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 The study intended to elaborate on the role of the school committee in 

addressing and promoting the implementation of the child-friendly school 

model to create a positive school climate and atmosphere. This qualitative 

approach research adopted a comparative case study since two primary 

schools become a unit of research analysis. Two primary schools, a public 

and private primary school in which both of them are located in Jakarta as a 

study site. The researchers obtained the data through observation, interviews, 

and document analysis. The research has revealed that the school 

committees, both in public and private schools, bring a vital contribution to 

help the schools in terms of supporting and controlling the implementation of 

the child-friendly school model with several different perspectives. The 

participation of the school committee is highly needed in monitoring the 

activity of the learning process toward the quality of school life and in 

bridging the communication between schools and students' parents, 

particularly in promoting the model of child-friendly school. 
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1. INTRODUCTION 

The definition of the Child-Friendly School (CFS) is constructed on the Education for All 

Declaration (EFA) based on the philosophy of children's rights, which views children's development as 

central to education's position [1]. The notion emphasizes the application of the Child Rights concept, which 

three main principles of child-centeredness, democratic participation, and inclusiveness are at the heart of the 

Child-Friendly School definition [2]. The CFS model aims at thoroughly engaging and promoting all 

stakeholders to strengthen the right of children to good education, including parents, families, teachers, heads 

of school, educational administrators and civil society groups, local and national governments, and their 

external partners [3]. In other words, by having a partnership with all parties, particularly parents as the 

current research focus, the model of child-friendly schools can be fully implemented and achieved to address 

the needs of children as learners. 

The involvement of parents plays a valuable role in the cognitive, affective, and psychomotor 

development of the child’s growth and learning process. Research shows that parental involvement has a high 

magnitude in children's educational processes and outcomes [4]. The children also have to feel secure, 

comfortable, and enjoyable at school without being discriminated against or bullied due to differences in 

ethnicity, skin color, religion, gender, and socioeconomic background. Data from UNICEF shows that 

approximately 300 million children around the world become subject to exploitation, violence, and abuse [5]. 

https://creativecommons.org/licenses/by-sa/4.0/


                ISSN: 2252-8822 

Int. J. Eval. & Res. Educ. Vol. 9, No. 4, December 2020:  1025 - 1034 

1026 

Thus, the school needs to provide a friendly learning environment to develop their cognitive, affective, and 

psychomotor state. Batelaan emphasized a democratic and safe school atmosphere to make students more at 

ease to interact with each other by promoting intercultural education. The students learn how to value 

through experience with interactions within the classroom and school in cultural education [6]. To provide 

such an atmosphere, Polat and Barka pointed out that school administrators and teachers as classroom 

managers have a primary role. They are required to have positive attitudes towards intercultural education to 

act their role successfully [7]. The teacher is also a contributing factor in creating quality learning and 

education, particularly in disseminating the idea of respect and character building, which impacts students' 

behavior and attitude [8]. 

Not only does the school need to provide such an environment, but also parents’ contribution has 

profound impacts. The involvement of parents in any kind of form is empirically proven in quality education. 

For instance, the report found clear and steadily increasing evidence that families can enhance the academic 

performance of children in school and have significant impacts on attendance and behavior conduct [4]. High 

levels of parenting support and a pleasant school climate for students, even in disadvantaged families, 

encourage autonomy and self-esteem [3] since the majority of behavior issues are derived from behavior 

patterns established during the children's early childhood [9]. In addition, the report revealed that children 

between 5 and 7 years old undergo a developmental transformation that leads to significant changes in 

personal responsibility, independence, and social roles in a healthy social environment [10]. Curwin also 

pointed out that the critical years between the ages of 9 and 15 are an ideal and fundamental time to teach 

such students to accept responsibility for the consequences of their behavior. In those ages, the students are 

taught to recognize that mistakes can become chances for learning and to assist them in learning how to 

formulate and live with the classroom and the rules of community that promote responsibility, respect, and 

self-discipline [11]. 

