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LAPORAN AKHIR

Fostering English Speaking Competency of Pre-Service Elementary
School Teacher through Teaching Simulation

The Background of the Research

In today's globalized world, being able to speak English fluently is essential
for pre-service elementary school teachers. Teachers who are proficient in
teaching and communicating in English are highly sought after, as English
remains the universal language of global communication. They play a crucial
role to gain students success in teaching (Kinsey et al., 2024). Unfortunately,
a lot of pre-service teachers have trouble improving their speaking abilities.
This is frequently because their teacher education programs don't offer enough
opportunity for real-world practice.

The development of English-speaking skills is critical for pre-service
elementary school teachers who are being trained in colleges and universities.
As future educators, particularly in teaching English at the elementary level, it
is essential that these pre-service teachers acquire effective communication
skills. However, the students are often unwilling to speak due to their lack
confidence. Thus, to grow their communication skills, teaching simulation
can be one of the ways to be implemented to enhance students’ experience to
reach the teaching learning objectives (Wang & Cai, 2023) and to increase
their confidence by providing meaningful feedback (Clark Dula et al., 2024).
Teaching simulation is a pedagogical approach that provides a simulated
classroom environment where pre-service teachers as students in university
can practice their teaching and communication skills (Angelini & Garcia-
Carbonell, 2019). It provides a safe and controlled environment for them to
practice and improve their teaching skills before going into a real classroom.
The students can encounter various situations that may arise in a classroom,
interact with other students or their peers to get feedbacks and hone their
ability to design and deliver lessons in an effective way.

In a teaching simulation, students are assumed to have the roles of teachers
and students in a controlled setting that mirrors real classroom scenarios. This
method allows students to engage in authentic teaching experiences, make
instructional decisions, and receive immediate feedback, all within a low-risk
environment (Bogo Marion et al., 2014; Magana, Alejandra J., 2024).

The benefits of teaching simulation are manifold (Bogo Marion et al., 2014).
Firstly, it offers pre-service teachers the opportunity to practice English
speaking in a context that closely resembles actual teaching situations, thereby
enhancing both their language proficiency and their pedagogical skills.
Secondly, teaching simulations help build confidence as pre-service teachers
navigate various classroom challenges, allowing them to refine their
instructional strategies before entering the real classroom. Finally, the
iterative nature of simulations—where students can repeat and improve upon
their performances—ensures a deeper learning experience and greater
retention of both language and teaching techniques.

Therefore, the aims of this study are to explore the effectiveness of teaching
Created by Lemlitbang UHAMKA | simakip.uhamka.ac.id | lemlit.uhamka.ac.id
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simulations in enhancing the speaking abilities of pre-service elementary
school teachers. By employing a mixed-method approach that combines
quantitative surveys and qualitative study, this research seeks to provide
insights into how simulations, which involve role-playing real-teaching
scenarios, can prepare students for real-world classroom communication. In
other words, it explores the impact of teaching simulations on fostering the
English-speaking competency of pre-service elementary school teachers
ultimately contributing to the professional growth of future educators and the
overall quality of English language teaching in elementary schools.

The Objective of the Research

Due to the importance of English Speaking ability mastered by pre-service

elementary school teachers for being able to teach English in Elementary

School (Sekolah Dasar), it is hoped that through teaching simulation:

1. The students can improve their English speaking competency through
teaching simulation scenarios prepared as real situation.

2. The students can provide a reflection as constructive feedbacks about the
impact of teaching simulation.

Methods

This research method uses quantitative and qualitative survey approaches.
Data were obtained using questionnaire with closed and open questions and
documentation. This research procedure uses teaching simulation techniques
with some stages. In the first stage, students prepare learning materials,
namely teaching modules, teaching materials, and teaching aids. In the second
stage, students conduct teaching simulations containing three steps, i.e., pre
activities, core activities, and close activities; and in the third stage, doing
reflection to provide feedback related to the implementation of simulations.
The design of the implementation of teaching simulation can be described as
follows:

Preparation

Stage
8 Implementation of

Teaching Simulation

Reflection
Feedback

Diagram: Stages of Simulation
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Research Instruments

As previously stated, the purpose of this research is to explore the impacts of
teaching simulation on students’ English speaking competency. Data are
taken using a questionnaire in form of close and open questions. Close
questions are used to net the information whether teaching simulation yields
usefulness and motivational tool on their learning. Open questions are used
to know how far their knowledge and their skills increase.

