Zﬂ turnitin Page 1 of 21 - Cover Page Submission ID  trn:oid:::1:3333601661

Layanan Perpustakaan UHAMKA

Social media for English language acquisition in Indonesian
higher education_ Constructivism and connectivism framewor...

B 08/09/2025
&4 Cek Similarity by Perpustakaan UHAMKA
¥ Universitas Muhammadiyah Prof. Dr. Hamka

Document Details

Submission ID

trn:oid:::1:3333601661 12 Pages

Submission Date 10,994 Words

Sep 9, 2025, 10:05 AM GMT+7
64,112 Characters

Download Date

Sep 9, 2025, 1:26 PM GMT+7

File Name

Social_media_for_English_language_acquisition_in_Indonesian_higher_education__Constructivis....pdf

File Size

1.4 MB

Z"j turnltln Page 1 of 21 - Cover Page Submission ID  trn:oid:::1:3333601661



Zﬂ turnitin Page 2 of 21 - Integrity Overview Submission ID  trn:oid:::1:3333601661

12% Overall Similarity

The combined total of all matches, including overlapping sources, for each database.

Filtered from the Report

» Bibliography

Exclusions
» 3 Excluded Sources

» 16 Excluded Matches

Match Groups Top Sources

. 91 Not Cited or Quoted 9% 9% @ Internetsources

Matches with neither in-text citation nor quotation marks 9% B2 Publications

1) 23 Missing Quotations 2% 1% & Submitted works (Student Papers)
Matches that are still very similar to source material

11 Missing Citation 1%
Matches that have quotation marks, but no in-text citation

“@

0 Cited and Quoted 0%
Matches with in-text citation present, but no quotation marks

Integrity Flags

0 Integrity Flags for Review
Our system's algorithms look deeply at a document for any inconsistencies that

No suspicious text manipulations found. would set it apart from a normal submission. If we notice something strange, we flag
it for you to review.

A Flag is not necessarily an indicator of a problem. However, we'd recommend you
focus your attention there for further review.

z"j turnitln Page 2 of 21 - Integrity Overview Submission ID  trn:oid:::1:3333601661



zﬂ turnitin Page 3 of 21 - Integrity Overview

Match Groups Top Sources
91 Not Cited or Quoted 9% 9% @ Internetsources
Matches with neither in-text citation nor quotation marks 9% B2 Publications

89 23 Missing Quotations 2% 1% °
Matches that are still very similar to source material

11 Missing Citation 1%
Matches that have quotation marks, but no in-text citation

“

0 Cited and Quoted 0%
Matches with in-text citation present, but no quotation marks

Top Sources

The sources with the highest number of matches within the submission. Overlapping sources will not be displayed.

o Internet

media.neliti.com

Internet

files.eric.ed.gov

Publication

Budi Waluyo, Sekartiyasa Kusumastuti. "Generative Al in student English learnin...

Internet

www.frontiersin.org

o Publication

Matlala, Lesedi Senamele. "Social Media as an Effective Citizen-Based Monitoring ...

° Publication

Maila D.H. Rahiem. "Towards Resilient Societies: The Synergy of Religion, Educati...

Internet

oro.open.ac.uk

° Publication

Juwariyah, Siti. "World Englishes and the Teaching of English as an International ...

° Publication

Vogiatzis, Dimitrios. "The Use of Social Media Platforms for Foreign Language Lea...

o Internet

kclpure.kcl.ac.uk

ZI'j turnit'n Page 3 of 21 - Integrity Overview

= Submitted works (Student Papers)

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

Submission ID trn:oid:::1:3333601661

Submission ID trn:oid:::1:3333601661


https://media.neliti.com/media/publications/329488-influence-of-social-media-on-efl-yemeni-faf03ea2.pdf
https://files.eric.ed.gov/fulltext/EJ1463034.pdf
https://doi.org/10.1016/j.ssaho.2024.101146
https://www.frontiersin.org/research-topics/42337/epub
https://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A32006304&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004
https://doi.org/10.1201/9781003645542
https://oro.open.ac.uk/94755/1/The%20use%20of%20social%20media%20platforms%20for%20foreign%20language%20learning%20D.%20Vogiatzis_2023.pdf
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28645597&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004
https://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A31068685&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004
https://kclpure.kcl.ac.uk/ws/portalfiles/portal/235968929/2023_Almutairi_Malak_1824221_e

zﬂ turnitin Page 4 of 21 - Integrity Overview

Internet

scholar.sun.ac.za

Publication

Bassey, Ekanem B.. "Social Media and Community College International Student E...

Publication

Muhammad Zaim, Safnil Arsyad, Budi Waluyo, Havid Ardi et al. "Al-powered EFL p...

° Internet

journal.uniku.ac.id

o Internet

www.academypublication.com

e Publication

Aisah Apridayani, Budi Waluyo. "Valuing students’ mindsets in essay composition...

Internet

esiculture.com

a Internet

hrmars.com

o Internet

www.jele.or.id

m Publication

"Learning Technology for Education Challenges"”, Springer Science and Business ...

Internet

bcsdjournals.com

Internet

eprints.unm.ac.id

Internet

www.final.edu.tr

a Publication

Budi Waluyo, Anita, Akhirudin, Darisy Syafaah, Moh. Buny Andaru Bahy. "Bridgin...

z"j ‘turn|t|n Page 4 of 21 - Integrity Overview

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

Submission ID trn:oid:::1:3333601661

Submission ID trn:oid:::1:3333601661


https://scholar.sun.ac.za/server/api/core/bitstreams/53b7f8fe-ec0b-4a7d-aa24-b255360c321d/content
https://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30997664&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004
https://doi.org/10.1016/j.caeai.2024.100335
https://journal.uniku.ac.id/index.php/IEFLJ/article/download/7157/3527
http://www.academypublication.com/issues3/tpls/vol15/tpls1505.pdf
https://doi.org/10.1016/j.ssaho.2024.101273
http://esiculture.com/index.php/esiculture/article/download/1233/634/3112
https://hrmars.com/papers_submitted/19328/investigating-the-roles-of-social-media-on-attitudes-of-secondary-school-english-language-learners.pdf
https://www.jele.or.id/index.php/jele/article/view/505/0
https://doi.org/10.1007/978-3-031-98003-9
https://bcsdjournals.com/index.php/ijecls/article/download/860/489/3292
http://eprints.unm.ac.id/28084/1/13.%202022-12%20JTechLP%20Des%20P3.pdf
https://www.final.edu.tr/photos/tezler/Dariya%20Tulenova.pdf
https://doi.org/10.1016/j.ssaho.2025.101903

zﬂ turnitin Page 5 of 21 - Integrity Overview

Student papers

KoED

Publication

Lewis, Kaela Barnett. "A New Day in American Democracy: Explaining How Social ...

Internet

poverty.com.pk

a Student papers

American College of Education

Publication

Ismail Juma Ismail, Nabeel Mussa Marua, Ismail Abdi Changalima. "Enhancing ha...

Publication

Tan, Yong-Seng Jonathan. "An Explanatory Sequential Mixed-Methods Study to U...

Student papers

University of Glasgow

Internet

bmcpsychology.biomedcentral.com

Internet

www.jite.org

Publication

Ni Putu Putri Widyaningsih, Ida Bagus Nyoman Krisna Prawira Yuda, Ni Nyoman ...

Student papers

University of Nottingham

Internet

eprints.utar.edu.my

Internet

ia802505.us.archive.org

Internet

ijjarped.com

ZI'j turn't'n Page 5 of 21 - Integrity Overview

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

Submission ID trn:oid:::1:3333601661

Submission ID trn:oid:::1:3333601661


https://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A31488198&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004
https://poverty.com.pk/index.php/Journal/article/view/523
https://doi.org/10.1016/j.ssaho.2025.101548
https://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A31836819&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004
https://bmcpsychology.biomedcentral.com/counter/pdf/10.1186/s40359-025-02838-2.pdf
https://www.jite.org/documents/Vol23/JITE-Rv23Art009Ning10104.pdf
https://doi.org/10.1108/978-1-83662-260-420251016
http://eprints.utar.edu.my/4941/1/fyp_PR_2022_KP.pdf
https://ia802505.us.archive.org/6/items/ERIC_EJ1331696/EJ1331696_djvu.txt
https://ijarped.com/index.php/journal/article/download/1657/1608

zﬂ turnitin Page 6 of 21 - Integrity Overview

Internet

ijmil.cherkasgu.press

m Internet

jurnal-assalam.org

Internet

reunir.unir.net

Publication

"Social Media in the Changing Mathematics Classroom", Springer Science and Bu...

Publication

Euis Meinawati, Putri Calista, Sri Arfani. "TikTok Trends for English Speaking Lear...

a Student papers

Frederick University

e Publication

Humaira Mariyam B., V. K. Karthika. "Al-enabled networked learning: A posthuma...

e Internet

awej.org

Internet

dergipark.org.tr

m Internet

dirros.openscience.si

e Internet

doaj.org

e Internet

ijsoc.goacademica.com

Internet

minds.wisconsin.edu

Internet

ojs.iainbatusangkar.ac.id

ZI'j turn't'n Page 6 of 21 - Integrity Overview

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

Submission ID trn:oid:::1:3333601661

Submission ID trn:oid:::1:3333601661


https://ijmil.cherkasgu.press/journals_n/1688032762.pdf
https://jurnal-assalam.org/index.php/JAS/article/view/677
https://reunir.unir.net/bitstream/handle/123456789/15965/Virtual_Learning_Communities_Mediated_through_Instagram.pdf?isAllowed=y&sequence=3
https://doi.org/10.1007/978-3-031-82837-9
https://doi.org/10.58578/ijemt.v3i2.7165
https://doi.org/10.1007/s10639-025-13497-6
https://awej.org/wp-content/uploads/2022/12/35.pdf
https://dergipark.org.tr/tr/download/article-file/612484
https://dirros.openscience.si/Dokument.php?id=31691&lang=slv
https://doaj.org/article/acfb741b039a4e02b2b9cf496fd4187c
http://ijsoc.goacademica.com/index.php/ijsoc/article/download/792/729/
https://minds.wisconsin.edu/bitstream/handle/1793/95282/Mei%2c%20Lin.pdf?isAllowed=y&sequence=1
https://ojs.iainbatusangkar.ac.id/ojs/index.php/alfikrah/article/view/8638

zﬂ turnitin Page 7 of 21 - Integrity Overview

Internet

redfame.com

e Internet

repositori.uji.es

6 Internet

www.tesolunion.org

e Publication

Anis Adibah Osman, Siok-Fong Chin, Lay-Kek Teh, Noraidatulakma Abdullah, Nor ...

