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CHAPTER I 

 INTRODUCTION 

 

A. Background of the Study 

The integration of Artificial Intelligence (AI) into educational settings has 

opened new possibilities for language teaching and learning, particularly in English as 

a Foreign Language (EFL) contexts. AI-powered tools now offer unique capacities for 

personalizing instruction, adapting to individual learner needs, and providing real-time 

feedback features that make them especially promising for developing reading 

comprehension skills in heterogeneous EFL classrooms (Wang et al., 2024a; Zawacki-

Richter et al., 2019a). Reading, in particular, represents a critical area where AI's 

potential uses align closely with pedagogical needs: the complex, multi-layered nature 

of reading comprehension surrounding vocabulary processing, syntactic decoding, 

inferencing, and critical evaluation maps directly onto what current AI systems are best 

equipped to support through adaptive feedback, scaffolded questioning, and 

personalized text sequencing (Hidayat, 2024; J. Liu et al., 2019). 

In Indonesia, English remains a foreign language for the majority of learners, 

and reading proficiency is particularly emphasized in national curricula and academic 

assessments. Teachers face significant challenges in meeting the diverse reading needs 

of their students given heterogeneous proficiency levels, limited instructional 

resources, and the need to prepare learners for standardized assessments (Darmayanti 



et al., 2023; Rahman, 2024a). Within this context, institutions such as Yayasan 

Pendidikan Smart Insani (YPSI), an Islamic private school in Lampung Tengah with 

an English-oriented curriculum, are beginning to explore how AI tools might support 

their English teachers and students. However, the readiness, preparedness, and 

interpretative understanding of teachers regarding AI integration in reading instruction 

remain largely unexamined. 

While international research has documented AI's potential for improving 

reading outcomes (J. Liu et al., 2019; Wang et al., 2024a) and has examined teacher 

perceptions through quantitative instruments (An et al., 2023; Benek, 2025a), there 

exists a significant gap in qualitative, context-sensitive understanding of how 

Indonesian EFL teachers interpret and make sense of AI integration in their specific 

professional realities. Rahman (2024a) and Ilma and Rohmah (2025a) have begun to 

address this gap in the Indonesian context, yet studies focused specifically on reading 

instruction and grounded in teachers' lived interpretive experiences particularly within 

Islamic private school settings remain rare. 

This study therefore aims to explore how English teachers at YPSI perceive that 

is, interpretatively understand based on experience and contextual realities the potential 

of AI in reading instruction, what challenges they navigate when attempting to integrate 

AI, and what pedagogical implications emerge from their experiences. Grounded in an 

interpretivist paradigm, the study treats teacher voices as primary sources of situated 

knowledge about AI's meaning and utility in their classrooms. Understanding these 



interpretive understandings is essential because teachers' perception of AI, not merely 

their attitudes or opinions shapes whether, how, and with what pedagogical intent AI 

tools are integrated into classroom practice (Rahimi & Fathi, 2022)  

Despite the proliferation of AI tools in educational settings globally, there is 

limited empirical understanding of how English teachers at YPSI experience and make 

sense of AI integration in reading instruction. Existing literature confirms AI's 

technical potential for enhancing reading comprehension through personalization and 

adaptive feedback (Hidayat, 2024; J. Liu et al., 2019; Wang et al., 2024). However, the 

translation of this potential into actual classroom practice depends fundamentally on 

how teachers perceive, interpret, evaluate, and make meaning of these technologies 

within their specific professional, institutional, and cultural contexts. 

Studies in the Indonesian context reveal that while teachers generally hold 

positive views about AI's utility, these positive views do not automatically translate 

into confident, sophisticated use (Ilma & Rohmah, 2025; Rahman, 2024; 

Widianingtyas et al., 2023). Teachers report significant gaps in training, infrastructure 

limitations, concerns about academic integrity and data privacy, and uncertainty about 

how to align AI capabilities with their pedagogical goals. At YPSI specifically, 

observations suggest that some teachers have begun using AI tools particularly for 

generating reading materials and vocabulary exercises, but their readiness, contextual 

understanding, and pedagogical integration of these tools remain unclear. Furthermore, 

the specific context of YPSI, as an Islamic school with distinct educational values and 



student demographics, adds layers of complexity that have not been examined in 

existing research. 

The absence of in-depth, context-sensitive research on how YPSI teachers interpret AI 

integration leaves a critical gap: without understanding teachers' perceptions as 

situated, experience-based understandings, any institutional initiative to integrate AI 

risks disconnecting from the realities of classroom practice. This study addresses this 

gap by conducting a qualitative investigation centered on teachers' interpretive 

experiences at YPSI, generating insights that can inform both local practice and broader 

conversations about AI in Indonesian EFL education. 