Research Participants

The participants of the research are students of the pre-service Primary
School Teacher Education at Universitas Muhammadiyah Prof. Dr. Hamka,
in East Jakarta, Indonesia. Fifty-four students from two classes participated
in teaching simulation and then answered the written questionnaires at the
end of learning process. The students took the subject named “Teaching
English in Elementary School” or Pembelajaran Bahasa Inggris di SD. Here
is the questionnaire in table 1.

Table 1. Items of the Close Questions

No. Variables Items

Mahasiswa PGSD adalah calon guru yang akarn
1 mengajar semua mata pelajaran di sekolah termasuk
bahasa Inggris.

Semua mahasiswa PGSD harus menguasai bahasq
2 Inggris secara lisan karena akan mengajar langsung
ketika praktek di lapangan atau ppl.

Sebelum melakukan simulasi mengajar bahasa Inggris
saya mempersiapkan modul ajar yang berisi identitag
mapel, skenario pembelajaran, tujuan, media/alat
materi, dan penilaian.

USEFULNESS

Setelah melakukan simulasi mengajar bahasa Inggris
4 saya merasa lebih percaya diri menggunakan bahasq
Inggris.

Setelah melakukan simulasi mengajar bahasa Inggris
keterampilan mengajar saya lebih meningkat.

Setelah melakukan simulasi mengajar bahasa Inggris
keterampilan berbahasa Inggris saya terasa lebih
meningkat.

TOOLS

Setelah melakukan simulasi mengajar bahasa Inggris
saya lebih percaya diri untuk mengajar bahasa Inggrig
di sekolah dasar nanti.

MOTIVATIONAL
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Simulasi mengajar bahasa Inggris di kelas sangaf
8 bermanfaat untuk  meningkatkan  keterampilan
mengajar di kehidupan nyata.

Dengan model simulasi mengajar bahasa Inggris, saya

? merasa lebih termotivasi untuk belajar bahasa Inggris.
Setelah mengikuti simulasi mengajar bahasa Inggris,|
10 saya menjadi tahu ungkapan-ungkapan sehari-hari

yang digunakan di kelas untuk digunakan mengajar
bahasa Inggris kelak.

Reliability and Validity Analysis of the Questionnaire

To ensure the quality of the data collected, it is important to analyze the
reliability and validity of the questionnaire used in this research. These two
aspects help to confirm whether the questionnaire is a trustworthy tool for
measuring the intended variables. Reliability refers to the consistency of the
questionnaire. A reliable questionnaire means that the items used to measure a
concept give similar results each time they are used. In this research,
reliability was tested using Cronbach’s Alpha. A Cronbach’s Alpha value
above 0.70 indicates that the items in the questionnaire are internally
consistent and reliable. Validity refers to the accuracy of the questionnaire, or
whether it truly measures what it is supposed to measure. Validity is
examined by reviewing the relevance and clarity of the items (content
validity) and ensuring that the questions are aligned with the research
objectives. This helps ensure that the data collected represents the actual
concepts being studied.

Reliability Test

In order to understand the reliability of the questionnaire, a reliability test
using Cronbach’s alpha was used in this research. According to Zulaiha &
Mulyono (2020), reliability refers to a questionnaire’s ability to give the same
quality of data collected from respondents. The result revealed that the|
questionnaire has an alpha value of 0.8799.

Validity Test

The study also measures the questionnaire validity using Pearson Product-
Moment Correlation. Questionnaire validity refers to the degree to which if
measures what it is supposed to measure (Christensen, Golino, & Silvia,
2020). The questionnaire is valid when the significance (2-tailed) is < 0.05 or]
Pearson Correlation r-count is > r-table. The result reveals that all the items|
are valid and can be used to gather the data. The lowest founded r-count is|
0.5908, the highest is 0.7586, and the r-table is 0.2681. Thus, all the r-count is|
> r-table, so the questionnaire passed the validity test.

The Open Questionnaire
The open questionnaires were provided based on two variables: Knowledge|
and Teaching Skill. It is used to get more details about the impacts of teaching]
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simulation on students’ knowledge and teaching skill. The result of the open|
questions enriched the data collection and provided the current research with a|
clear understanding. The items of open questions can be seen in table 2.