Publication

Arab World English Journal, Rebaz Bahadeen Mohammed Nuri, Awder Raza Aziz, ...

e Publication

Simon Kennedy Beames, Patrick T. Maher. "Routledge Handbook of Mobile Techn...

e Internet

acuresearchbank.acu.edu.au

a Internet

ajels.ust.edu.ph

Internet

eprints.bournemouth.ac.uk

Internet

ijiter.org

Internet

ir.lib.nycu.edu.tw

a Internet

jiped.org

e Internet
jssh.edu.af

e Internet
jyx.jyu.fi

z"j ‘turn|t|n Page 7 of 21 - Integrity Overview

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

<1%

Submission ID trn:oid:::1:3333601661

Submission ID trn:oid:::1:3333601661


https://redfame.com/journal/index.php/smc/article/download/5800/5914
https://repositori.uji.es/xmlui/bitstream/handle/10234/207835/2021_TFG_%20MuneraMart%c3%adnezM_The%20influence%20of%20Social%20Media%20on%20Gen-Z%20students%e2%80%99%20knowledge%20of%20slang.pdf?isAllowed=y&sequence=1
https://www.tesolunion.org/attachments/files/BNJJH0NWIZ1YTDHBZGMY5YWJL2NDIX0OWJKBYMY28YWI3FMWQ0CZGZM7M2UW2ODRJBMDY4EYJAWEZDYY3MDA53MZEXFLJMX2NDKY6MTKW8LJBM.pdf
https://doi.org/10.1016/j.heliyon.2025.e42197
https://doi.org/10.24093/awej/call7.15
https://doi.org/10.4324/9781003367536
https://acuresearchbank.acu.edu.au/download/cfbc2e2d21742b7d3611e1b9e4745fbd63af885ccc59ed86c79f669bbba55cb2/1459878/OA_Bahari_2025_Integrating_CALL_and_AIALL_for_an.pdf
https://ajels.ust.edu.ph/wp-content/uploads/2024/06/AJELS-Vol12-Issue-1-RA5-2024-ed.pdf
https://eprints.bournemouth.ac.uk/40896/9/s41347-025-00515-0.pdf
https://ijlter.org/index.php/ijlter/article/download/9575/pdf
https://ir.lib.nycu.edu.tw/bitstream/11536/39719/1/950501.pdf
https://jiped.org/index.php/JSP/article/download/1009/455/
https://jssh.edu.af/jssh/article/download/60/29/294
https://jyx.jyu.fi/bitstream/handle/123456789/82077/URN:NBN:fi:jyu-202206293680.pdf

zﬂ turnitin Page 8 of 21 - Integrity Overview

Internet

north-journal-of-human-sciences.nbu.edu.sa <1%
a Internet

publisher.uthm.edu.my <1%
e Internet

repo.uniska-kediri.ac.id <1%
Internet

so14.tci-thaijo.org <1%
Internet

symposium.music.org <1%
Internet

www.andhraloyolacollege.ac.in <1%
Internet

www.euroasiacongress.org <1%
Internet

www.ijlgc.com <1%
Internet

www.mdpi.com <1%
Internet

www.pure.ed.ac.uk <1%
Internet

www.researchgate.net <1%
Publication

Andreas Gegenfurtner, Ingo Kollar. "Designing Effective Digital Learning Environ... <1%
Publication

Craig A. Mertler, Rachel A. Vannatta, Kristina N. LaVenia. "Advanced and Multivari... <1%
m Internet

curriculumstudies.org <1%

ZI'j turn't'n Page 8 of 21 - Integrity Overview

Submission ID trn:oid:::1:3333601661

Submission ID trn:oid:::1:3333601661


https://north-journal-of-human-sciences.nbu.edu.sa/sites/default/files/2023-07/12_2.pdf
https://publisher.uthm.edu.my/periodicals/index.php/dils/article/download/13185/3784/72732
http://repo.uniska-kediri.ac.id/id/eprint/562/2/18020230037_Adry%20Nurdina%20Fajriah.pdf
https://so14.tci-thaijo.org/index.php/bru_elt_journal/article/download/1659/1104
https://symposium.music.org/index.php/60-2/item/11498-songwriting-in-modern-band-considering-constructivism-as-an-approach-for-teaching-popular-music?print=1&tmpl=component
https://www.andhraloyolacollege.ac.in/mba_books/POWER%20OF%20DIFFERENTIATION%20Tailoring%20Learning%20For%20Every%20Student.pdf
https://www.euroasiacongress.org/_files/ugd/614b1f_344491e202994544a9c06468069451cd.pdf
http://www.ijlgc.com/PDF/IJLGC-2022-30-12-05.pdf
https://www.mdpi.com/2071-1050/13/16/9047?type=check_update&version=3
https://www.pure.ed.ac.uk/ws/files/495626531/Technology-Mediated_Language_Teaching_BOOK_FINAL_2025.pdf
https://www.researchgate.net/publication/362799907_Social_Media_Used_In_Language_Learning_Benefits_And_Challenges
https://doi.org/10.4324/9781003386131
https://doi.org/10.4324/9781003562436
http://curriculumstudies.org/index.php/CS/article/download/419/117/

zﬂ turnitin Page 9 of 21 - Integrity Overview

Publication

Abousamra, Nahla K.. "University Teachers' Acceptance of Integrating Social Med...

Publication

Basemah Alsenafi, Sarah AlSabbagh, Badria Alhaji, Maha Alghasab. "Social Media ...

Publication

Erin L. Borry, Peter A. Jones. "Teaching Public Administration with Pop Culture", R...

m Publication

Fatma Dashti, Hanady M. Abdulsalam. "The influence of social media applications...

e Publication

Mehmet Demir. "A taxonomy of social media for learning", Computers & Educatio...

a Publication

Mohammad Rezaul Karim, Soleman Ali Mondal, Ashraful Hussain, Mahbubul Ala...

Zl'j ‘turn|t|n Page 9 of 21 - Integrity Overview

<1%

<1%

<1%

<1%

<1%

<1%

Submission ID trn:oid:::1:3333601661

Submission ID trn:oid:::1:3333601661


https://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A31637521&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004
https://doi.org/10.5430/wje.v14n4p1
https://doi.org/10.4324/9781003362623
https://doi.org/10.1016/j.heliyon.2025.e41874
https://doi.org/10.1016/j.compedu.2024.105091
https://doi.org/10.1155/2022/8238895

Submission ID  trn:oid:::1:3333601661

z'l-_l turnitin Page 10 of 21 - Integrity Submission
Social Sciences & Humanities Open 11 (2025) 101382

Contents lists available at ScienceDirect

Social Sciences & Humanities Open

FI. SEVIER

journal homepage: www.sciencedirect.com/journal/social-sciences-and-humanities-open

Regular Article

Social media for English language acquisition in Indonesian higher
education: Constructivism and connectivism frameworks

Tri Wintolo Apoko“, Budi Waluyo "

@ Department of English Language Education, Faculty of Teacher Training and Education, Universitas Muhammadiyah Prof. Dr. Hamka, Indonesia
b Research Center for Language Teaching and Learning, School of Languages and General Education, Walailak University, Thailand

ARTICLE INFO ABSTRACT

Keywords:
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English language practice
Higher education

Social media

The integration of social media into English language education in Indonesian higher education, though
underexplored, holds significant potential to enhance learning experiences within constructivist and connectivist
frameworks. This study examined the experiences of 108 EFL undergraduates from both English and non-English
departments at a private university in Jakarta, Indonesia. A mixed-methods approach was employed, combining
quantitative surveys with qualitative interviews. We analysed the data using descriptive statistics and thematic
analysis to assess the influence of social media on language learning. The results revealed that undergraduates
widely regarded social media platforms such as Instagram, TikTok, Facebook, and WhatsApp as interactive tools
that facilitated authentic communication, enhanced both written and spoken English skills, and improved
learning strategies, engagement, teaching activities, and academic performance. Despite certain challenges, these
platforms offered authentic learning tasks and access to diverse information networks, aligning with construc-
tivist and connectivist principles. The findings highlighted the transformative role of social media as both a
supplementary and core educational resource, advocating for its integration into curricula to promote greater
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student engagement and proficiency in English.

1. Introduction

The integration of social media into educational contexts has
attracted growing interest, particularly in English as a Foreign Language
(EFL) learning environment. Social media platforms such as Instagram,
TikTok, Facebook, YouTube, and X have evolved beyond their initial
function as communication tools, transforming into interactive channels
for academic engagement and language learning resources (Zachos
et al., 2018). Grounded in constructivist and connectivist frameworks,
social media supports language acquisition by enabling experiential
learning and collaborative knowledge-building through digital interac-
tion (Pikhart & Botezat, 2021). Constructivism emphasizes the active
role of learners in constructing knowledge through authentic tasks and
social interaction, while connectivism emphasizes the importance of
accessing and synthesizing diverse sources of information within digital
networks. The educational potential of social media lies in its capacity to
enhance language skills, foster student participation, and provide
authentic linguistic exposure. Nevertheless, its dual-edged nature also
presents challenges, including distractions and variability in content
quality, which require careful management (Adhani et al., 2023;

* Corresponding author.
E-mail address: budi.business.waluyo@gmail.com (B. Waluyo).

https://doi.org/10.1016/j.ssah0.2025.101382

Anderson, 2019). Understanding how these platforms can be effectively
integrated into formal educational settings remains a critical area of
inquiry.