B. Research Scope (Limitation of the Research) 

This study is bound to English teachers actively engaged in reading instruction 

at YPSI during the 2025/2026 academic year. It focuses specifically on teachers' 

perceptions of AI integration in reading, not writing, speaking, or listening and employs 

qualitative data from semi-structured interviews, classroom observations, and 

document analysis. The study does not include student perspectives, nor does it seek to 

measure or evaluate AI's impact on student reading outcomes; the focus remains 

consistently on teachers' interpretive understanding of AI's role in their reading 

classrooms. 

As a qualitative study, findings reflect depth of understanding within YPSI's 

particular context rather than breadth or statistical generalizability. Self-reporting in 



interviews may be influenced by social desirability, and classroom observations are 

limited by the time frame of the study. These limitations are acknowledged as inherent 

to qualitative inquiry, which prioritizes contextual richness and trustworthiness over 

generalizability (Creswell, 2017; Lincoln & Guba, 1985). 

C. Research Questions 

1. How do English teachers at YPSI perceive the potential of AI in supporting 

reading instruction? 

2. What challenges do YPSI English teachers experience when considering or 

using AI to enhance students' reading comprehension and engagement? 

3. What are the pedagogical implications of integrating AI into reading instruction 

for promoting effective technology integration in English classrooms at YPSI? 

 

 

D. Research Objectives 

1. To explore how English teachers at YPSI interpretatively understand (perceive) 

the potential of AI in supporting reading instruction, capturing their situated 

knowledge based on professional experience and contextual realities. 



2. To investigate the challenges technical, pedagogical, institutional, and ethical 

that English teachers at YPSI encounter when considering or implementing AI 

tools in reading instruction. 

3. To examine the pedagogical implications of AI integration, particularly how 

teachers conceive changes to instructional roles, reading pedagogy, and student 

learning when AI tools enter the teaching and learning process. 

 

E. Significance of the Study 

a. Theoretical Significance. This research contributes to the growing body of 

scholarship on AI-mediated language pedagogy by foregrounding teacher 

perception as situated cognition rather than merely attitudinal preference. By 

framing teachers' understandings within an paradigm, the study enriches 

theoretical models of technology integration, particularly in contexts where 

teachers must navigate between AI's technical possibilities and the human, 

relational, and cultural dimensions of EFL teaching. 

b. Practical Significance. Findings offer actionable insights for English teachers, 

curriculum developers, and school administrators at YPSI and comparable 

Islamic EFL institutions. Specifically, the study can inform professional 

development programs, AI adoption policies, and instructional design 



approaches that are grounded in teachers' actual experiences rather than top-

down technology mandates. 

c. Methodological Significance. By employing a qualitative descriptive approach 

to examine AI integration in reading instruction, this study demonstrates the 

value of interpretive methods for capturing the nuanced, context-dependent 

nature of technology adoption. It provides a model for future studies that seek to 

move beyond quantitative adoption metrics to understand the human experience 

of AI in education. 

F. Definition of Key Terms 

a. Perception (Teacher Perception). In this study, perception refers to teachers' 

interpretative understanding of AI integration, shaped by their lived 

professional experiences, contextual knowledge, and situational realities—

what cognitive scientists refer to as 'situated cognition' (Rahimi & Fathi, 2021). 

This definition deliberately distinguishes perception from related but distinct 

concepts: (a) attitude, which refers to affective evaluations (liking or disliking) 

that may exist independently of experience; (b) belief, which refers to cognitive 

propositions held with varying degrees of certainty, not necessarily grounded 

in direct experience; and (c) opinion, which refers to personal views that may 

lack experiential or contextual grounding. Perception, in this study, 

encompasses how teachers interpret AI's role based on what they have 



experienced, observed, and reflected upon in their specific professional 

contexts. This situated, experience-grounded quality makes perception a richer 

and more pedagogically relevant construct than attitude or opinion alone. 

b. Artificial Intelligence (AI) in Education. AI in education refers to the 

application of computational systems that use algorithms including machine 

learning, natural language processing, and adaptive learning to support teaching 

and learning processes (Zawacki-Richter et al., 2019a). For this study, AI 

encompasses tools teachers use to support reading instruction, such as AI-

generated reading texts, vocabulary feedback systems, adaptive reading 

platforms, and chatbot-based comprehension support. 

c. Reading Comprehension. Reading comprehension in the EFL context refers 

to the complex cognitive process of constructing meaning from written text, 

involving multiple skill layers: word recognition and vocabulary processing, 

syntactic understanding, inferencing, comprehension monitoring, and critical 

evaluation (J. Liu et al., 2019; Wang et al., 2024a). 

d. Pedagogical Implication. Pedagogical implication refers to the consequences 

intended or emergent that AI integration has on instructional roles, methods, 

assessment practices, and learning experiences in reading classrooms (Üretmen 

Karaoğlu & Doğan, 2025). 

 