Table 1. Items of the Open Questionnaire

No. | Variables Items
1 go Jelaskan secara detail, pengetahuan apa yang
9 bertambah setelah mengikuti simulasi mengajar
% bahasa Inggris?
%) Jelaskan secara detail, keterampilan apa yang
2 &0 bertambah setelah mengikuti simulasi mengajar.
=
Q
]
]
=

Data Analysis Technique

As the data questionnaire is in the form of a four-point Likert scale, “1 =
disagree, 2 = neutral, 3 = agree, 4 = strongly agree”, the data are tabulated to|
analyze efficiently. In analysing the result, “Strongly Agree” and “Agree” are
combined to produce a single positive response. While “Disagree” is a single
negative respons, and the Neutral” response does not get any changes. The
analysis employed a percentage formula to find the percentages of the
response frequencies. The percentage formula is adopted in Wasilah (2012)
(see in Table 3). So this research conducts a descriptive quantitative to
interpret the data’s frequency and percentages. This process is needed to|
know the participants’ central tendencies from the questionnaire.

Table 3. The percentage formula

Percentage Formula

n (number of frequency obtained)
N (total number of sample)

Percentage % = X 100%

Furthermore, data from open questions are analyzed to support the findings of
close questions. There are five steps before finally analyzing the data. First,|
the data were organized by transcribing since it is in the form of written form,
Second, the researcher checks and examines the data for repeated ideas that]
appeared. Third, it is made some categories based on the data that has been
examined. Fourth, the repeated ideas are assigned to the same categories. In
the last step, it is connected the categories and themes. After performing those
steps, it is finally analyzed the content and described the conclusion based on|
the findings.
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Results and discussion

Close questions

To understand the impact of teaching simulation on students’ English
speaking-competency as pre-service teacher who are going to teach English in|
elementary school. The data are collected using a questionnaire using close|
and open questions. The data gained are analysed to answer the research
problem. The data from close questions consist of two aspects concerning
with usefulness (1-5 questions) and motivational tools (6-10 questions) on
teaching simulation. Then, the questionnaire is designed on a four-point Likert
scale. Since the need to present the data clearly and understandable, “Strongly|
Agree” and “Agree” are combined to produce a single positive response.
While “Disagree” is a single negative response, and “Neutral” response does|
not get any changes. These are the tabulation data found from the|
questionnaire.

Table 4. The percentage and frequency of responses

Questions Percentage Frequency
(ABCD) (ABCD)

Q1 52% 46% 2% 0% 282510
Q2 50% 41% 9% 0% 27 2250
Q3 57% 43% 0% 0% 312300
Q4 24% 67% 9% 0% 133650
Q5 26% 70% 4% 0% 143820
Q6 24% 74% 2% 0% 134010
Q7 31% 63% 6% 0% 173430
Qs 50% 46% 4% 0% 27 2520
Q9 33% 61% 6% 0% 183330
Q10 52% 44% 4% 0% 282420

The results from Questions 1 to 5 reflect students’ positive perceptions
regarding the usefulness of teaching simulation in enhancing both their
knowledge and teaching skills. Question 1 showed that a majority of students|
selected option A (52%) and B (46%), with only 2% choosing C and none
selecting D. This indicates that almost all students found teaching simulation to
be helpful or very helpful in supporting their learning process. Question 2,
further confirmed this trend, with 50% choosing A and 41% choosing B. Only
a small portion (9%) selected C, while no students chose D. This suggests a|
strong agreement that the simulation activities provided meaningful
opportunities for them to develop their understanding of teaching practices. In|
Question 3, the consensus was even more pronounced: 57% selected A and|
43% selected B, with no students selecting either C or D. This unanimous|
approval highlights the simulation's effectiveness in reinforcing pedagogicall
Created by Lemlitbang UHAMKA | simakip.uhamka.ac.id |lemlit.uhamkaiac.id
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concepts. A slightly different pattern emerged in Questions 4 and 5, where|
option B received the highest percentage of responses—67% and 70%,
respectively—followed by A with 24% and 26%. A small minority selected C|
(9% in Q4 and 4% in QS5), while no student selected D. These responses
suggest that while students might not rate the simulation as “very helpful” as
frequently, they still view it as a helpful and practical learning tool overall.
Overall, the high frequency of responses in categories A and B across all five|
questions indicates that students found the teaching simulation valuable and|
impactful for improving their knowledge and skills in teaching. The absence of|
responses in category D across all questions also implies that none of thel
students considered the simulation to be not useful at all, reinforcing the
activity’s relevance and effectiveness in a teacher education context.