Despite the documented potential of social media to enrich language
learning environments (Al Arif, 2019; Alshengeeti, 2018; Wang et al.,
2022), significant research gaps remain. Previous studies have shown
that social media fosters collaborative learning, boosts student motiva-
tion, and facilitates meaningful communication in the target language
(Bilandzic & Foth, 2013; Wong et al., 2021). YouTube, for example, has
been beneficial for listening practice, while Instagram aids in vocabulary
development. Social media also plays a crucial role in enabling peer
feedback and creating communities of practice. Nonetheless, there is a
scarcity of research specifically examining how EFL students perceive
the impact of social media on their learning strategies and its formal
integration into teaching activities. Moreover, comprehensive analyses
of students’ assessments of social media’s role in learning engagement
and its overall effectiveness in enhancing learning outcomes are lacking.
It indicates an urgent need for targeted research to optimize the role of
social media in advancing English language proficiency among students
in higher education. Thus, the present study investigates Indonesian EFL

Received 20 August 2024; Received in revised form 11 February 2025; Accepted 24 February 2025
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students’ perceptions of social media’s influence on learning strategies,
its use in teaching activities, and its contribution to engagement and
academic outcomes. The research addresses -critical questions,
including:

1. How do EFL students in higher education perceive the impact of
social media on their learning strategies?

2. What are their views on the use of social media for English language
practice within teaching and learning activities?

3. How do they assess social media’s role in learning engagement?

4. What is the students’ perspective on the impact of social media on
their learning outcomes?

2. Literature review

2.1. Study’s frameworks: constructivism and connectivism in language
learning

Constructivism, rooted in the theories of Piaget and Vygotsky, asserts
that learners build knowledge through active experiences and in-
teractions within their environments (Fosnot & Perry, 1996). The the-
ory, when applied to language learning, emphasizes the importance of
social interaction, authentic tasks, and collaborative learning (Oxford,
1997). Learners engage with language through meaningful activities
that mimic real-life situations, which enhances understanding and
retention (Vygotsky, 1978). Waluyo (2019) found that task-based lan-
guage teaching, aligning with constructivist principles, significantly
boosts language proficiency by engaging learners in authentic commu-
nicative tasks. Furthermore, Oyarzun and Martin (2023) highlighted
that collaborative online platforms facilitate the construction of mean-
ing and the development of language skills through social interaction
and peer feedback, reinforcing the effectiveness of constructivist ap-
proaches in modern educational contexts.

Connectivism, a modern learning theory, points out the significance
of networks in the learning process. In the digital age, networks
distribute knowledge, and effective learning requires the ability to
navigate, connect, and synthesize information from various sources
(Downes, 2023). The framework is particularly pertinent to contempo-
rary language learning, where social media and digital tools provide vast
resources for interaction and collaboration. Yeh and Mitric (2023)
highlighted how social media facilitates the creation of personal
learning environments, enabling learners to connect with peers, access
diverse linguistic resources, and engage in meaningful language prac-
tice. Sabah (2023) examined the impact of social media on higher ed-
ucation, revealing that its usage positively influences perceived
satisfaction, academic performance, and learning outcomes. Using Par-
tial Least Squares Structural Equation Modeling (PLS-SEM) to analyze
data from 95 undergraduates in Palestine, the study confirmed that so-
cial media enhances learning and student performance perceptions, of-
fering critical insights into the effectiveness of digital tools in
educational settings.

Integrating constructivist and connectivist principles offers a robust
framework for optimizing the use of social media in language learning.
Constructivism emphasizes the creation of engaging, authentic, and
socially interactive learning experiences by promoting meaningful in-
teractions and real-life tasks (Mattar, 2018). Such an approach facili-
tates deeper knowledge construction through active participation.
Conversely, connectivism highlights the role of digital networks in
learning, emphasizing the ability to navigate, connect, and synthesize
information from diverse sources (Jung, 2019, pp. 47-55). Social media
platforms, such as Instagram, TikTok, Facebook, and X, exemplify how
these theories intersect by providing environments that support both
collaborative interactions and networked learning. Social media enables
learners to engage in authentic tasks, receive peer feedback, and access a
wide range of resources, thereby enhancing student engagement and
language skills. The integrated approach reflects the potential of social
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media to significantly improve English language acquisition in higher
education by leveraging both interactive and networked learning
methodologies. Fig. 1 visually represents how constructivism and con-
nectivism interplay with social media to create a dynamic and effective
language learning environment.

2.2. Social media in constructivist and connectivist learning environments

Social media platforms, as defined by Kaplan and Haenlein (2010),
enable the creation and exchange of user-generated content, facilitating
both real-time and asynchronous interactions while fostering
self-presentation and connections with diverse audiences. Carr and
Hayes (2015) emphasize their value in enhancing social presence
through interactive and collaborative engagement. Research highlights
the effectiveness of platforms such as Facebook, WhatsApp, YouTube,
and Wikipedia in supporting academic communication, with Facebook
and WhatsApp emerging as the most widely utilized tools in higher
education (Manca, 2020; Klein et al., 2018; Waluyo & Tuan, 2021).
Moreover, the growing popularity of TikTok and Instagram among
university students reflects the evolving role of social media in educa-
tional contexts. Empirical studies by Wang et al. (2022) and Elverici
(2020) demonstrate significant improvements in student engagement
and social presence, particularly in EFL environments where interaction
is essential for language acquisition. Correspondingly, Malik et al.
(2019) and Chugh and Ruhi (2018) report that platforms like Twitter
and Facebook enhance learning outcomes by fostering dynamic and
immersive learning experiences. The cumulative evidence displays the
critical role of social media in promoting student participation,
improving academic performance, and aligning educational strategies
with modern pedagogical needs.

Social media use in education varies globally, reflecting diverse op-
portunities and challenges shaped by regional contexts. In developed
nations such as the United States, platforms like Twitter (now X) support
supplementary education and professional development (Greenhalgh
et al., 2021), whereas in developing countries like India and Indonesia,
social media reduces educational disparities by providing access to
remote learning resources and addressing systemic barriers (Ansari &
Khan, 2020; Inayati, 2015). Despite its well-documented potential to
enhance engagement and collaboration, concerns persist in distractions,
privacy issues, and the erosion of interpersonal communication skills.
Excessive use can diminish peer feedback engagement and hinder direct
interaction (Latif et al., 2019), compounded by challenges such as in-
formation overload, context collapse, and difficulties in navigating on-
line cultures (Apridayani & Waluyo, 2024; Yeh & Swinehart, 2020).
Hungarian university students in a TEFL course have observed platforms
like Instagram and TikTok contributing to anxiety and reduced aca-
demic performance due to uncensored content and structural issues
(Spissich, 2024; Shu, 2023). Strategic integration and careful manage-
ment, however, can mitigate such issues, demonstrating that social
media’s value in education depends on deliberate oversight and align-
ment with pedagogical objectives.

2.3. Impact of social media on English language acquisition

Research on social media’s impact on English language acquisition in
higher education reveals its multifaceted role, highlighting extensive
benefits and pinpointing notable challenges. The selection of studies for
this review is grounded in their empirical focus, geographical diversity,
and examination of key social media platforms, ensuring a compre-
hensive understanding of the phenomenon. Jointly, the studies
emphasize social media’s role in developing core language skills—-
writing, speaking, listening, and vocabulary—while highlighting dif-
ferences in platform preferences, implementation methods, and
associated outcomes. First, several studies consistently demonstrate that
social media enhances writing skills and learner engagement through
collaborative and interactive learning environments. Azlan and Yunus
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Fig. 1. Interplay of constructivism, connectivism, and social media in language learning.

(2020), for instance, conducted research among Malaysian un-
dergraduates and found that social media significantly improved moti-
vation, engagement, and written communication skills through
task-based activities and peer collaboration. Correspondingly, Muftah
(2024) reported notable improvements in writing styles among Saudi
students using social media, affirming its effectiveness in supporting
written fluency. Although research highlights positive outcomes for
vocabulary acquisition and speaking practice through authentic in-
teractions using social media platforms for learning in Australia and
China (Tong et al., 2024; Huang, 2019), challenges persist, including
declining motivation over time (Huang, 2019) and potential limitations
in improving lexical proficiency during large-scale transitions to online
learning (Li et al., 2021). In a Korean setting, Ko (2019) broadened the
perspective, reporting that feedback-driven interactions on social media
improved vocabulary usage, learner cooperation, and overall satisfac-
tion, despite minor disruptions.

Then, platform preferences and their specific roles in language
development further reveal regional differences and trends. Altam
(2020) reported that Indian university students predominantly used
YouTube for listening practice and vocabulary acquisition, valuing its
multimedia format for learner engagement. In Thailand, Facebook has
been found to significantly enhance writing skills and teaching efficacy
among English teachers (Sirivedin et al., 2018), reduce perceived power
distance between students and teachers (Suwinyattichaiporn et al.,
2019), and improve speaking skills when combined with drama-based
activities (Wongsa & Son, 2022). Platforms such as WhatsApp,
Twitter, and Snapchat further contribute by providing real-time,
accessible opportunities for communication and interaction, accentu-
ating their importance in both formal and informal learning contexts
(Aloraini & Cardoso, 2020). Recent literature has identified social me-
dia’s ability to bridge classroom instruction with informal, autonomous
learning environments, a dual function accelerated by the COVID-19
pandemic, which has driven a shift toward flexible, student-centered
approaches (Al-Shammari, 2020). For instance, platforms such as
WhatsApp and Instagram offer personalized learning experiences,
fostering confidence in spoken English through interactive, low-stakes
communication (John & Yunus, 2021).

Although social media offers significant educational benefits, its
unregulated use presents challenges such as distractions from enter-
tainment content, inconsistent material quality, and poor time man-
agement, as highlighted in previous studies (Ko, 2019). These issues
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accentuate the necessity of structured integration into pedagogical
practices, with educators playing a crucial role in curating quality
content and fostering meaningful learner engagement (Chik, 2020;
Waluyo, 2024). The reviewed literature complements this study’s
exploration of social media’s impact on EFL students’ learning strate-
gies, engagement, and outcomes, contributing to the broader discourse
on its potential as a transformative educational tool. By examining the
advantages and limitations through constructivist and connectivist
lenses, the study emphasizes task-based, social interaction-driven
learning (Vygotsky, 1978; Waluyo, 2019) alongside digital networks’
role in knowledge synthesis and collaboration (Downes, 2023). This
approach strategically addresses comprehension gaps and identifies
emerging trends, positioning social media as a valuable tool for
enhancing English language acquisition in higher education.

