time processing. Two research questions were formulated to
examine the issues of similarities, differences, and transferability.




1. What are the differences and similarities of the writing strategies applied by the skilled
and less-skilled students while writing in L.1 and L.2?

2. How do EFL students transfer the strategies from L1 to L.2?

2. METHODOLOGY
2.1. The Subjects of the Research

There were four graduate students in the first semester of 2019/2020 majoring in
English Education. The students were thoroughly selected over purposeful sampling for in-
depth case studies, Aldy, Dinna, Rita, and Ren (all pseudo names). To determine skilled and
less-skilled subjects, they all had to write argumentative essays about particular themes in
English and Indonesian within three hours in English (70 minutes) and Indonesian (70
minutes) on different days. Two experienced raters ranked the students’ writing. The marks
corrected by the raters to each of the essay were grouped; the grades were the major
indicators used to rank students: skilled and less-skilled student writers. Less skill wiflers
demonstrated difficulties in writing English profoundly while skilled writers could direct their
ideas and deliver their meaningful meanings to readers clearly. Moreover, Student writers
unveiled a good knowledge of grammar, applied proper and wide ranging vocabulary, and
wrote a comprehensive paper. This could be owing to their education. However, the real
contents of less-skilled writers writings were, however, still elusive and superficial.

For the second indicator, the researcher had a discussion with the lecturer teaching
Academic Writing Course to find out some information about the students’ performance in
L2 writing. Four students were classified as L2 skilled writers. However, only two were
eligible to join the research as the other two students could not do think-aloud procedures as
they had to verbalize and write their thoughts simultaneously. Two less skilled writers were
chosen based on the first indicator and their portfolios as the second indicator.

In this research, all of the students were relatively-skilled Indonesian writers as they
studied Indonesian for a long time. The researcher focused on students’L2 writing to
determine skilled and less-skilled writers. The reason to ask the students to write in L1 was
to see whether their L1 writing strategies had effects on their L2 writing.

1.2. Data Collection Procedures

The qualitative data were gathered from multiple data analysis methods: think-aloud
protocols (TAPs), direct observations, and interviews. These four participants were asked to
write two texts in Indonesian and English under think-aloud conditions. “Homeschooling is
better than the public school educational system”, and “Pengaruh Televisi terhadap
Perkembangan Anak.”

The TPAs were employed to allow the collection of data on students’ cognitive
processes in writing. In TPAs, students were to verbalize what they were thinking of and
feelings while writing. Therefore, this enabled the implicit procedure and mental activities of
specific tasks explicit and helped us capture the students’ cognitive activities, and processes
and strategies (Latif, 2009). In addition to TPAs, students’ writing was also collected for the
data analysis, and their writing aloud was observed and monitored carefully. The observation
was also employed to understand students’ writing difficulty, repeated words, paused,
revised, rehearsed, read, and reread. A small recorder was placed on the participants’ desk,
and a video recorded was set on behind them. The data collected from such observations
were followed up with retrospective interviews. The students got interviews on the same




day. In the interviews, each writer was to explain his/her choices when writing the text.
Thematic analysis was performed to analyze the collected data from the interviews.
Data collected from TPAs were analyzed using coding taxonomies, adapting from

Wong's (2005) as Wong differentiates between revising and editing and what activities
students do while doing those as in Table 2 below:

Table 2. The coding scheme of the present study for Indonesian (L 1) and English (L2)

Writing Stages Strategies

Individual Strategies

Meta Cognitive

- To plan (P1)

® Global planning (Plg)

eLocal planning (PIl)
- To organize/ restructure the paragraph (Op)
- To take position (Tp)

Planning/ Pre-Writing

Cognitive

Generating Ideas/ developing the content

- To read/reread the prompt (Rt)

- To read/reread the sentence (s)/ paragraph (Rd)
- To rehearse (Rh)

- Pausing (P)

Meta Cognitive

- Local Planning
- To organize/ restructure the paragraph (Op)

Drafting/ While Writing  Cognitive

Generating Ideas/ developing the content

- To read/reread the prompt (Rt)

- To read/reread the sentence (s)/ paragraph (Rd)
- To rehearse (Rh)

- Pausing (P)

Meta Cognitive

To evaluate the text (Ev): to scan & read
the paragraphs

Reviewing

Cognitive

To revise the text (Rv): changing the text affecting
meaning

- a addition (Rva)

- 0 omission (Rvo)

To Edit the text (Re): changing the word without
affecting meaning

- adding (Ea)