Consequently, teaching them to be responsible, discipline, and respectful to their peers in early 

intervention will shape their behavior and attitudes. However, very few studies have investigated the school 

committee's role as parents' participation in creating a pleasant school climate and positive atmosphere, 

particularly in terms of the implementation of a child-friendly school model in primary school. Under these 

circumstances, the implementation of the child-friendly school model is a necessity to introduce the concept 

of respect, equality, and rights to primary students.  

This study has aimed to fill the gap by obtaining the data from two primary schools, which narrows 

the focus of research on the school committee. Thus, exploring the role of the school committee in addressing 

and promoting the concept of child-friendly school model in two different schools which have different 

backgrounds in terms of socioeconomic aspects is needed. Since very little studies have been conducted to 

compare between public and private school, this article also attempted to compare the role of school 

committee as one school is a private primary school, which the students come from an upper-middle-class 

family and the other one is a public primary school which many of them come from middle-lower class 

family. As a result, it is imperative to figure out the differences in terms of the role of the school committee 

in promoting child-friendly school model and quality education. 

 

Child-friendly school model  

The framework of a child-friendly school (CFS) was introduced by UNICEF in 1999 as part of the 

global need to improve quality education driven by the philosophy of child rights, which regards the position 

of education as promoting child development [1]. Children's friendly schools (CFS) promote a 

multidimensional service framework and meet the child's overall needs as a student. CFS models aspire to 

ensure the full engagement and involvement of all actors in a position to promote the right of children to 

quality education. Parties such as parents, families, teachers, school heads, education administrators, and civil 

society organizations, as well as local and national governments and their external partners, are required too. 

These parties are 'duty bearers.' Their engagement helps schools and educational systems to have the required 

conditions and resources to achieve the CFS quality standards [2].  

In Indonesian’s context, the policy of CFS is ruled in the regulation of Minister of State 

Empowerment of Children and Protection Number 8 of 2014. The Ministry of Women's Empowerment and 

Child Protection, which works with eleven other parties engaged in the field of education defined CFS as a 

secure, clean, balanced, loving and developed system that protects children's rights and their safety from 

violence, discrimination, and other mistreatment and encourages their involvement, precisely in planning, 

policy, learning, and supervision [12]. In the manual book of CFS published by the Ministry of Women’s 

Empowerment and Child Protection, four principles are stated to develop the CFS model including non-

discrimination, the best interest of the child, life, survival and development, respect for children's views, and 

proper management which are also aligned with UNICEF’s principles, namely child-centeredness, 

democratic participation and inclusiveness [13]. Furthermore, the CFS model is also one of the indicators to 
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develop Child-Friendly Districts/Cities as stipulated in the Regulation of the State Minister for Women's 

Empowerment and Child Protection Number 12 of 2011. 

 

The interplay of the school committee and parental involvement in education  

The term of the school committee and the school board is interchangeable in many countries. For 

instance, the United States of America, OECD countries, and the Netherland use the term of school  

board [14, 15], which has a wide-ranging scope of autonomy relating to the personnel matters, buildings’ 

infrastructure, resources allocation and student assessment [16]. In contrast, in Indonesia, the term of the 

school committee is more well-known. According to Indonesian’s Minister of National Education Decree 

No. 044/U/2002 on the concept of the school committee and its roles, the school committee is defined as an 

independent board of body that accommodates community participation in order to improve the quality, 

equity and efficiency of education management in education units, both in the preschool education level, 

school education level and non-school education level. Each country has its regulation regarding the role of 

the school committee. The school committee has three roles, including advisory agency, supporting agency, 

and controlling agency. As an advisory agency, the school committee determines and implements educational 

policies in education units. As a supporting agency, it supports the school in the form of financial, thought, 

and energy aspects in organizing education. The last role is as a controlling agency in the context of 

transparency and accountability in the administration and output of education in the education unit. 