3. Method
3.1. Research design and participants

The study employed a mixed-methods design, combining quantita-
tive and qualitative data to comprehensively analyze participants’ per-
ceptions of social media in university learning. Quantitative data
revealed engagement patterns, while qualitative insights captured the
complexities of participants’ experiences, providing a nuanced inter-
pretation of the findings (Creswell, 2018). It employed a convenience
sampling method at a prestigious private university in Eastern Jakarta,
Indonesia, selected for its strong emphasis on English language in-
struction and its diverse cohort. It involved 108 EFL students, with a
majority being female (84%, or 91 participants) and a smaller propor-
tion male (16%, or 17 participants). The age distribution skewed
younger, with 46% under 20 years old (50 participants), 26% exactly 20
years old (28 participants), 14% at 21 years old (15 participants), 6% at
22 years old (6 participants), and 8% older than 22 years old (9 par-
ticipants). The participants were almost evenly divided between those
studying English education (48%, or 52 participants) and those in
non-English education programs (52%, or 56 participants). Especially,
98% (106 participants) reported daily social media use, while 2% (2
participants) used it weekly.
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3.2. Data collection

The data collection process, informed by constructivist and con-
nectivist frameworks, utilized both quantitative and qualitative
methods. Constructivism, focusing on active learning through mean-
ingful tasks and social interactions (Vygotsky, 1978), guided the
exploration of students’ use of social media for English acquisition.
Connectivism, emphasizing digital networks for knowledge construction
(Downes, 2023), directed the study’s investigation into students’ in-
teractions with linguistic communities and native speakers via social
media. A questionnaire, adapted from Alsaied (2017), Namaziandost
and Nasri (2019), and Sobaih et al. (2020), was distributed through
WhatsApp groups using Google Forms, yielding 108 valid responses. The
instrument included demographic data and 18 items across four scales:
learning strategies, teaching and learning activities, learning engage-
ment, and learning outcomes. The learning strategy scale combined
Likert and open-ended questions to explore social media use, in-
teractions with native speakers, and task-based activities, while the
other scales used a 5-point Likert format to assess engagement and
outcomes.

Qualitative data collection involved semi-structured interviews with
16 purposively selected EFL students to gain deeper insights into their
experiences, in line with constructivist and connectivist approaches that
emphasize understanding learner perspectives through real-world con-
texts and networked interactions. Participants were selected based on
active engagement in English learning, study program diversity, and
gender balance. The 15- to 20-min interviews, conducted over one week
in both face-to-face and online formats, accommodated participants’
availability, ensuring flexibility in accordance with connectivist princi-
ples. Ethical considerations were upheld through informed consent,
confidentiality via pseudonyms (S1 to S16), and anonymization of
identifying information during transcription and analysis. The in-
terviews focused on participants’ perceptions of social media’s benefits,
challenges, and its role in English language learning, with questions such
as, “How do you use social media in your English learning?“, “What
benefits does social media provide for your English learning?“, and
“What challenges do you encounter when using social media in your
English learning?” Probing strategies were employed to elicit in-depth,
reflective responses, capturing authentic learning experiences in line
with constructivist goals and connectivist principles that explore the
impact of digital networks on language acquisition.

3.3. Data analysis

The scale’s reliability was confirmed with a Cronbach’s alpha of
0.896, reflecting strong internal consistency and indicating that the
survey items measured the intended constructs consistently. The validity
of the survey constructs was supported by a high Kaiser-Meyer-Olkin
(KMO) value of 0.869, suggesting that the sample was adequate for
factor analysis and that the variables were sufficiently interrelated.
Moreover, Bartlett’s test of sphericity produced a highly significant chi-
square value (X2 (120) = 944.174, p < 0.001), demonstrating that the
correlation matrix was not an identity matrix and affirming the appro-
priateness of the instruments for further statistical analysis.

Each research question was addressed through a combination of
descriptive statistics and qualitative content analysis, employing a sys-
tematic approach to identify patterns and themes. The interview tran-
scripts were carefully reviewed, followed by coding meaningful text
segments with relevant labels (Elo & Kyngas, 2008). For example, the
statement, “Usually, I watch western YouTube channels and listen to
them without subtitles,” was coded as “Learning strategies for English
language acquisition.” Data categorization was guided by criteria such
as the frequency of mentions and alignment with the research questions,
ensuring a rigorous and structured analysis process.
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4. Results
4.1. Learning strategies for English language acquisition

The survey data in Fig. 2 reveals significant insights into the use of
social media for English learning among EFL students. A majority,
63.89% (69 out of 108 participants), reported using social media “a lot”
for learning purposes, demonstrating its prominent role as an educa-
tional tool. In contrast, 36.11% (39 participants) indicated using it “a
little,” while no participants reported abstaining from its use or
expressing uncertainty. Such unanimous engagement highlights the
acceptance of social media as a valuable resource for enhancing English
skills and aligns with constructivist principles that emphasize active
interaction with real-world tools to construct knowledge (Vygotsky,
1978). By providing authentic content, including videos and interactive
communities, social media fosters experiential and task-based learning,
enabling learners to develop language skills through meaningful and
contextually relevant activities (Yeh & Mitric 2023).

Qualitative analysis further pointed out that one of learning strate-
gies in increasing EFL students’ English practice is by using any popular
social media used by students in higher education. Students considered
that social media could help them practice English skills better, espe-
cially in listening and speaking skills. Teachers also showed their in-
terests in using social media as it was interesting and easy to use.
Nevertheless, there are some limitations of using social media for En-
glish learning purposes, such as inconsistency in learning English as
quoted from one student “There are times when I am lazy and do not
want to bother too much when opening social media.” In addition to
inconsistency, there are many ads and some locked features as one
student (S11) said, “The challenge I face when using social media in
learning English is that there are many advertisements and other fea-
tures that are locked because the account is not premium.*

“Usually, I watch western YouTube channels and listen to them
without subtitles, and this can train me in learning English because I
can understand and interpret it little by little. So, I really enjoy
listening to teachers or lecturers when they speak English because I
can slowly understand what is being said.” (S4)

“Tuse X or Twitter and join English communities. There we can share
things related to English and even the meaning of slang words that
are currently widely used. On social media X there are also teachers
and even lecturers who help explain grammar or even other things
related to English in an interesting and easy to understand way.” (S5)

Fig. 3 reveals participants’ preferences for social media platforms in
English language learning, with YouTube (37.36%) and TikTok
(34.26%) dominating, followed by Instagram and X/Twitter (11.11%
each), while WhatsApp and Facebook were selected by 1.85%. Only
0.93% of participants reported not using social media, highlighting its
pervasive role in language acquisition. The popularity of video-based
platforms aligns with constructivist principles, offering authentic,
multimodal content that supports real-world tasks and enhances
listening comprehension and pronunciation through experiential
learning. From a connectivist perspective, YouTube and TikTok connect
learners to global networks, enabling personalized learning and access
to diverse linguistic resources. Meanwhile, Instagram and X/Twitter
foster community-based interactions, and WhatsApp and Facebook
facilitate material sharing and group discussions, albeit less promi-
nently. These findings point out the effectiveness of video-driven,
interactive platforms in fostering engagement and skill development,
reflecting the synergy of constructivist and connectivist approaches in
enhancing English language learning.

Qualitative data analysis further shed light on the preferences of
social media among EFL students regarding English language practice.
More students preferred to use YouTube channels as their main interests
to practice English. YouTube is believed to be the most effective social
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I have used social media for English learning purposes.
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Fig. 2. Using social media for English learning purposes.
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Fig. 3. Students’ favorite social media.

media as it contained many videos of English native speakers for anyone
to learn English better. In addition, YouTube might fulfill the students’
needs to improve their English skills, including the vocabulary. None-
theless, there are obstacles faced by the students in relation to the most
favorite social media. It was disclosed that some contents were irrele-
vant to what is needed and suggested by the lecturers. One student (S14)
said, “Often I find content that is not the same as that taught by the
lecturers, and this makes me confused.”

“My experience regarding the use of social media in learning English
is through videos on YouTube and TikTok, where I often visit ac-
counts related to English language videos so that I can improve the
skills needed in English, namely reading, listening, writing, and
speaking and also increasing English vocabulary.” (S12)

“My experience learning to use English is very positive and varied. I
use several social media to learn English such as YouTube,
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Instagram, TikTok. I took one of my experiences using the social
media application YouTube. YouTube really helped me in finding
explanations of material by watching videos explaining English
material by native speakers and indeed there were several lecturers
who recommended videos on YouTube to students to study and gain
additional insight. This really helped me because YouTube has made
the English learning process easy and fun and makes it possible for us
to learn anytime and anywhere.” (S14)

As displayed in Fig. 4, the results of the survey on the frequency of
English use in social media showed that there are a range of usage
patterns among EFL students. Most (51.85%) reported using “some-
times” English when engaging in social media, indicating that they
sometimes rely on English language in digital interactions. The next
largest group, 25.93%, stated that they “often” use English, suggesting a
regular, but not permanent, use. The smaller segment, 11.11%, declared
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When I use social media, I use English.
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Fig. 4. Language used in social media.

that they were “always” using English in social media, reflecting a
consistent preference for English in digital communication. Conversely,
9.26% of respondents “rarely” use English, and a minimum of 1.85% of
participants reported “never” using English while using social media.
These results show that although a large number of users are interested
in English to various degrees, it is less common to rely entirely on
English.

Qualitative feedback from EFL students regarding the frequency on
the language they use in social media indicated the eagerness to practice
English better. Some students shared their motivation to use English as
they needed to communicate or interact with English native speakers in
certain social media such as X (previously Twitter). In addition, by using

English, they could gain more new vocabulary as well as English idioms.
They found that using English with others in social media means having
English practice. Nonetheless, challenges were also found ranging from
inappropriate pronunciation to inaccurate information and limited use
of English language as quoted from one student (S12), “The challenges
that I face in using social media in learning English include the quality of
the English language learning content itself, such as inaccurate infor-
mation, the possibility of inappropriate pronunciation, and limited use
of language. So, sometimes it doesn’t add to my vocabulary.”