The responses to Questions 6 through 10 provide strong evidence that the|
teaching simulation was perceived by students as a motivational tool that]
supports their English learning and contributes to improving both their
knowledge and teaching abilities. Question 6 revealed that 74% of students|
selected option B and 24% selected option A, indicating that the majority found
the simulation motivating and helpful, though slightly fewer considered it “veryj
helpful.” Only 2% selected option C, and none selected D, showing very|
minimal dissatisfaction. Similarly, Question 7 showed 63% choosing B and|
31% choosing A, with 6% selecting C. These responses reinforce the finding
that most students were motivated by the simulation and felt it supported their|
development as future English teachers. In Question 8, responses were nearly|
evenly split between A (50%) and B (46%), with only 4% selecting C and no|
responses for D. This reflects a generally high level of appreciation for the|
simulation, with many students rating it as very helpful in enhancing both their|
motivation and competence. Question 9 followed the same pattern: 61% ofi
students selected B and 33% chose A, suggesting that most found the
simulation a useful aid in engaging with English content and applying it in
teaching contexts. Only 6% chose C, with D again receiving no responses.
Finally, in Question 10, 52% selected A and 44% selected B, with just 4%)
choosing C. The high frequency in categories A and B once again affirms the|
positive influence of simulation on students' learning motivation and skill
development. Overall, these results indicate that the teaching simulation was|
widely regarded as a motivating and effective strategy in promoting English|
learning, while simultaneously enhancing students’ confidence and pedagogical
abilities. The consistent dominance of responses in categories A and B, and the|
labsence of any responses in D across all questions, underscore the success and|
perceived relevance of simulation-based learning in this educational context.
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Table 5. Total percentage of two aspects

Percentages
Aspects (Total %)
Agree Neutral Disagree
Usefulness 95,2% 4,8% 0% 100,00%
Motivational
95,6% 4,4% 0% 100,00%
Tools

The data on students’ reflection indicates an overwhelmingly positive
evaluation of the teaching simulation, both in terms of its usefulness and its|
role as a motivational tool.

For the Usefulness aspect, a striking 95.2% of students agreed that the
simulation was beneficial in supporting their learning process. Only 4.8%
expressed a neutral stance, and none disagreed, resulting in a full 100%
positive-to-neutral consensus. This suggests that students strongly]
acknowledged the simulation as an effective method to improve their English|
knowledge and teaching skills. Similarly, regarding the simulation as a|
Motivational Tool, 95.6% of students agreed that it helped motivate them to
learn and participate more actively. The remaining 4.4% responded neutrally,|
and again, no students disagreed. This confirms the simulation's effectiveness|
not only in cognitive development but also in emotional engagement and
learning motivation. Overall, the data demonstrates that nearly all students|
found the simulation both useful and motivating, with zero disagreement
recorded. These results strongly support the use of teaching simulation as aj
powerful pedagogical strategy to foster meaningful learning and encourage|
greater student engagement in English language education.

Conlusion

Based on the analysis of student responses from Questions 1 to 10, it is
evident that the implementation of teaching simulation had a significant and
positive impact on enhancing both students’ knowledge of English and their|
teaching competencies. The consistently high percentages of responses in
categories A and B across all questions reflect students’ strong agreement on|
the effectiveness and relevance of simulation-based learning in the context ofi
English language education.

Questions 1 to 5, which focused on the usefulness of the teaching simulation,|
students acknowledged that the simulation provided them with meaningful
opportunities to deepen their understanding of English language concepts and
pedagogical practices. The simulation encouraged active learning, requiring
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students to apply their theoretical knowledge in simulated teaching scenarios.
This process helped bridge the gap between theory and practice, allowing
students to better internalize and retain what they had learned. Students were
able to experience real-life classroom dynamics in a controlled and reflective
environment, which enhanced their awareness of instructional strategies,)
classroom language use, and learner engagement techniques. Questions 6 to|
10 examined the simulation’s role as a motivational tool in learning English
and improving teaching skills. The responses showed that students felt more
motivated and confident to engage with English content through the
simulation experience. It helped them see the relevance of the language in|
authentic teaching contexts, which, in turn, increased their interest and
commitment to learning. The simulation also fostered collaborative learning,|
as students had to work in pairs or groups, provide feedback, and reflect on|
their teaching performance. These aspects not only built motivation but also
developed their ability to self-evaluate and improve continuously. In addition,|
the activity cultivated essential professional teaching skills, such as lesson
planning, classroom management, time management, and effective,
communication. It allowed students to practice speaking fluently, using
appropriate language for instruction, and responding to hypothetical student
needs—all in English. As a result, students were not only gaining linguistic
competence but also the pedagogical confidence to use English in real
teaching situations. No respondents selected the lowest category (D) in any|
question, indicating that none of the students found the simulation unhelpfull
or demotivating. This uniformity of positive responses strengthens the
conclusion that teaching simulations are highly beneficial pedagogical tools,|
particularly in pre-service English teacher training programs.