In the words of Rehberg, as school partnership body, the school committee has an important role, 

which promotes the relationship between schools, families, and communities: 1) policymaking; 2) financial 

assessment; 3) financial services delivery; 4) linkages to the community: and 5) educational planning and 

evaluation [17]. Besides, Epstein and Van Voorhis noted that school committees play a significant role in 

supporting school events, enhancing student performance, and connecting school, family, and community 

partnerships [18]. Bryan and Henry reported the positive impact on student achievement and discipline when 

stakeholders (schools, families, and communities) help create relationships [19]. 

Hooge and Honingh indicated that school boards have a better understanding of the standard of 

schools when they stick to the leadership position and when school leaders adhere to their management role. 

Also, the school boards of primary schools have given the contribution to improving the quality of school 

education [20]. In terms of the members, most school committees are composed of students' parents, whereas 

in some other countries, it consists of professional members, such as in the Netherland. The number of 

previous research findings has examined the effect of school boards on several aspects, including academic 

achievement, and school achievement [21–25]. However, the lack of studies investigated the role of school 

boards or school committees in terms of the CFS model. 

As the school committee typically consists of student parents in many schools in Indonesia, so 

parent involvement also becomes the focus of the research. Parent involvement refers to the roles of parents 

in educating their children both at home and at schools [26], and it is framed as a multidimensional 

framework of three dimensions: home-based, school-based, and parental arrangements [27]. Recent studies 

have identified parent involvement as a complex and multifaceted concept [28, 29]. Parental involvement can 

take different forms, including school discussions, homework assistance, or school volunteering, which also 

tends to have enduring benefits, even in high schools [30]. The role of parents in positive educational results 

for students has been confirmed by decades of research [31, 32]. All of the above illustrates the various ways 

in which parents can engage in child education, which in turn can have various effects on children [33]. In 

terms of reducing bullying, the research revealed that the intervention of a whole-school capacity-building in 

early and middle childhood might increase the chance and frequency of meaningful contact between parents 

and children on bullying [34].  

 

School climate  

It is undoubtedly that students can learn better at schools if they feel welcomed both by teachers and 

peers. A pleasant and conducive learning atmosphere support them to learn better, as well. On the other hand, 

students will feel indeed severely when they feel threatened, distracted, and unsecured as anxiety obstructs 

the learning process. Such a learning atmosphere is called school climate, which Pickeral, et al. defined as 

school life quality and character, include norms, beliefs, and aspirations that help people to feel physically, 

emotionally, and socially healthy [35]. An increasing body of research shows that school climate influences 

students’ academic achievement and their well being; and personal and social development [36]. The analysis 

of PISA data disclosed that a positive school climate was connected with student achievement’s higher  

levels [37]. Besides, researchers agree that school climate primarily reflects a subjective sight of the learning 

atmosphere at the school level [38]. Several other researchers on school climate and its effect on school 

effectiveness, also noted that a positive school climate affects the overall school’s effectiveness [39]. It 

implies that there is a connection between a positive climate in the school and its effectiveness.  
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2. RESEARCH METHOD  

2.1. Research design  

The study of the qualitative approach adopted a comparative case study method since the objective 

of the study was to gain insight into the role of the school committee in promoting and addressing the 

concept of the Child-Friendly school model in two distinguished schools. The case study is employed when a 

small group of a school becomes a unit of analysis [40, 41]. Gall, et al. emphasized the four characteristics of 

a case study, including a profound analysis of one or more of the real-life phenomena instances and 

perspectives of the participants in the phenomena [42]. A comparative case study is a research method for 

formulating or testing generalizations spanning across multiple cases. From the intersection of comparative 

and case studies, the character of comparative case studies can be explored [43]. This method potentially 

leads to more exceptional interpretation and theorization of a variety of events [44]. Such a case study 

method was used to compare two different schools, in which both of them are located in Jakarta to allow the 

researcher to have a deeper understanding through more descriptions and details. 