- punctuation (Ep)

spelling error (Esp)

grammatical mistakes (Eg)

3.RESULTS AND DISCUSSIONS

3.1. The Similarities and Differences of Skilled and Less-Skilled Students’ writing

strategies in L1 and L2

In the Planning Stage

Data analysis from TPAs indicated that skilled writers adopted similar strategies when
they wrote in L1 and L2. As soon as they got the topic, they read and reread the prompt (Rt).
Both of them attempted to evaluate the demand for the prompt. After identifying the




problem, both of them devoted some time to planning their essay. They both planned
globally (Plg) and organized their paragraph and the content (Op). They wrote detailed
outlines, particularly Aldy. They mentioned their stance in the planning stage to agree or
disagree with the topic (Tp). To generate more ideas, Dinna read or reread the sentences she
has written (Rd) and paused (P), while Aldy depended on rehearsing (Rh) and pausing (P).
When rehearsing, students tried to generate or retrieve information on the theme and
improve these ideas. Based on the data gathered from retrospective interview, both of them
paused (P) because of several reasons: when it was connected to the difficulties of the idea to
be stated, they paused a while, while reading or rereading preceding sentences, they paused
briefly to reformulate the idea, or while the student writers wanted to plan what to do next.
In this research, pausing is classified as one of the cognitive strategies. a
However, less-skilled writers had different patterns from skilled writers when planning
in L1 and L2. When they got ffle topic, they read/ reread several times. As observed, Ren
only did mental planning when writing in L1 and L.2.
Here are some excerpt taken from the interview:

Ren: “ when I write in English or Indonesian.... I always read the topic several
times.....then I arrange some ideas in my mind. I always think what I will write before
starting to write ....."

Rita: " I plan what I am writing...but only the main points...”" I used to write short stories in
Indonesian when [ was still in the teacher training......I wrote in Indonesian fluently without
being bothered by ideas generating.....i write whatever comes into my mind about the
topic....1 am a good writer in Indonesian, so I don’t need to plan in detail what I am going to
write.....but when writing in English is more complicated......I had a problem to develop
ideas....

Ren and Rita often changed sentences or paragraphs that they had written because they
did inappropriate planning. Ren often did local planning (P1l) as soon as he got a new idea
while Rita took a limited time to plan her writings. She only wrote her ideas in global, not in
detail. Therefore, less-skilled writers often used local planning because they did not have
fixed guidance to continue writing their texts.

In the Writing/ Drafting Stage

In this stage, both Aldy and Dinna stuck to their plans consistently while writing in L1
and L2. Dinna frequently relied on reading/ rereading (Rd) what had been written, and
rehearsing (Rh) to generate ideas. She paused (P) when writing in L1 and L2 but not as often
as Aldy did. She also revised (Rv) and edited the text (Ed) quite often. When writing in L2,
Dinna used more reading/rereading (Rd) strategies to generate ideas than writing in
L1.Moreover, Dinna revised her text while writing such as omitting the phrase (Rvo) and
adding a clause (Rva). Dinna edited (Ed) her writing whenever she found something [ not
appropriate such as spelling error (Esp), or grammatical errors (Eg). As for Aldy, he relied
on reading/ rereading (Rd) and rehearsing (Rh) to generate ideas when writing in L1 and L2.
He also revised (Rv) his text while wffling several times such as omitting a sentence (Rvo)
several times. He did pausing (P) a lot when writing in L1 and L2.

However, Ritas’s writing was linear as she rarely read/ reread (Rd), stopped to revise
and edit, or rehearsed (Rh). She kept writing without any interruptions. Concerning Ren, he




used more writing strategies than Rita did. Ren depended on reading/rereading (Rd) and
rehearsing (Rh) to generate ideas. Both of them used their strategies in low frequency. In the
reviewing stage, both Dinna and Ren only did surface-level changes, such as grammar (Eg),
spellings (Esp), and vocabularies.

In the Reviewing Stage

Aldy and Dinna stated that they usually reread (Rd) their entire texts at least once to
examine what they assumed was right. In this study, student writers reread their texts several
times when writing in L1 and L2. They reviewed (Rv) their texts comprehensively to
discover tiff§ir essays flow to improve more connected ideas. Dinna went over her essay
structure, read the text judiciously, and applied the externalgfevisions/editing (done
throughout the writing process), so did Aldy. Aldy and Dinna only did a few internal
revisions/ editing (done throughout the reviewing stage). When having retrospective
interview, they said that in the writing/ drafting stage, they repeatedly read their text to
monitor their writing. Thus, tifly only did a few internal revisions and editing.