“I learned English by being an international fanbase admin for a K-
Pop girl group on Twitter from 2017 until now. When I became an

[ use social media to interact with English lecturers.
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Fig. 5. Using social media for interactions with lecturers.
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admin, I gained international relations with fellow fandoms, as well
as lots of new vocabulary in English. I also learned a lot of idioms and
slang in English from K-pop fandom circles.” (S7)

“I can talk to native English people using English, so I can practice
my conversation skills with native people.” (S8)

As shown in Fig. 5, the results of the survey on the use of social media
for the interaction with English lecturers demonstrate a range of
involvement among EFL students. 50% of participants occasionally used
social media for this purpose, indicating its role as an additional means
of communication. About 22.22% rarely used social media to commu-
nicate with lecturers, while 13.89% of respondents often communicated
with lecturers via these platforms, suggesting a more frequent use. The
smaller group (8.33%) always used social media to communicate with
English lecturers, which emphasizes their important role in academic
communication. On the contrary, 5.56% of participants never used so-
cial media to communicate with the lecturers, preferring alternative
ways of communication. These insights indicate that social media are
widely used by students in educational interactions, but do not provide
uniform support for these purposes.

Qualitative data from EFL students dealing with the frequency of
using social media for interaction with English lecturers revealed that
not many of them used social media to discuss materials with their
lecturers. One social media which was most used to have some talks with
lecturers was WhatsApp which was created for discussion groups. Each
course offered to students usually provides WhatsApp Group comprising
students and one lecturer for sharing the materials and announcements
and for discussing any relevant topics. In English course, a lecturer
posted in English in the WhatsApp Group, and students could join in the
conversation in English. Nevertheless, few students found obstacles in
using social media when interacting with English lecturers such as
boring materials shared, the materials which were difficult to under-
stand when conducted online as one student (S3) said, “Sometimes
boring content and wrong information make me misunderstand when
learning English.”
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“We create discussion groups on platforms such as WhatsApp where
students can participate in conversations in English with other stu-
dents and lecturers. This makes it possible to actively practice
speaking, writing and understanding English.” (S15)

As illustrated in Fig. 6, the survey data on the use of social media to
obtain all the information needed from English lecturers show that EFL
students have a high degree of dependency. More than 30.56% of par-
ticipants reported using social media “always” for this purpose, which
suggests that social media are the main source of academic information
for these students. In addition, 36.11% of respondents use social media
“often” to collect information from their lecturers, further underlining
their importance as a reliable communication channel. Together, these
groups constitute more than two thirds of the participants, highlighting
a strong preference for the use of social media in learning interactions.
On the other hand, 28.70% of participants stated that they “sometimes”
rely only on social media for this purpose, which indicated a more oc-
casional use. A small percentage of respondents, 4.63%, “rarely” use
social media to get information from their lecturers, and especially none
of them have reported “never” using social media for this purpose.
Overall, these findings indicate that social media are a key tool for most
students to access academic content from English lecturers.

Qualitative data analysis further demonstrated on the frequency of
EFL students in using social media to gain all the information needed
from English lecturers. It was found that more students used the social
media, mainly WhatsApp to receive some English materials from lec-
turers. Meanwhile some other applications such as TikTok and X
(Twitter) were used by students to gain some relevant information for
their own English practice. Nonetheless, some students had difficulty in
having good and relevant content when using social media for English
practice. It is said by a student (S9), “The challenge I face is the difficulty
of choosing quality, relevant and good quality content. Using social
media also makes me spend my time ineffectively.”

“I usually use WhatsApp social media to receive materials given by
lecturers. Apart from that, I use TikTok to watch short videos that use

I use social media to gain all information that I need from my English lecturer.
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Fig. 6. Using social media for having necessary information from lecturers.

zl'j turnitin Page 16 of 21 - Integrity Submission

4.63
. 0-00
Sometimes Rarely Never
7 Submission ID trn:oid:::1:3333601661



0o

Gq turnitjn Page 17 of 21 - Integrity Submission
I

“W. Apoko and B. Waluyo

English voice overs to practice listening and Twitter to increase vo-
cabulary through the tweets I read.” (S9)

According to the survey results as illustrated in Fig. 7, the majority of
respondents (68.52%) used social media to communicate with English-
speaking native speakers. It shows that social media platforms are
largely used as a means of engaged linguistic exchange and can practice
or improve English skills in different communication contexts. On the
contrary, 31.48% of respondents did not use social media to achieve the
purpose, indicating that a significant minority did not see the need or
preferred other methods of language practice with non-native speakers.
Overall, these results highlight the importance of social media as an
important tool for the informal learning of languages and the exchange
of cultural experiences among most EFL students.

Qualitative responses on how EFL students interacted with English
native speakers through social media such as X (Twitter) exhibited that
most of the students had used social media to interact with native
speakers of English to practice English skills by interacting with the
native speaker, and this improved their vocabulary. They shared their
interests and hobbies which were considered interesting discussions or
talks. Nevertheless, challenges were noted by having fear and nerves for
English practice with native speakers of English as one student (S10)
said, “I have quite a hard time continuing to practice my English pro-
nunciation because I am afraid of making mistakes or nervous consid-
ering the large number of native speakers or people who are experts in
this field of English.”

“Social media has helped me improve my English vocabulary. I
search for content related to my hobbies and interact using English
with native English speakers, as well as with fellow foreign language
speakers like me who share the same interests through social media
platforms.” (S6)

“T use X (Twitter) to communicate with my mutuals (native speakers
and non-native speakers) in English. I use the Space feature on X
(Twitter) to talk to my mutuals in English. I feel this feature helps me
to practice my English skills.” (S10)

5. Teaching and learning activities

The use of social media in teaching and learning activities among EFL
students received strong endorsement, with a mean score of 3.24 (STD
= 0.69), reflecting its practical utility in instructional settings. Table 1
shows that 72.23% of participants agreed that lecturers effectively uti-
lized social media to enhance communication, emphasizing its role in
facilitating instructional interactions. Furthermore, 79.63% acknowl-
edged its use for managing course logistics, including assignment sub-
missions, feedback, and lecture announcements. The findings align with
constructivist principles, as social media fosters interactive and task-
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based learning environments that promote active participation and
engagement. Simultaneously, the connectivist perspective is reflected in
the use of digital platforms to create seamless networks between edu-
cators and students, enabling efficient knowledge dissemination and
resource management. Social media’s dual function as a communication
medium and logistical tool highlights its value in supporting both
instructional delivery and collaborative learning.

Further emphasizing the educational utility of social media, 87.03%
of participants (33.33% strongly agree and 53.7% agree) confirmed that
lecturers used these platforms to send learning videos, links, and other
English learning materials. The high level of agreement featured the
efficacy of social media in providing supplementary learning resources
that promote the learning experiences. Moreover, 82.41% (26.85%
strongly agree and 55.56% agree) of the responses indicated that social
media was employed to facilitate online discussions related to course
assignments or lecture materials. This points to the role of social media
as an interactive space where students could engage in academic dis-
cussions, thereby extended the classroom into the digital domain.

Qualitative data analysis deepens the understanding of the chal-
lenges EFL students encounter when using social media for learning,
complementing the quantitative findings. While students noted advan-
tages such as easy access to assignments, participation in discussion
forums, and exposure to diverse English learning materials through
videos, images, and texts, several obstacles surfaced. Students occa-
sionally struggled with understanding the content, as one participant
(S1) remarked, “I often study online, but I also often don’t understand it
... I have many questions to address.” This accentuates a critical issue of
comprehension, suggesting that while social media offers accessible
resources, it does not always ensure clarity or adequate support. Further
analysis indicates that the lack of immediate clarification for complex
concepts or examples contributes to confusion and frustration. Though
students could seek lecturer assistance, the asynchronous nature of so-
cial media-based learning often delays the feedback they need, exacer-
bating these challenges. The disconnect between social media’s
potential to enhance learning and the difficulties students face un-
derlines the need for more structured, responsive strategies to effectively
support language learning on these platforms.

“For me, the benefit of social media is to make it easier to do and
collect assignments. Then, social media provides a discussion space
that everyone in the class can use. Apart from that, social media also
provides easy assessments to view shared content such as videos,
images and text in English. Lastly, social media can allow me to
interact directly with lecturers.” (52)

6. Learning engagement in the use of social media

The survey reflects EFL students’ perceptions of engagement and

I have used social media to interact with native speakers of
English.

80.00

68.52

60.00
40.00

20.00

0.00
Yes

31.48

No

Fig. 7. Using social media for interacting with English native speakers.
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Table 1
Teaching and learning activities in the use of social media.
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No  Statements SA A N D SD Mean STD
1 Social media sites are used by lecturers to communicate with students in English courses. 25.93  46.3 27.78 0 0 3.98 0.74
2 Social media sites are used by lecturers to send/check assignments and receive/send lecture announcements. 30.56 49.07 2037 O 0 4.10 0.71
3 Social media sites are used by lecturers to send learning videos, links and other English learning materials. 33.33 537 1296 0 0 4.20 0.65
4 Social media sites are used by lecturers to facilitate online discussions related to course assignments or lecture 26.85 55,56 1759 0 0 4.09 0.66

materials.

satisfaction with social media as a tool for learning English, yielding a
mean score of 4.23 (STD = 0.71), which indicates a high level of
approval. Table 2 shows that 87.04% of participants agreed that social
media makes learning English more interesting, suggesting it adds a
dynamic element through varied and interactive content. Furthermore,
64.81% reported feeling engaged when using social media for learning,
though 33.33% remained neutral, indicating individual differences in its
perceived effectiveness. The findings align with constructivist princi-
ples, as the interactive nature of social media fosters active, meaningful
engagement with language tasks, while the connectivist perspective
emphasizes the role of digital platforms in creating personalized and
networked learning experiences. The results demonstrate social media’s
potential to enhance learner motivation and engagement, albeit with
variability based on individual preferences and learning styles.

Further illustrating the broader impacts of social media, 62.96% of
the participants (18.52% strongly agree and 44.44% agree) believe that
their use of social media has positively improved their personal re-
lationships with other students. It indicates that social media not only
facilitates academic engagement but also enhances social connections
among peers, which can be crucial for collaborative learning environ-
ments. Furthermore, 75% (21.3% strongly agree and 53.7% agree) of
respondents feel satisfied with their experience using social media to
learn English, reflecting a generally positive reception towards inte-
grating social media into educational contexts. This satisfaction might
stem from the convenience and accessibility of learning materials,
coupled with the interactive opportunities that social media platforms
provide. The overall data from Table 3 points to a favorable view of
social media as an effective and engaging educational tool in English
language learning.