 

2.2. Participants  

The study employed a technique of purposive sampling to select the schools purposefully, which 

have implemented the child-friendly school model. After obtaining the campus approval to conduct the 

research, we visited the school to inform the objectives of the research. The school principals permitted to do 

the observation and interview with key persons, including the headmaster, vice headmaster, the head of the 

school committee, teachers, and students. Two schools were selected as study sites for the project research. 

The public primary school of Ragunan 01 is a school located in South Jakarta, which most of the students are 

derived from middle-lower family backgrounds, whereas the private catholic primary school of Saint Peter 

located in North Jakarta, which all students are from the middle-upper family background. The public school 

has implemented the CFS model since 2015, and the appointed school committee head was selected due to 

her active participation during the school activity by using voting among student parents, principals, and 

teachers. The private school has implemented the CFS model before the year 2008, and the head of the 

school committee was selected by the teacher board consisting of 45 persons. The criteria for selecting the 

school committee is based on the passion and active discussion with the school. 

 

2.3. Data collection  

The information was gathered from two primary schools. So, the leading research was primarily 

conducted in public, and private primary schools as both of them have implemented the CFS model. Data 

were gathered through observations, interviews, and reviews of the document. The interviews were 

conducted with the school principal, vice-principal of students' affairs, and curriculum, the head of the school 

committee, and students' parents by using a purposive sampling technique. The interview with school staff 

was conducted in a more formal situation at school, while the interviews with the school committee and 

several students' parents were in a more relaxed condition such as in the canteen and restaurant. In addition to 

the face-to-face interview, the researcher also used the platform of WhatsApp social media to ask further 

questions aiming to obtain more accurate data. 

 

2.4. Data analysis  

The study used a method and source kind of triangulation to check the validity and reliability of the 

information. The cross-check was conducted to ensure that the data were valid and reliable. The researcher 

asked nine questions regarding the role of the committee to the headmaster and the head of the school 

committee. Besides, the interviews were recorded as not to miss any single information from the participants. 

The researcher employed the content analysis of data on the recording and transcript of interviews and note-

taking during the observation. Besides, the method of constant comparative analysis to analyze the data from 

the interviews was adopted as well. The results of observation and interviews were analyzed by giving code 

and interpreting it based on literary reviews and previous research findings. The results of nine questions 

were then written in the form of a table, as seen in Table 1. 

 

 

3. RESULTS AND DISCUSSION  

The study focused on the elaboration of school committee participation and involvement in quality 

education and the implementation of a child-friendly school model. Table 1 shows the results of the questions 

from two different perspectives about its role. 
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Table 1. Results of private and public school 
No Questions School A (Private school)  School B (Public school)  

1 What are the duties and roles of the 

school committee in implementing 
child-friendly schools? 

Provide input about the program that the 

school will run and control the 
implementation of the school. 

Help the school socialize to all class 

coordinators.  
Parents always maintain and remind 

parents about the concept of child-friendly 

schools both in the form of practice and 
theory orally. 

2 Does the school committee also 

communicate this child-friendly 
school model to students and 

parents? 

Yes, they socialize the concept of a child-

friendly school because school committee 
members are parents of local school 

students. 

Yes, but not too detail  

3 What have school committee 
contributions been made in the 

implementation of the child-

friendly schools? 

• Get involved in non-scheduling 

activities such as social service, 

selection of study tour locations, 
determination of field trip activities, 

religious holidays, cultural week and 

preschool processions such as 
yearbook content, parenting 

seminars, farewells, and graduations. 

• Contribute in the form of funding, 

and publications 

Always remind class coordinators and 
children about the model of CFS and help 

maintain and monitor school development, 

especially about the model. 

4 Does the school committee also 

play a role in dealing with the 
problems of students? 

No. overcoming the problems of students 

at school becomes the full authority of the 
school and foundation. The committee 

was not involved at all. 