However, Ren and Rita only reread their texts once. After completing their essay, both
of them looked through their text and made minor correction. The student writers frequently
concentrated on editing basic grammar mistakes, and spellings.

The first significant discovery concerning the student writers’ writing processes is that
student writers exhibited a similar writing style when writing in both languages (Indonesian
and English) with some minor but interesting variations. For example, Aldy, Dinna, Rita
went through the same stages: planning, writing/ drafting, and reviewing. Ren did mental
planning (he did not write his planning while writing in L1 and L2, but he had planned what
to write in his mind). It means that meta-cognitive strategies were used by all writers with
various degrees when planning their essays. Meta-cognitive knowledge impacted greatly to
the quality of writing. Discoveries prove that writers who spent sufficierfjtime in plan their
writing, organized the paragraphs and the content appropriately of their writing were
successful writers, but students who did little planning experienced diculty in processing
their writing task. Skilled writers who spent some time to plan globally enabled them to keep
track their main ideas; moreover, they followed the direction of their writing(Victori, 1999).
Mahmoudi also (2017)stated that sufficient planning can greatly affect the quality one’s
writing.

The second finding was that both skilled writers used akin patterns when writing/
drafting in L1 and L2. They used reading/ and rereading in high frequency, so they were
aware of the nature of writing, which is recursive. While reading/ rereading, they also
revised and edited their essays.

Regarding to less-skilled writers, Rita applied a strategy proposed by Bereiter and
Scardamalia (1987) “what-next-strategy” and “I think...what else”. They suggested a
knowledge-telling model. Young learners and less-skilled writers usually irffligate their
writing without or little planning, or they do their planning insufficiently since they just tell
what they have to express in an easy technique. This strategy is called “natural” or
“unproblematic” since it embraces barely any planning or revision. Rita wrote whatever
ideas coming into her mind when she wrote in L1 and L2. She also got some ideas from
reading the last sentence silently. Moreover, Rita applied a linear writing style. She rarely
rehearsed, repeated the words to generate ideas, or stopped to revise and edit the text. In the
same vein, Ren also adopted ineffective writing strategies. He used the strategies in low




frequency. However, since both of them get substantial exposures to their L1 and were used
to writing in L1 in their daily activity, they did not have any problem with their L1 writing.

The last, less-skilled writers did minimal revisions as they paid more attention to
surface changes than skilled writers. This result is consistent with some researchers (Lei,
2016; Sommers, 1980). Less-skilled writers made fewer global (meaning-changing)
revisions and more surface (word) changes than skilled writers. Less-skilled writers stated
that they were not aware of the significance of revision, which could help them develop and
generate their thoughts. They only fixed their writing only what they knew, mainly dealing
with common errors such as vocabulary and grammatical mistakes.

The qualitative analysis results showed that skilled writers adopted similar writing
strategies in L1 and L2.. They had a similar planning pattern with some variations: they
devoted some time to plan their essay. They both planned globally and organized their
paragraph and content. They wrote detailed outlines, particularly Aldy. He also paused more
than Dinna. They used similar strategies when planning in L1 and L2. Moreover, both of
them were more concerned with global revision (meaning changing).

However, the findings also highlighted differences in writing strategies among the
participants. The differences tended to be quantitative. Dinna wrote a more extended text in
L1 (598 words), while Aldy only wrote 454 words. Dinna spent 44 minutes in the writing
phase, while Aldy only spent 39 minutes when writing in L1. While writing in L2, Aldy took
6 minutes to plan his essay while Dinna spent almost 5 minutes. Aldy used more strategies
when writing in L2 than Dinna. It can be concluded that skilled writers using effective
writing strategies knew when to pick out the appropriate strategies and apply them
efficiently. For example, both knew how to generate ideas, what they were going to write
next, and when to do revision and edit. They read/ reread the sentence(s) and paragraph(s)
because of several reasons. Skilled writers were aware of that writing was not linear and
infrequently wrote repetitive sentences. These present research reflilts were also in
agreement with the study of (Flower & Hayes, 1981). However, less-skilled did not
experience writing as repeated processes as they could move back and forward to produce
ideas and revise the writings to develop their envisioned meanings.