In the interviews, EFL students reported substantial engagement
with social media, attributing its appeal to interactive and enjoyable
features that foster language practice in an informal yet effective setting.
Social media enabled students to share achievements, connect globally,
and enhance their English skills, particularly in preparation for profes-
sional goals, such as becoming English teachers. Its collaborative nature
supported peer interaction, experience sharing, and language practice in
a pressure-free environment. Platforms like TikTok were highlighted for
their user-friendly interfaces and engaging content, which facilitated
vocabulary acquisition, pronunciation, and listening comprehension.
Nevertheless, engagement was hindered by technological barriers, with
unreliable internet access cited as a major challenge by some students.
One participant (S10) noted, “Limited internet access hinders the use of
English language learning content applications, which can occasionally
cause issues.” Such challenges stress the need for improved digital
infrastructure to ensure equitable access to educational technologies and
maximize the potential of social media as a learning tool.

“I think my experience in using social media in learning English is
very enjoyable. Social media, which generally has a stereotype of
increasing fame, showing off achievements, making new connec-
tions, or just for fun, can also be used as a learning tool for students
majoring in English education like me. So sometimes while playing
and having fun using social media, I can also set aside my time to
seek deeper knowledge of English so that I can become a good
teacher in the future.” (513)

7. Learning outcomes of social media use

The evaluation of EFL students’ learning outcomes from using social
media revealed a mean score of 4.15 (STD = 0.69), indicating a high
level of perceived effectiveness. Table 3 shows that 86.12% of partici-
pants agreed that social media enhances their understanding of English,
while 87.96% reported improvements in vocabulary acquisition. The
findings accentuate social media’s role in expanding lexical knowledge
and comprehension through exposure to authentic content and inter-
active formats. Aligned with constructivist principles, the use of task-
based, real-world materials fosters active and experiential learning.
From a connectivist perspective, social media connects learners to
diverse linguistic resources and global networks, enabling continuous
knowledge synthesis and skill development. The results affirm its po-
tential as an effective supplementary tool for improving language out-
comes in EFL contexts.

Moreover, a considerable portion of the participants also see positive
effects on their speaking skills, with 86.11% (28.7% strongly agree and
57.41% agree) stating that social media has helped improve their
English-speaking abilities. The outcome may be attributed to the op-
portunity social media provides for engaging in real-time conversations
with native and non-native speakers. On the subject of formal academic
performance, 74.08% (23.15% strongly agree and 50.93% agree)
believe that their ability in English exams has improved through the use
of social media. While there is a larger neutral response (25%) on this
particular point, indicating some reservations about the direct impact on
exam performance, the overall sentiment remains positive. These find-
ings suggest that social media is not only a supplementary educational
resource but also a significant enhancer of practical language skills and
academic performance in English.

Social media use led to significant improvements in language skills
and increased motivation, as revealed by qualitative data. Platforms
enhanced active participation with English-language materials, allow-
ing students to practice skills in real-world contexts using multimodal
resources like videos, images, and written content, which expanded
vocabulary, improved pronunciation, and refined language abilities. For
instance, short-form videos on TikTok and YouTube helped students
acquire conversational English and common expressions. Yet,

Table 2

Learning engagement in using social media.
No Statements SA A N D SD Mean STD
5 The use of social media makes learning English more interesting. 36.11 50.93 12.96 0 0 4.23 0.66
6 I feel engaged in learning English when I use social media. 15.74 49.07 33.33 1.85 0 3.79 0.72
7 The use of social media has improved my personal relationships with other students in a positive way. 18.52 44.44 35.19 1.85 0 3.80 0.76
8 I feel satisfied with my experience using social media in learning English. 21.30 53.70 25.0 0 0 3.06 0.68
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Table 3

Learning outcomes of using social media.
No Statements SA A N D SD Mean STD
9 Using social media can help my understanding of English better. 35.19 50.93 12.04 1.85 0 4.19 0.72
10 Using social media can help me improve my English vocabulary. 40.74 47.22 12.04 0 0 4.29 0.67
11 Using social media can help me improve my English speaking skills. 28.7 57.41 13.89 0 0 4.15 0.64
12 Using social media can help me improve my ability in English exams. 23.15 50.93 25.00 0.93 0 3.96 0.72

distractions from entertainment content posed challenges, with students
struggling to maintain focus on learning. One student (S16) noted, “The
biggest challenge is the inability to focus due to distractions from other
entertainment content.” This highlights the dual-purpose nature of so-
cial media, where educational and entertainment content compete for
attention. To mitigate this, strategies promoting self-regulation, such as
goal setting, curating relevant content, and time management, are
essential. Educators can guide students in effectively navigating social
media for educational purposes, ensuring learning remains the primary
focus.

“The benefits of using social media in learning English for me include
increasing vocabulary mastery, knowing how to pronounce
correctly, being able to improve the required English language skills,
such as reading, listening, writing and speaking, making it possible to
find a lot of learning material, increasing interests in learning En-
glish, and making it possible to meet native speakers who will make
us easier to improve our English skills.” (S12)

8. Discussion and implications
8.1. Leveraging social media for EFL learning strategies

The findings indicated that 63.89% of Indonesian EFL students
extensively used social media to enhance their English learning strate-
gies, while 36.11% engaged with it occasionally, highlighting its wide-
spread role in language education. This aligns with studies by Zachos
et al. (2018) and Wang et al. (2022), which emphasize the potential of
digital platforms to provide authentic, multimodal language learning
experiences. Platforms such as YouTube, favored by students in this
study, provide immersive exposure to real-life language use, supporting
the development of listening and speaking skills, as similarly observed
by Tong et al. (2024) and Huang (2019) in their research on WeChat.
Nevertheless, qualitative responses revealed significant challenges,
including inconsistent usage patterns, distractions from advertisements,
irrelevant content, and economic barriers posed by premium content
restrictions, which were particularly pronounced in developing coun-
tries with uneven infrastructure and access (Ansari & Khan, 2020).

Such challenges resonate with Spissich’s (2024) observation that the
unregulated nature of platforms, e.g., TikTok and Instagram, could un-
dermine educational objectives, and with Latif et al.’s (2019) caution
that excessive reliance on social media might detract from meaningful
peer interactions. Despite these limitations, social media was recognized
for fostering engagement and enhancing language skills when used
strategically. Yeh and Mitric (2023) argue that its integration into per-
sonal learning environments needed to be guided by clear learning
goals, while Chugh and Ruhi (2018) stress the importance of educator
involvement to ensure alignment with curricular objectives. The find-
ings accentuate the need for task-oriented, structured use of social
media, adhering to constructivist principles that prioritized authentic,
socially interactive tasks to maximize its educational potential
(Vygotsky, 1978; Waluyo, 2019).

8.2. Social media as a tool for teaching and learning

The study revealed that 87.03% of participants acknowledged social
media as an effective tool for teaching and learning, particularly for
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distributing materials, facilitating discussions, and managing assign-
ments, which aligns with the constructivist emphasis on socially inter-
active and collaborative learning environments (Oyarzun & Martin,
2023; Vygotsky, 1978). Platforms such as WhatsApp played a role in
creating virtual classrooms, enabling students to share resources,
participate in group discussions, and receive feedback, reflecting
Waluyo’s (2019) findings that task-based and collaborative learning
enhance language proficiency. From a connectivist perspective, social
media exemplifies the decentralized distribution of knowledge across
networks, as platforms, e.g., YouTube and WhatsApp, provide real-time
access to diverse resources, enabling students to integrate formal in-
struction with self-directed exploration (Downes, 2023; Maretha &
Waluyo, 2022). Yeh and Mitric (2023) further emphasize that social
media fosters personalized learning environments where students can
interact with native speakers, engage in cultural exchanges, and refine
linguistic competencies. For example, participants in this study reported
using lecturer-recommended YouTube videos, demonstrating how
structured academic learning can seamlessly bridge with informal,
autonomous engagement, ultimately enriching the overall learning
experience.

Qualitative data, nonetheless, disclosed significant challenges,
including difficulties in understanding online materials and a lack of
alignment between social media content and course objectives, which
often hinder its educational potential. Anderson (2019) emphasized that
although social media can enhance learning, its effectiveness is
frequently compromised by poorly curated or irrelevant content, a
concern echoed by students who reported confusion when encountering
materials inconsistent with their curriculum. These limitations feature
the necessity for educators to employ constructivist scaffolding tech-
niques, guiding students to engage with social media in ways that are
purposeful, academically aligned, and cognitively stimulating (Mattar,
2018). Furthermore, the integration of connectivist digital literacy
training can equip students with the skills to critically evaluate and
synthesize information within networked environments, thereby
enhancing their ability to navigate and benefit from the vast resources
available on social media platforms.

8.3. Enhancing learning engagement through social media

Social media significantly enhanced learning engagement, with
87.04% of participants reporting that it made English learning more
interesting, supporting findings by Wang et al. (2022) and Elverici
(2020) on platforms such as TikTok and Instagram, which boosted
motivation and social presence through interactive content. The dy-
namic, networked nature of such platforms aligned with connectivist
principles, enabling access to diverse linguistic resources and commu-
nities (Jung, 2019, pp. 47-55). Variability in engagement levels, as
indicated by some neutral responses, suggested that effectiveness
depended on individual preferences and digital literacy. Challenges such
as distractions and unstable internet connectivity, consistent with con-
cerns raised by Latif et al. (2019) and Spissich (2024), highlighted the
need for improved infrastructure and targeted digital literacy training,
particularly in resource-constrained contexts (Ansari & Khan, 2020).
Although social media fosters collaboration and interaction, Anderson
(2019) cautions that it often supports surface-level engagement rather
than higher-order cognitive processes essential for advanced language
learning. The findings accentuate the importance of complementing
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social media use with scaffolded traditional methods to ensure
comprehensive language skill development.