In short, the teaching simulation played a critical role in (1) Enhancing
students’ English proficiency through active use of the language in teaching
contexts, (2) Improving their understanding and application of teaching
strategies, (3) Increasing their motivation and engagement in learning, (4) and
building professional teaching readiness in a supportive, experiential
environment. Thus, the findings support the continued and expanded use of
teaching simulation in English teacher education as an effective method for|
fostering deep learning, practical skill development, and professional
growth.
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Angket Hasil Pembelajaran

Nama lengkap  : Naly2 Pragws

NIM P 2301025110

Mata kuliah : Pembelajaran Bahasa Inggris di SD
Program Studi : Pendidikan Guru Sekolah Dasar (PGSD)
Kelas :2A

Petunjuk:

Bagian I pilih salah satu a, b, c, atau d dengan memberi tanda silang.
Bagian II jawab 2 pertanyaan.

L Pertanyaan tertutup.

1.  Mahasiswa PGSD adalah calon guru yang akan mengajar semua mata pelajaran di sekolah
termasuk bahasa Inggris.
a. sangat setuju B. setuju ¢. netral d. tidak setuju

2. Semua mahasiswa PGSD harus menguasai bahasa Inggris secara lisan karena akan mengajar
langsung ketika praktek di lapangan atau ppl.
a. sangat setuju /b’ Setuju c. netral d. tidak setuju

3. Sebelum melakukan simulasi mengajar bahasa Inggris, saya mempersiapkan modul ajar yang
berisi identitas mapel, skenario pembelajaran, tujuan, media/alat, materi, dan penilaian.
a. sangat setuju P. setuju c. netral d. tidak setuju

4.  Setelah melakukan simulasi mengajar bahasa Inggris, saya merasa lebih percaya diri
menggunakan bahasa Inggris. |
a. sangat setuju B. setuyju c. netral d. tidak setuju

5.  Setelah melakukan simulasi mengajar bahasa Inggris, keterampilan mengajar saya lebih
meningkat. :
a. sangat setuju K. setuju c. netral d. tidak setuju

6.  Setelah melakukan simulasi mengajar bahasa Inggris, keterampilan berbahasa Inggris saya
terasa lebih meningkat. :
a. sangat setuju }4 setuju c. netral d. tidak setuju

7.  Setelah melakukan simulasi mengajar bahasa Inggris, saya lebih percaya diri untuk mengajar
bahasa Inggris di sekolah dasar nanti.
a. sangat setuju }z setuju c. netral d. tidak setuju

8. Simulasi mengajar bahasa Inggris di kelas sangat bermanfaat untuk meningkatkan
keterampilan mengajar di kehidupan nyata.
a. sangat setuju I setuju c. netral d. tidak setuju




9. Dengan model simulasi mengajar bahasa Inggris, saya merasa lebih termotivasi untuk belajar
bahasa Inggris.
a. sangat setuju /bf. setuju c. netral d. tidak setuju

10.  Setelah mengikuti simulasi mengajar bahasa Inggris, saya menjadi tahu ungkapan-ungkapan
sehari-hari yang digunakan di kelas untuk digunakan mengajar bahasa Inggris kelak.
a. sangat setuju . setuju c. netral d. tidak setuju

IL. Pertanyaan terbuka.

1. Jelaskan secara detail, pengetahuan apa yang bertambah setelah mengikuti ‘
simulasi mengajar bahasa Inggris?

Sa_‘)a dJ\ IcL\L ?umlm Jalm W"‘_)("'S""ﬂ "mfc"' J‘JCPM kc’ﬂS Lf(p--’-\ Fahe » She i
baile g.m. Seyi Pelagalan ma vpun mdeer |,

2. Jelaskan secara detail, keterampilan apa yang bertambah setelah mengikuti
simulasi mengajar.

B,;, meMbvat Modo| Ptmbelajaca, PPT dan rd-fa}‘a,\ dalar bahas 4 inggr s




Angket Hasil Pembelajaran

Nama lengkap . Nawurah \zzaki Syarwea

NIM : 230l015128

Mata kuliah : Pembelajaran Bahasa Inggris di SD
Program Studi : Pendidikan Guru Sekolah Dasar (PGSD)
Kelas :2A

Petunjuk:

Bagian I pilih salah satu a, b, c, atau d dengan memberi tanda silang.
Bagian II jawab 2 pertanyaan.