Regarding less skilled writers, Rita devoted spare time to planning her writing when
writing L1 and L2. She only wrote a few keywords before writing, while Ren only did
mental planning, but they planned their writing in their way. In writing/ translating stage,
Rita’s writing was linear as she rarely read/ reread, stopped to revise and edit, or rehearsed.
She kept writing without any disruptions. As observed, Ren applied more writing strategies
than Dinna. They applied the strategies in low occurrence. In the reviewing stage, they only
made little changes on the superficial level, such as fixing grammar mistakes, spellings
errors, punctuations, and vocabularies.

From the findings above, planning and revising strategies were applied more effectively
compared to skilled writers. In Sasaki’s research (2000) skilled writers used planning and
revising strategies more effectively than inexperienced ones.

The significant discrepancy between the two groups of writers is the recur@veness of
their writing processes. Skilled writers used some strategies in high frequency, both in L1
and L2. The consequence of their writing style was highly recursive. Consequently, their
writing style is inclined to be linear. Skilled writers appeared to be aware of that writing is
recursive. They could deliberately control and direct their writing process. These results
show similarities with other scholars’ studies (Flower & Hayes, 1981).




3.2 Transferability

Some previous studies proved that similarities in Lland L2 writing strategies
indicated that writers transferred their L1 writing strategies while they wrote in L2(Guo &
Huang, 2018). Based on the retrospective interview, each student writer said they used
similar strategies while they wrote in L1 and L2. However, the transferability of L1 writing
strategies may not always be positive and negative transfer (Karim & Nassaji, 2013). The
negative transfer was also found in Less-skilled writers. Rita and Ren were reported not to
employ effective writing strategies when they wrote in their L1. Rita used a linear writing
style. She infrequently rehearsed, read/ reread the previous sentence(s) or paragraph to
generate ideas, or paused to revise and edit the text. As observed, Ren also used the writing
strategies in low frequency while writing in L1 and L2. However, since both of them got
substantial exposures to their .1 and were used to writing in L1 daily, they could still
produce an acceptable piece of writing. Nonetheless, when they employed their ineffective
L1 writing strategies in L2 writing, those strategies did not work as Indonesian's nature is
different from that of English. The transfer of their L1writing strategies to L2 would keep
them using ineffective strategies to approach L2 writing tasks even though these methods
may work in their L1 writing.

4. CONCLUSIONS

Results of the current research revealed that all student writers appl@l similar
individual strategies. However, skilled writers employed effective strategies in L1 and L2
from the very beginning of their writing. Based on the semi-structured and retrospective
interviews, they also transferred their effective L1 writing strategies to L2. On the other
hand, less-skilled also transferred their ineffective L1 strategies in their L2 writing.

Aside from some similarities, there were also some differences laid in the recursiveness
of their writing. Skilled writers understood that writing was an ongoing cycle, not a one-step
process. They used strategies such as reading/ rereading, revising/ editing, and rehearsing in
high frequency. However, less-skilled writers were inclined to apply linear and less recursive
writing style. Writing is not a straightforward or linear process that should be informed to
students by writing teachers that they are allowed to go back and forth to get their ideas.

Thus, writing teachers have to extensively promote effective writing strategies to
support the recursive nature of writing and solve students' writing task problems. Teachers
can prepare some writing activities, show them how to utilize the strategies in their writing,
and then practice. Writing training would be useful in language classes. This activity aims to
increase students' and teachers' alertness of the strategies that students tend to use. This
activity also enables students to monitor their strategic behavior when carrying out the
writing as§ggnment at hand and help them discover their effective writing strategies. Students
ought to be taught how to concentrate more on the overall content subjects than to
concentrate on minor mechanical concerns, which took up much of their time but are less
active and give less productive results. They should be provided with the tools and
opportunities to self-explore and self-evaluate the writing strategies they tend to use in
different task contexts. Besides, they will also know their preferences of strategies and how
strategies work for or against different writing tasks.

Moreover, Students should be given good instruction in their L1 (Indonesian) in their
early academic life, including using effective writing strategies. The positive effects of LI




writing, including L1 writing abilities, and writing strategies, on L2 writing, have been
documented. The knowledge that students have gained may be transferable to their L2
writing. The students' experiences from their L1 training may facilitate their L2 writing,
particularly the strategies to generate and organize ideas for their writings. All the student
writers in this study are relatively L1 skilled writers. Based on the interview, the subjects
stated that they had got insufficient teaching in L1 writing throughout their whole academic
life, including elementary and secondary schooling. Their ability to write in L1 was not from
school, but they developed it daily. Some students stated that they could write in Indonesian
because they were used to writing in Indonesian in their job.
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