8.4. Social media and language learning outcomes

The results demonstrated that social media significantly enhanced
language learning outcomes, with 87.96% of participants reporting
improved vocabulary and 86.11% noting enhanced speaking abilities,
aligning with findings by Azlan and Yunus (2020) and Ko (2019), who
highlighted the role of social media in fostering skill development
through interactive feedback and authentic language exposure. Partic-
ipants also reported gains in motivation, pronunciation accuracy, and
vocabulary expansion, reflecting the platforms’ ability to bridge formal
and informal learning environments (Malik et al., 2019). Nevertheless,
challenges such as distractions from entertainment content and diffi-
culties maintaining focus, as noted by students, highlighted the
dual-edged nature of social media, echoing Spissich’s (2024) concerns
about the unregulated structure of platforms like Instagram under-
mining educational value. Furthermore, while students experienced
improvements in specific language skills, social media’s impact on
formal academic performance, such as exam preparation, appeared
limited, supporting Bilandzic and Foth’s (2013) view of social media as a
supplementary rather than primary educational tool. Critically, its
effectiveness depends on structured integration within pedagogical
frameworks, as emphasized by Downes (2023) and Yeh and Mitric
(2023), who advocate for networked learning environments that bal-
ance flexibility with intentionality. Without clear learning objectives
and educator guidance, social media risks being misused as an enter-
tainment platform rather than a resource for meaningful learning.

8.5. Contributions and practical implications

This study advances the global understanding of social media’s role
in language learning, using constructivist and connectivist frameworks
to demonstrate how platforms create interactive, networked environ-
ments for language practice (Downes, 2023; Vygotsky, 1978).
Addressing a gap in prior research, it examines students’ perceptions of
social media within formalized teaching, emphasizing the need for
structured integration to optimize its dual role as a formal and informal
learning tool. The findings offer scalable strategies for overcoming
educational barriers, particularly in resource-limited regions (Ansari &
Khan, 2020; Inayati, 2015) and provide practical recommendations for
integrating social media into EFL curricula while addressing challenges
like content quality, distractions, and digital literacy. This research of-
fers a balanced approach to leveraging social media for meaningful
language learning outcomes.

9. Conclusion

The study demonstrated that social media is a powerful tool for
enhancing English language acquisition among EFL students in higher
education, effectively supporting both constructivist and connectivist
educational theories. Platforms such as YouTube, Instagram, Facebook,
and WhatsApp provide engaging and authentic learning experiences
that mirror real-life interactions, improving both written and spoken
English skills through dynamic and interactive activities. By integrating
constructivist principles, which emphasize authentic tasks and social
interactions, with connectivist approaches that highlight the importance
of digital networks and resource synthesis, social media significantly
contributes to language learning. The findings underline the value of
leveraging social media for engaging with authentic language materials
and participating in interactive communities, while also highlighting the
need for educators to incorporate these platforms into pedagogical
strategies to promote collaborative learning. A more comprehensive
integration of social media into educational curricula can enhance stu-
dent engagement, facilitate language development, and improve overall
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educational satisfaction.

Despite promising results, the study has limitations. Self-reported
data may introduce bias, and the focus on a specific educational
context limits generalizability. The absence of objective academic per-
formance metrics, such as exam scores, weakens the assessment of social
media’s impact. Additionally, non-academic social media use was not
controlled, potentially affecting learning outcomes. Future research
should expand into diverse contexts, incorporate performance-based
measures, and explore controlled experiments to validate findings.
Investigating negative effects, e.g., distractions and misinformation,
would further enhance understanding and support the effective inte-
gration of social media in language learning.

CRediT authorship contribution statement

Tri Wintolo Apoko: Writing — review & editing, Writing — original
draft, Project administration, Methodology, Investigation, Formal
analysis. Budi Waluyo: Writing — review & editing, Writing — original
draft, Supervision, Resources, Formal analysis, Conceptualization.

Ethics declaration

Informed consent was obtained from all parties involved. The study
was approved by the Research and Community Service Institute of
Universitas Muhammadiyah Prof. Dr. Hamka, Indonesia on February 1,
2024 (Approval Number: 30/F.03.07/2024).

Funding

This research was fully funded by the Research and Community
Service Institute of Universitas Muhammadiyah Prof. Dr. Hamka.

Declaration of competing interest

The authors declare no conflicts of interest related to this study. This
research was conducted independently, and no financial or personal
relationships influenced the findings or interpretations presented in this
manuscript.

Acknowledgements

We extend our sincere gratitude to the students of the Faculty of
Teacher Training and Education for their willingness to participate in
the data collection process and contribute to this study.

References

Adhani, O. F., Fadhillah, A. N., Yahya, R. A., & Wintolo, T. (2023). EFL Students’
perceptions on the use of TikTok in improving speaking skill. English Education:
Journal of English Teaching and Research, 8(2), 180-188.

Al Arif, T. Z. Z. (2019). The use of social media for English language learning: An
exploratory study of EFL university students. Metathesis: Journal of English Language,
Literature, and Teaching, 3(2), 224-233. https://doi.org/10.31002/metathesis.
v3i2.1921

Al-Shammari, A. H. (2020). Social media and English language learning during covid-19:
KILAW students’ use, attitude, and prospective. Linguistics, 14, 259-275.

Aloraini, N., & Cardoso, W. (2020). Social media in language learning: A mixed-methods
investigation of students’ perceptions. Computer Assisted Language Learning, 35,
1707-1730.

Alsaied, H. (2017). Perceived effectiveness of social media as an English language
learning tool. Arab World English Journal, 8(1), 79-93. https://doi.org/10.24093/
awej/vol8nol.7, 93.

Alshengeeti, H. (2018). Technology in the language classroom: How social media is
changing the way EFL is taught. Arab World English Journal, 4(4), 55-68. https://doi.
org/10.24093/awej/call4.5

Altam, S. (2020). Influence of social media on EFL Yemeni learners in Indian universities
during covid-19 pandemic. Linguistics and Culture Review, 4(1), 35-47. https://doi.
org/10.21744/lingcure.v4n1.19

Anderson, T. (2019). Challenges and opportunities for use of social media in higher
education. Journal of Learning for Development, 6(1). https://doi.org/10.56059/jl4d.
v6il.327

Submission ID  trn:oid:::1:3333601661


http://refhub.elsevier.com/S2590-2911(25)00109-3/sref2
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref2
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref2
https://doi.org/10.31002/metathesis.v3i2.1921
https://doi.org/10.31002/metathesis.v3i2.1921
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref6
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref6
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref7
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref7
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref7
https://doi.org/10.24093/awej/vol8no1.7
https://doi.org/10.24093/awej/vol8no1.7
https://doi.org/10.24093/awej/call4.5
https://doi.org/10.24093/awej/call4.5
https://doi.org/10.21744/lingcure.v4n1.19
https://doi.org/10.21744/lingcure.v4n1.19
https://doi.org/10.56059/jl4d.v6i1.327
https://doi.org/10.56059/jl4d.v6i1.327

G'j ‘turnitJn Page 21 of 21 - Integrity Submission

“W. Apoko and B. Waluyo

Ansari, J. A. N, & Khan, N. A. (2020). Exploring the role of social media in collaborative
learning the new domain of learning. Smart Learning Environments, 7(1), 9. https://
doi.org/10.1186/540561-020-00118-7

Apridayani, A., & Waluyo, B. (2024). Antecedents and effects of students’ enjoyment and
boredom in synchronous online English courses. Journal of Multilingual and
Multicultural Development, 45(10), 4254-4269.

Azlan, N. A. B, & Yunus, M. M. (2020). Undergraduates student perceptions’ of social
networking sites to improve English writing skills in Malaysia. International Journal
of Learning, Teaching and Educational Research, 19(3), 329-351. https://doi.org/
10.26803/ijlter.19.3.18

Bilandzic, M., & Foth, M. (2013). Libraries as coworking spaces. Library Hi Tech, 31(2),
254-273. https://doi.org/10.1108/07378831311329040

Carr, C. T., & Hayes, R. A. (2015). Social media: Defining, developing, and divining.
Atlantic Journal of Communication, 23(1), 46-65. https://doi.org/10.1080/
15456870.2015.972282

Chik, A. (2020). Humorous interaction, language learning, and social media. World
Englishes, 39, 22-35.

Chugh, R., & Ruhi, U. (2018). Social media in higher education: A literature review of
Facebook. Education and Information Technologies, 23(2), 605-616. https://doi.org/
10.1007/510639-017-9621-2

Creswell, J. W. C. J. D. (2018). Research design: Qualitative, quantitative, and mixed
methods approaches (5th ed.). Sage http://www.elsevier.com/locate/scp.

Downes, S. (2023). Newer theories for digital learning spaces. In Handbook of open,
distance and digital education (pp. 129-146). Singapore: Springer Nature Singapore.

Elo, S., & Kyngas, H. (2008). The qualitative content analysis process. Journal of
Advanced Nursing, 62(1), 107-115.

Elvericy, S. E. (2020). Can social media promote social presence and attitude in efl
classes? Turkish Online Journal of Distance Education, 22(1), 133-147. https://doi.
org/10.17718/tojde.8498932.

Fosnot, C. T., & Perry, R. S. (1996). Constructivism: A psychological theory of learning.
Construct!: Theory, perspectives, and practice, 2(1), 8-33.

Greenhalgh, S. P., Rosenberg, J. M., & Russell, A. (2021). The influence of policy and
context on teachers’ social media use. British Journal of Educational Technology, 52
(5), 2020-2037. https://doi.org/10.1111/bjet.13096

Huang, X. (2019). WeChat-based teaching for an immersion cultural exchange
program-a case study in CFL. Smart Learning Environments, 6(1), 1-21. https://doi.
org/10.1186/540561-019-0087-0.

Inayati, N. (2015). English language teachers’ use of social media technology in
Indonesian higher education context. Asian EFL Journal, 17(4), 6-36.

John, E., & Yunus, M. M. (2021). A systematic review of social media integration to teach
speaking. Sustainability, 2021. 13, 9047.

Jung, 1. (2019). Connectivism and networked learning. Open and distance education theory
revisited: Implications for the digital era.

Kaplan, A. M., & Haenlein, M. (2010). Users of the world, unite! The challenges and
opportunities of Social Media. Business Horizons, 53(1), 59-68. https://doi.org/
10.1016/j.bushor.2009.09.003

Klein, A. Z., Junior, J. C., da, S. F., Mattiello da Silva, J. V. V. M., Barbosa, J. L. V., &
Baldasso, L. (2018). The educational affordances of mobile instant messaging (MIM).
International Journal of Distance Education Technologies, 16(2), 51-64. https://doi.
org/10.4018/1JDET.2018040104

Ko, M.-H. (2019). Students’ reactions to using smartphones and social media for
vocabulary feedback. Computer Assisted Language Learning, 32(8), 920-944. https://
doi.org/10.1080/09588221.2018.1541360

Latif, M., Hussain, 1., Saeed, R., Qureshi, M., & Magsood, U. (2019). Use of smart phones
and social media in medical education: Trends, advantages, challenges and barriers.
Acta Informatica Medica, 27(2), 133. https://doi.org/10.5455/aim.2019.27.133-138

Li, F.,, Fan, S., Wang, Y., & Lu, J. (2021). Chinese university students’ experience of
WeChat-based English-language vocabulary learning. Education Sciences, 11(9),
1-12. https://doi.org/10.3390/educscil10905543.