No, the committee does not directly get 

involved with the problem, but the school 
informs every problem dealing with 

students’ problems that occurs in the 

school environment. 
5 Does the involvement of the school 

committee have an impact on the 

implementation of the child-
friendly schools model? 

Yes, it gives a positive impact so that the 

desired atmosphere and culture of the 

school can be adequately established. The 
school program ran smoothly and was 

more directed by the communication from 

the parents of students represented by the 
school committee. 

Yes, So far, the existence of the committee 

makes it easy for them to express their 

aspirations, both complaints and 
suggestions. 

6 Does the school committee take 
part in teachers’ professional 

development? 

Not at all, it is a school's responsibility. No, it is not a part of our duties. 

7 Does the school committee 
participate in school management? 

No, we just help in terms of programs and 
activities.  

No, we just monitor and help the school’s 
activities, particularly outdoor programs.  

8 Does the school committee involve 

in planning the programs and 
activities dealing with School 

operational assistance?  

No, since our school does not get school 

operational assistance from the 
government. The school mostly conducts 

all the programs. 

No, but we know that the school uses the 

budget for school improvement. 

9 How is communication between the 
school and the school committee? 

The communication has not run very well 
since most of the committee members are 

busy with their works.  The time 

constraints and the busy schedule of the 
committee for the meeting and little 

importance of attitudes and views as 

consumers (parents) and school 
stakeholders become obstacles.  

We have 56 class coordinators that 
connect and communicate all issues and 

information through one source. All of the 

members are female housewives who have 
much time to monitor and attend the 

meetings. 

 

 

To anticipate behavioral issues such as bullying, discrimination, and such a thing does not occur, the 

head of the school committee in primary public forms a class coordinator consisting of three parents for each 

class to control students’ behavior, particularly outside of the classroom. Here is the interview with the head 

of the school committee. 

 

There are 47 class coordinators since there are 22 classes. So, there are three representatives 

of parents who control and monitor class activity, students' behavior, and outdoor duties. All 

of them are female housewives who attend school regularly. They take turns to monitor and 

give reports to the head of the committee if something terrible happens. They are in charge of 

reporting the problems to the head of the school committee. We used the media of WhatsApp 

to communicate and share the information (Public school).  

 

Even both schools have many class groups consisting of around 30-32 students in one class, and 

both of them have a school committee. The involvement of the school committee is somewhat different. To 

make students feel safe and comfortable, despite creating the school climate by the school staff, the 

contribution of the school committee in public primary school is more involved than the school committee in 
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private school. One of the reasons is that almost all parents, especially mothers, work in the office. Therefore, 

they rely on the school to create a positive atmosphere. For parents in private schools, which are from the 

upper-class family, creating a safe, comfortable atmosphere is the school's responsibility. Here is the 

interview with the vice principal. 

 

The school committee does not regularly attend school since many of them are workers. We 

just communicate through WhatsApp or make a phone call if an urgent thing happens to 

students. So, they do not get involved much with our activity. They just help in terms of 

funding to make sure that our programs run smoothly and successfully (Private school). 

 

One of the different things between private and public school in this current research is the school 

committee of public school also transfer the knowledge and practical skill to students and monitor their 

extracurricular activities. Here is the interview with the school committee.  

 

For us, the child-friendly school model is a school, which frees students; they do not feel a 

burden; they feel comfortable, free to tell story and teachers are not frightening figures. 

Teachers are like our family, who gives support to each other. That is why we also teach 

students about how to make compost and waste bank, how to raise fish and feed them 

regularly, and other things that we know (Public school). 

 

It is concluded that the school committee does not involve strategic planning, financial issues, 

teachers' professional development, and school management. School committees in both schools just focus 

on the monitoring of school activities and programs. The school does not involve them, which is different 

from the regulation of the ministry of education and culture. The Ministry of Education and Culture states 

that the partnership program through the school committee aims to strengthen the fabric of partnerships 

between schools, families, and communities in supporting learning environments that can develop the full 

potential of children; increase the involvement of parents/guardians in supporting the success of children's 

education at home and school; and increasing community participation in supporting educational programs in 

schools and the community [45]. 