L. Pertanyaan tertutup.

L

Mahasiswa PGSD adalah calon guru yang akan mengajar semua mata pelajaran di sekolah
termasuk bahasa Inggris. : )
X sangat sewju b. setuju - ¢. netral d. tidak setuju

Semua mahasiswa PGSD harus menguasai bahasa Inggris secara lisan karena akan mengajar
langsung ketika praktek di lapangan atau ppl.
X sangat setuju b. Setuju c. netral d. tidak setuyju

Sebelum melakukan simulasi mengajar bahasa Inggris, saya mempersiapkan modul ajar yang
berisi identitas mapel, skenario pembelajaran, tujuan, media/alat, materi, dan penilaian.
X sangat setuju b. setuju c. netral d. tidak setuju

Setelah melakukan simulasi mengajar bahasa Inggris, saya merasa lebih percaya diri
menggunakan bahasa Inggris. ;
a. sangat setuju )(g setuju c. netral d. tidak setuju

Setelah melakukan simulasi mengajar bahasa Inggris, keterampilan mengajar saya lebih
meningkat. :
a. sangat setuju X setuju c.netral .  d. tidak setuju

Setelah melakukan simulasi mengajar bahasa Inggris, keterampilan berbahasa Inggris saya
terasa lebih meningkat. -
a. sangat setuju X setuju ~¢. netral d. tidak setuju

Setelah melakukan simulasi mengajar bahasa Inggris, saya lebih percaya diri untuk mengajar
bahasa Inggris di sekolah dasar nanti.
X sangat setuju b. setuju c. netral d. tidak setuju

Simulasi mengajar bahasa Inggrls di kelas sangat bermanfaat untuk menmgkatkan
keterampilan mengajar di kehidupan nyata.
X sangat setuju " b.setyju ¢ netral d. tidak setuju




9. Dengan model simulasi mengajar bahasa Inggris, saya merasa lebih termotivasi untuk belajar

bahasa Inggris.
X sangat setuju b. setuju c. netral d. tidak setuju

10. Setelah mengikuti simulasi mengajar bahasa Inggris, saya menjadi tahu ungkapan-ungkapan
sehari-hari yang digunakan di kelas untuk digunakan mengajar bahasa Inggris kelak.
® sangat setuju b. setuju ¢. netral d. tidak setuju

IL. Pertanyaan terbuka.

1. Jelaskan secara detail, pengetahuan apa yang bertambah setelah mengikuti
: simulasi mengajar bahasa Inggris? - :
Cotelnh MmeNngivt: Simuasi MeNgajar bahasa 1ngqcig
Pengetabucn tenmmng bagaimans Cata mengajac dan,

beclicaca dNng MeNJgunauan Bahasa 109g0is.

2. Jelaskan secara detail, keterampilan apa yang bertambah setelah mengikuti
simulasi mengajar. ‘

kewefat Pitaq Yeang bectambah Setelah Mmengiuvti 51 MUl 4y

: - (eeCli
MENgai ar Sy Meajad; tav ala Y9 halvs d;pecSiatan,
: 9) - menga ar Pabafa
Modul e (PO, At Sevelum Melauvan §imelas; Megey

\nggris



Angket Hasil Pembelajaran

Nama lengkap : Bia "|eY Aulic

NIM : 2201025165

Mata kuliah : Pembelajaran Bahasa Inggris di SD
Program Studi : Pendidikan Guru Sekolah Dasar (PGSD)
Kelas :2A

Petunjuk:

Bagian I pilih salah satu a, b, ¢, atau d dengan memberi tanda silang.
Bagian II jawab 2 pertanyaan.

L Pertanyaan tertutup. ;
1.  Mahasiswa PGSD adalah calon guru yang akan mengajar semua mata pelajaran di sekolah
termasuk bahasa Inggris.
X sangatsetuju . b. setuju ¢. netral d. tidak setuju

2. Semua mahasiswa PGSD harus menguasai bahasa Inggris secara lisan karena akan mengajar
langsung ketika praktek di lapangan atau ppl.
X sangat setuju b. Setuju c. netral d. tidak setuju

3.  Sebelum melakukan simulasi mengajar bahasa Inggris, saya mempersiapkan modul ajar yang
berisi identitas mapel, skenario pembelajaran, tujuan, media/alat, materi, dan penilaian.
W sangat setuju b. setuju ¢ netral d. tidak setuju

4.  Setelah melakukan simulasi mengajar bahasa Inggris, saya merasa lebih percaya d1r1
menggunakan bahasa Inggris.

% sangat setuju b. setuju c. netral d. tidak setuju

5. Setelah melakukan 51mula51 mengajar bahasa Inggris, keterampilan mengajar saya lebih
meningkat.
w(_sangat setuju b. setuju c. netral d. tidak setuju