Malik, A., Heyman-Schrum, C., & Johri, A. (2019). Use of twitter across educational
settings: A review of the literature. International Journal of Educational Technology in
Higher Education, 16(1), 36. https://doi.org/10.1186/541239-019-0166-x

Manca, S. (2020). Snapping, pinning, liking or texting: Investigating social media in
higher education beyond Facebook. The Internet and Higher Education, 44, Article
100707. https://doi.org/10.1016/j.iheduc.2019.100707

Maretha, A. L., & Waluyo, B. (2022). Profiles, differences, and roles of learners’ agency in
English learning in Thailand. International Journal of Instruction, 15(2), 543-564.

Mattar, J. (2018). Constructivism and connectivism in education technology: Active,
situated, authentic, experiential, and anchored learning. RIED. Revista
Iberoamericana de Educaciéon a Distancia, 21(2).

Z'n turnitin Page 21 of 21 - Integrity Submission

12

Submission ID  trn:oid:::1:3333601661
Social Sciences & Humanities Open 11 (2025) 101382

Muftah, M. (2024). Impact of social media on learning English language during the
COVID-19 pandemic. PSU Research Review, 8(1), 211-226. https://doi.org/10.1108/
prr-10-2021-0060

Namaziandost, E., & Nasri, M. (2019). The impact of social media on EFL learners’
speaking skill: A survey study involving EFL teachers and students. Journal of Applied
Linguistics and Language Research, 6(3), 199-215.

Oxford, R. L. (1997). Cooperative learning, collaborative learning, and interaction: Three
communicative strands in the language classroom. The Modern Language Journal, 81
(4), 443-456.

Oyarzun, B., & Martin, F. (2023). A systematic review of research on online learner
collaboration from 2012-21: Collaboration technologies, design, facilitation, and
outcomes. Online Learning, 27(1), 71-106.

Pikhart, M., & Botezat, O. (2021). The impact of the use of social media on second
language acquisition. Procedia Computer Science, 192, 1621-1628. https://doi.org/
10.1016/j.procs.2021.08.166

Sabah, N. M. (2023). The impact of social media-based collaborative learning
environments on students’ use outcomes in higher education. International Journal of
Human-Computer Interaction, 39(3), 667-689.

Shu, J. (2023). EFL learners’ problematic use of social media usage, classroom anxiety,
perfectionism, and language attainment: Correlations and perceptions. BMC
psychology, 11(1), 1-12.

Sirivedin, P., Soopunyo, W., Srisuantang, S., & Wongsothorn, A. (2018). Effects of
Facebook usage on English learning behavior of Thai English teachers. Kasetsart
Journal of Social Sciences, 39(2), 183-189. https://doi.org/10.1016/j.
kjss.2018.03.007

Sobaih, A. E. E., Hasanein, A. M., & Abu Elnasr, A. E. (2020). Responses to COVID-19 in
higher education: Social media usage for sustaining formal academic communication
in developing countries. Sustainability, 12(16), 6520. https://doi.org/10.3390/
sul2166520

Spissich, B. (2024). University students’ opinions on using Instagram and TikTok in EFL
teaching. In 31st IATEFL-Hungary conference selections (p. 64).

Suwinyattichaiporn, T., Johnson, Z. D., & Fontana, J. (2019). Investigating the influence
of student-teacher Facebook interaction in Thailand. Asian Journal of
Communication, 29(5), 391-404. https://doi.org/10.1080/01292986.2019.1651
882.

Tong, P., Yin, Z., & Tsung, L. (2024). Student engagement and authentic language use on
WeChat for learning Chinese as a foreign language. Comp Assisted Languag
Learning, 37(4), 687-719. https://doi.org/10.1080,/09588221.2022.2052906.

Vygotsky, L. S. (1978). Mind and society: The development of higher psychological processes.
Harvard University Press.

Waluyo, B. (2019). Task-based language teaching and theme-based role-play: Developing
EFL learners’ communicative competence. Electronic Journal of Foreign Language
Teaching, 16(1), 153-168.

Waluyo, B. (2024). Technology-fused English teaching and learning in higher education:
From individual differences to being different individuals. LEARN Journal: Language
Education and Acquisition Research Network, 17(2), 42-47.

Waluyo, B., & Tuan, D. T. (2021). Understanding help-seeking avoidance among EFL
students and the social climate of EFL classrooms in Thailand. Journal of Asia TEFL,
18(3), 800-815.

Wang, H., Wang, M., & Li, G. (2022). The use of social media inside and outside the
classroom to enhance students’ engagement in EFL contexts. Frontiers in Psychology,
13, Article 1005313.

Wong, A., Ho, S., Olusanya, O., Antonini, M. V., & Lyness, D. (2021). The use of social
media and online communications in times of pandemic COVID-19. Journal of the
Intensive Care Society, 22(3), 255-260. https://doi.org/10.1177/1751143720966280

Wongsa, M., & Son, J. B. (2022). Enhancing Thai secondary school students’ English
speaking skills, attitudes and motivation with drama-based activities and Facebook.
Innovation in Language Learning and Teaching, 16(1), 41-52. https://doi.org/10.10
80/17501229.2020.18531344.

Yeh, E., & Mitric, S. (2023). Social media and learners-as-ethnographers approach:
Increasing target-language participation through community engagement. Computer
Assisted Language Learning, 36(8), 1558-1586.

Yeh, E., & Swinehart, N. (2020). Social media literacy in L2 environments: Navigating
anonymous user-generated content. Computer Assisted Language Learning, 35,
1731-1753.

Zachos, G., Paraskevopoulou-Kollia, E.-A., & Anagnostopoulos, I. (2018). Social media
use in higher education: A review. Education Sciences, 8(4), 194. https://doi.org/
10.3390/educsci8040194

Submission ID trn:oid:::1:3333601661


https://doi.org/10.1186/s40561-020-00118-7
https://doi.org/10.1186/s40561-020-00118-7
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref13
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref13
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref13
https://doi.org/10.26803/ijlter.19.3.18
https://doi.org/10.26803/ijlter.19.3.18
https://doi.org/10.1108/07378831311329040
https://doi.org/10.1080/15456870.2015.972282
https://doi.org/10.1080/15456870.2015.972282
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref17
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref17
https://doi.org/10.1007/s10639-017-9621-2
https://doi.org/10.1007/s10639-017-9621-2
http://www.elsevier.com/locate/scp
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref20
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref20
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref21
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref21
https://doi.org/10.17718/tojde.8498932
https://doi.org/10.17718/tojde.8498932
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref22
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref22
https://doi.org/10.1111/bjet.13096
https://doi.org/10.1186/s40561-019-0087-0
https://doi.org/10.1186/s40561-019-0087-0
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref27
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref27
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref28
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref28
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref29
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref29
https://doi.org/10.1016/j.bushor.2009.09.003
https://doi.org/10.1016/j.bushor.2009.09.003
https://doi.org/10.4018/IJDET.2018040104
https://doi.org/10.4018/IJDET.2018040104
https://doi.org/10.1080/09588221.2018.1541360
https://doi.org/10.1080/09588221.2018.1541360
https://doi.org/10.5455/aim.2019.27.133-138
https://doi.org/10.3390/educsci110905543
https://doi.org/10.1186/s41239-019-0166-x
https://doi.org/10.1016/j.iheduc.2019.100707
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref37
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref37
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref38
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref38
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref38
https://doi.org/10.1108/prr-10-2021-0060
https://doi.org/10.1108/prr-10-2021-0060
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref41
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref41
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref41
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref42
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref42
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref42
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref43
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref43
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref43
https://doi.org/10.1016/j.procs.2021.08.166
https://doi.org/10.1016/j.procs.2021.08.166
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref46
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref46
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref46
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref48
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref48
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref48
https://doi.org/10.1016/j.kjss.2018.03.007
https://doi.org/10.1016/j.kjss.2018.03.007
https://doi.org/10.3390/su12166520
https://doi.org/10.3390/su12166520
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref52
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref52
https://doi.org/10.1080/01292986.2019.1651882
https://doi.org/10.1080/01292986.2019.1651882
https://doi.org/10.1080/09588221.2022.2052906
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref53
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref53
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref54
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref54
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref54
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref55
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref55
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref55
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref56
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref56
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref56
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref57
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref57
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref57
https://doi.org/10.1177/1751143720966280
https://doi.org/10.1080/17501229.2020.18531344
https://doi.org/10.1080/17501229.2020.18531344
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref60
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref60
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref60
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref61
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref61
http://refhub.elsevier.com/S2590-2911(25)00109-3/sref61
https://doi.org/10.3390/educsci8040194
https://doi.org/10.3390/educsci8040194

	Social media for English language acquisition in Indonesian higher education: Constructivism and connectivism frameworks
	1 Introduction
	2 Literature review
	2.1 Study’s frameworks: constructivism and connectivism in language learning
	2.2 Social media in constructivist and connectivist learning environments
	2.3 Impact of social media on English language acquisition

	3 Method
	3.1 Research design and participants
	3.2 Data collection
	3.3 Data analysis

	4 Results
	4.1 Learning strategies for English language acquisition

	5 Teaching and learning activities
	6 Learning engagement in the use of social media
	7 Learning outcomes of social media use
	8 Discussion and implications
	8.1 Leveraging social media for EFL learning strategies
	8.2 Social media as a tool for teaching and learning
	8.3 Enhancing learning engagement through social media
	8.4 Social media and language learning outcomes
	8.5 Contributions and practical implications

	9 Conclusion
	CRediT authorship contribution statement
	Ethics declaration
	Funding
	Declaration of competing interest
	Acknowledgements
	References