According to Law No, 20 of 2003 Article 56 of the Board of Education and School committee, the 

school committee has a role in improving the quality of educational services, including planning, monitoring, 

and evaluation of the educational program. Based on the finding of this research, the school committee of 

public schools has better involvement and participation compared to the school committee of private schools 

due to the working status and economic background of the parents.  

The Ministry of National Education decree no. 044/U/2002 noted three roles of the school 

committee, namely advisory agency, supporting agency, and controlling agency.  Both schools have run the 

role of supporting agencies with different aspects. The public school committee only provides thought and 

energy to help the school in holding the activities, while the private school committee provides financial 

matters in helping the school run the activities and programs. Additionally, since public school is managed 

and financed by the government, so it is not allowed to get money from the student parents. 

On the contrary, private school is managed and financed by the foundation, in which the school asks 

the school fees and other financial matters to student parents to support the facilities and infrastructure of the 

school. Here is the interview with the vice-principal of the private school.  

 

The school committee usually discusses the amount of money to facilitate the activities and 

programs and infrastructure or facilities with parents and the principal. 

 

They usually engage in school events and take part in scheduled parental seminars four times 

per year, then take part in making the creation day, Independence Day celebration, and 

graduation day. 

 

Based on the above information, it can be concluded that the school committees in both schools 

have carried out their roles as supporting and controlling agencies in different aspects. In public school, the 

school committee only controls the accountability of education outputs and students' activities, whereas the 

school committee of private school controls and takes part in school programs related to school outputs as 

well. However, they have not conducted the role of the advisory and controlling agency, as stated in the 

decree of the Ministry of National Education for several reasons. Both school committees lack the knowledge 

of their roles, and the schools also do not inform them about their roles. They run their function as a 

controller in terms of monitoring students' activities and behavior as well. In particular, the school committee 
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in public school informs the students about the model of child-friendly schools and the things the students 

need to know. That is why when the researcher asks about the concept of child-friendly school to several 

students in break time, they can tell quickly. Here are the interviews with several students when asked about 

the concept and how they know its concept.  

 

Child-friendly school is a school, which provides a friendly, secure, and comfortable 

atmosphere for us. We feel free to explore our ideas with teachers. It is a peaceful, clean, 

friendly, polite school. The school committee, principal, and teacher inform us about child-

friendly schools: no abuse, no bullying, no violence, no discrimination (Students). 

 

Based on the above information, schools with the help of the school committee and parent 

involvement need to provide a friendly, secure, and comfortable atmosphere for students. According to 

Devine and Cohen, feeling safe in school powerfully promotes student learning and healthy development. In 

their findings, it is also reported that students feel less safe in large and public schools as well as high poverty 

schools [46]. Other research has shown that students feel less secure and have a higher chance of verbal 

abuse in large schools [47]. Fortunately, this situation does not occur in both schools. Studies have also 

shown that particular interventions involving parents (i.e., mentoring, security monitoring, business 

partnerships) enhance the conduct of students and that the disciplinary activities of schools [48]. It indicates 

the need for the school committee and parent participation to get involved in monitoring and controlling the 

students' behaviors to reduce or anticipate the unwanted occurrence among students.  

The earlier studies have shown that higher rates of parent involvement in school events are linked to 

fewer instances of primary and secondary school violent acts. Parent participation was also a protective factor 

in schools with a high racial/ethnic minority and located in high poverty [49]. In terms of some form of 

parental involvement opportunities, the school with increased parental participation and involvement in field 

activities has decreased abuse rates [50]. The current research has similar findings with the previous research, 

which also revealed that although the school committee in primary school has not met the 100 percent 

standard due to several factors, the participation and involvement of the school committee is in a good 

category [25]. The previous research findings in Indonesia revealed that the role of the school committee had 

not met the standard, yet due to several reasons [24, 25]. The reasons are because the establishment of school 

committees is based on the need to meet the requirements in obtaining funding from district/governments and 

as a requirement in school assessments, instead of the need of stakeholders [51]. 