6.  Setelah melakukan simulasi mengajar bahasa Inggris, keterampllan berbahasa Inggris saya
terasa lebih meningkat.
) sangat setuju b. setuju c. netral d. tidak setuju

-

Setelah melakukan simulasi mengajar bahasa Inggris, saya lebih percaya diri untuk mengajar
bahasa Inggris di sekolah dasar nanti.
X sangat setuju b. setuju c. netral d. tidak setuju

8.  Simulasi mengajar bahasa Inggris di kelas sangat bermanfaat untuk meningkatkan
keterampilan mengajar di kehidupan nyata.
% sangat setuju b. setuju c. netral d. tidak setuju




9. Dengan model simulasi mengajar bahasa Inggris, saya merasa lebih termotivasi untuk belajar
bahasa Inggris.

¥ sangat setuju b. setuju ¢. netral d. tidak setuju

10.  Setelah mengikuti simulasi mengajar bahasa Inggris, saya menjadi tahu ungkapan-ungkapan
; sehari-hari yang digunakan di kelas untuk digunakan mengajar bahasa Inggris kelak.
X sangat setuju b. setuju c. netral d. tidak setuju

II. Pertanyaan terbuka.

1. Jelaskan secara detail, pengetahuan apa yang bertambah setelah mengikuti
simulasi mengajar bahasa Inggris? ’ :
Sobelale Motgpikub  Gimutast mengajer  bahasa tnggris Paneetatwon
tentoang begeimona  Cara barb‘i@am Untuk - Mengedess Mengaunake
loo(p\cu o l[\c’aﬁf‘j Lo heu”ia“*lga,ﬁ .

2, Jelaskan secara detail, keterampilan apa yang bertambah setelah mengikuti
simulasi mengajar. .
Sabeledn Mencpkull  mula®t Mehg piad |, Saye ola(w}c membuat
Modul oJar  dan  membuat  L¥PD .




Angket Hasil Pembelajaran

Nama lengkap : Alvshe Rydhaxa

NIM P2301025247

Mata kuliah : Pembelajaran Bahasa Inggris di SD
Program Studi : Pendidikan Guru Sekolah Dasar (PGSD)
Kelas :2B

Petunjuk:

Bagian I pilih salah satu a, b, ¢, atau d dengan memberi tanda silang.
Bagian II jawab 2 pertanyaan.

I. Pertanyaan tertutup.

1.  Mahasiswa PGSD adalah calon guru yang akan mengajar semua mata pelajaran di sekolah
termasuk bahasa Inggris.
a. sangat setuju . setuju c. netral - d. tidak setuju

2.  Semua mahasiswa PGSD harus menguasai bahasa Inggris secara lisan karena akan mengajar
langsung ketika praktek di Japangan atau ppl.
a. sangat setuju ¥. Setuju c. netral d. tidak setuju

3.  Sebelum melakukan simulasi mengajar bahasa Inggris, saya mempersiapkan modul ajar yang
berisi identitas mapel, skenario pembelajaran, tujuan, media/alat, materi, dan penilaian.
a. sangat setuju b/ setuju ¢. netral d. tidak setuju

4.  Setelah meiakukan simulasi mengajar-bahasa Inggris, saya merasa lebih percaya diri
menggunakan bahasa Inggris.
a. sangat setuju b/ setuju c. netral d. tidak setuju

5.  Setelah melakukan simulasi mengajar bahasa Inggris, keterampilan mengajar saya lebih
meningkat.
a. sangat setuju Y setuju c. netral d. tidak setuju

6.  Setelah melakukan simulasi mengajar bahasa Inggris, keterampilan berbahasa Inggris saya
terasa lebih meningkat.
a. sangat setuju Y. setuju c. netral d. tidak setuiu

7. Setelah melakukan simulasi mengajar bahasa Inggris, saya lebih percaya diri untuk mengajar
bahasa Inggris di sekolah dasar nanti.
a. sangat setuju ¥ setuju c. netral d. tidak setuju

8.  Simulasi mengajar bahasa Inggris di kelas sangat bermanfaat untuk meningkatkan
keterampilan mengajar di kehidupan nyata.
\J& sangat setuju b. setuju ¢. netral d. tidak setuju




9.  Dengan model simulasi mengajar bahasa Inggris, saya merasa lebih termotivasi untuk belajar
bahasa Inggris.

a. sangat setuju Y setuju c. netral d. tidak setuju

10.  Setelah mengikuti simulasi mengajar bahasa Inggris, saya menjadi tahu ungkapan-ungkapan
sehari-hari yang digunakan di kelas untuk digunakan mengajar bahasa Inggris kelak.
@ sangat setuju b. setuju c. netral d. tidak setuju