Good communication between school and parents or school committees play a significant effect on 

students. The research has found that when educators actively interact with families and participate in 

behavior-oriented programs, schools record fewer disciplinary behaviors from year to year [18]. They also 

emphasized that the standard of school operations, comprising eight main elements: leadership, teamwork, 

action plannings, execution of plans, funding, collegial support, assessment, and networking, was improved 

by developing a partnership program among school, family, and community. The relationship systems were 

retained and strengthened from year to year as these elements were cultivated. Other results demonstrated 

that the teenagers’ perception of family communication and perceived parental encouragement was 

concerning the possibility of committing delinquent behaviors [52].  

A child-friendly school is a family-friendly school [2]. It means that it develops ties with parents 

and caregivers whose primary responsibility in every step of their growth is to ensure the well being of 

children. To parents who feel positive about schools and that invest in their lives, the school's principles, 

policies, and practices will be the best advocate at home, whether they encourage education, promote 

aggression or endorse collaboration with other people. In that case of stakeholder’s involvement, Bryan and 

Henry have identified a positive effect on student learning success and discipline when stakeholders (schools, 

families, and community groups) participate in developing relationships [19]. Openness between the school 

committee and school is also vital to build collaboration and integration to make a school child friendly. 

Rudduck and Flutter also added that supportive family towards children’s increased participation at school 

would make them feel part of the change positively and not threatened by it in ways that might result in a 

negative backlash against children at home [53]. It is also imperative to introduce the concept of democracy 

in the implementation of Child-Friendly School to students since one of the main principles is democratic 

participation [1]. Therefore, Becker, De Wet, and Vollenhoven proposed the theoretical framework, which 

looks at the ongoing development of an open and democratic society by promoting the human rights' literacy 

facilitation, rights-based education, and transformative action. They emphasized three things, which support 

the model of the child-friendly school [54].  

By facilitation of human right’s literacy, right based education and transformative action, all parties 

in school environment are encouraged to understand and promote human rights. However, Slater pointed out 

the challenge for the school is that educating all pupils to be responsible members of a democratic  
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society [55]. Socioeconomic factors such as today's changing society, poverty, and ethnic background are 

likely causes of behavioral problems [56, 57], which contribute to children's behavior and attitude at school 

settings [8]. According to De Jong, several best practices to address the issues of students’ behaviors are a 

health promotive culture, the approach of a democratic, empowering and positive classroom management and 

the partnership of well established internal and external support structure [58], which are relevant to child-

friendly school concept. In line with internal and external support structure partnerships, the school 

committee and parent involvement have a significant contribution to promote the model of child-friendly 

schools. The current study has aimed to explore the role of the school committee as parental involvement in 

addressing and promoting the model of child-friendly schools in public and private primary schools, which is 

aligned with the previous similar research findings. 

 

 
4. CONCLUSION 

This study has explored the role of the school committee as a part of community participation in 

addressing and promoting the concept of the Child-Friendly School model. A child-friendly school model is 

seen as an instrument to make sure that everyone respects his/her rights and other people's rights to create a 

positive and conducive school climate and atmosphere, which brings a profound impact to students' 

development and growth. The study has revealed that the school committee plays a somewhat significant 

contribution, particularly in helping schools monitor the implementation of the model. Both schools also have 

carried three roles as the supporting and controlling agency with different functions due to some limitedness 

of both school committees. The last important point in this article is that if everyone is attentive of his/her 

rights and other’s people rights, understand that everyone is equal regardless of their social status, race, skin 

color, and religion as well as apply the CFC model to education; the violation, discrimination, and unwanted 

conditions will never happen at schools.  
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