IL. Pertanyaan terbuka.

1. Jelaskan secara detail, pengetahuan apa yang bertambah setelah mengikuti
simulasi mengajar bahasa Inggris?

Se Ae\ow WMe\akuean Swalag, Qengug alwan Yy \ev KA o\,
adaya\ Saya o Rercayn e do\awmn \ser\dalasa Wnggiis ;
L anga WaGFAR AN - anmeag an seMay ~\acy s g s

\_)m\r\c) b o M{C’\’YY—W\

2. Jelaskan sccara detail, keterampilan apa yang bertambah setelah mengikuti
simulasi mengajar. :

Cekeldn  welakWean Ganwag  Yerefam v\ VAo e KA aly
«Aa\o\\m Sagon W wme\\aax WAD A\ e Yoo aal

evaluase e AR\ AT AN AN CEC hagr) A Leantelcjq Can



Angket Hasil Pembelajaran

Nama lengkap : Solwa Nobitoh

NIM _ : 2501026023 ks
Mata kuliah : Pembelajaran Bahasa Inggris di SD : \
Program Studi : Pendidikan Guru Sekolah Dasar (PGSD) s
Kelas :2B

Petunjuk:

Bagian I pilih salah satu a, b, ¢, atau d dengan memberi tanda silang.
Bagian II jawab 2 pertanyaan.

L. Pertanyaan tertutup.

1.

Mahasiswa PGSD adalah calon guru yang akan mengajar semua mata pelajaran di sekolah
termasuk bahasa Inggris.
a. sangat setuju ¥, setuju . C. netral d. tidak setuju

Semua mahasiswa PGSD harus menguasai bahasa Inggris secara lisan karena akan mengajar
langsung ketika praktek di lapangan atau ppl.
X sangat setuju b. Setuju c. netral d. tidak setuju

Sebelum melakukan simulasi mengajar bahasa Inggris, saya mempersiapkan modul ajar yang
berisi identitas mapel, skenario pembelajaran, tujuan, media/alat, materi, dan penilaian.
¥ sangat setuju b. setuju c. netral d. tidak setuju

Setelah melakukan simulasi mengajar bahasa Inggris, saya merasa lebih percaya diri
menggunakan bahasa Inggris.
a. sangatsetuju- - ¥ setuju ¢. netral d. tidak setuju

Setelah melakukan simulasi mengajar bahasa Inggris, keterampilan mengajar saya lebih
meningkat. :
a. sangat setuju K setuju c. netral d. tidak setuju

Setelah melakukan simulasi mengajar bahasa Inggris, keterampilan berbahasa Inggris saya
terasa lebih meningkat. '
a. sangat setuju j;l‘ setuju c. netral d. tidak setuju

Seteiah melakukan simulasi mengajar bahasa Inggris, saya lebih percaya diri untuk mengajar
bahasa Inggris di sekolah dasar nanti.
a. sangat setuju K setuju c. netral d. tidak setuju

Simulasi mengajar bahasa Inggris di kelas sangat bermanfaat untuk meningkatkan
keterampilan mengajar di kehidupan nyata.
a. sangat setuju & setuju c. netral d. tidak setuju




9. Dengan model simulasi mengajar bahasa Inggris, saya merasa lebih termotivasi untuk belajar
. bahasa Inggris.

a. sangat setuju . setuju c. netral d. tidak setuju

10. Setelah mengikuti simulasi mengajar bahasa Inggris, saya menjadi tahu ungkapan-ungkapan
sehari-hari yang digunakan di kelas untuk digunakan mengajar bahasa Inggris kelak.
a. sangat setuju j(‘setuju c. netral d. tidak setuju

IL Pertanyaan terbuka.

1. Jelaskan secara detail, pengetahuan apa yang bertambah setelah mengikuti
simulasi mengajar bahasa Inggris?
Meningoknyow Pengekalhuan Saya mengenai kavmak Pakaso \nggris
Yong pasa  digunokan Unkuk mengajar di ketas.

2. Jelaskan secara detail, keterampilan apa yang bertambah setelah mengikuti
simulasi mengajar. ‘ meda
Keterompitlan membuot modul dips, Ketefampuan Membuok st Ao,
keterompiian  Membyat etotuas: dan Sterario, Serta Meningkatnya

ke&eram()\‘\ah Mengajar  ayaq.




