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Abstract

This research aims to analyze global diversity values
present in Indonesian language textbooks for fourth-grade
elementary school students. The study employs a qualitative
approach with content analysis as the method. The research
objects consist of four textbooks published by Erlangga,
Yudistira, Bumi Aksara, and Puskurbuk Kemdikbudristek.
The analysis process involves selecting relevant material
samples, developing analytfical catfegories, coding the
content, and interpreting emerging patterns. The research
findingsindicate that the Indonesian language textbooks for
fourth-grade elementary school students provide activities
and experiences that enrich their understanding of cultural
diversity in Indonesia. Students are taught to develop
attitudes of tolerance and intercultural communication, as
well as reflection and responsibility fowards diversity. These
books contribute to shaping students who are inclusive,
tolerant, and capable of communicating in a multicultural
environment, embodying the values of global diversity
character. The importance of fostering global diversity
character in primary school students is highlighted through
education, parficularly using meticulously designed
Indonesian language textbooks. These textbooks infroduce
students to various aspects of Indonesian and other cultures,
promoting understanding, appreciation, and tolerance for
cultural diversity. Emphasizing character development, the
tfextbooks instruct students in intferculfural communication
and encourage inferactions with culturally diverse peers,
fostering effective communication skills for multicultural
environments. Furthermore, students are prompted to reflect
on their own multicultural experiences, shaping their global
perspectives. In summary, Indonesian language textbooks
serve as a vital resource in shaping students into inclusive,
tolerant individuals proficient in effective communication
within multicultural confexts.

Keywords:

Pancasila Student Profile, Global Diversity, Textbook,
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Introduction

ndonesia is a country with a large population,
boasting rich cultural diversity that has gained global
recognition (Kohler, 2019) . Amidst this diversity, which
is a source of natfional pride, the concept of global
diversity emerges as a unique aspect, highlighting
the challenges faced by a multicultural society in
Indonesia. This concept is one of the six essential
values encapsulated within the Pancasila Student
Profile, alongside faith and piety in God Almight,
noble character, cooperation, independence, crifical
reasoning, and creativity. The Pancasila Student
Profile outlines the character fraits and competencies
that all Indonesian students are expected fo possess,
rooted in the noble values of Pancasila as the national
ideology (Saifuddin, 2017; Zarbaliyev, 2017).

Global diversity in the Pancasila student profile
is fundaomental, emphasizing the importance of
respecting diversity to foster folerance, appreciation,
and cooperation among citizens from various
cultural backgrounds. This value of global diversity is
crucial not only within Indonesia's domestic context
but also in preparing the society fo become an
integral part of the global community (Daniel et
al, 2013). In foday's globalized era, the ability to
interact, respect, and collaborate with people from
diverse cultural backgrounds is essential for success
(Denson & Bowman, 2013; Wood et al,, 2023). Global
diversity in Indonesia includes tolerance, respect, and
cooperation among the various ethnic, religious, and
cultural groups in the country (Muchtar et al., 2022;
Sahal et al,, 2018). Since its independence, Indonesia
has esftablished a robust foundation fo enhance
global diversity (Brigg et al., 2016; Mavridis, 2015).

The 1945 Constitution of Indonesia guarantees
religious freedom and recognizes the rights of citizens
regardless of religion, ethnicity, or cultural background
(Colbran, 2010; Lerner, 2013). Articles 28E and 29 of
the 1945 Constitution explicitly state these rights.
Additionally, there are laws protecting minority rights
and promoting interfaith dialogue and intercultural
cooperation, such as Law Number 39 of 1999 on
Human Rights in Indonesia (Aragon, 2022; Ishak &
Mikea Manitra, 2022; Sardol, 2014).

Indonesia acknowledges the significance of diversity
and adheres to values of religious and cultural
harmony through its legislation (Crouch, 2013; Jereza,
2016). For Example, In Kalimantan, Indonesia, there it
shows how the diversity of Malay, Dayak, and Chinese
communitiesis harmoniously accommodated through
various cultural activities, still strongly valued by the
people of West Kalimantan, Indonesia (Yanti et al,
2022). The aim of understanding diversity is fo protect
individual rights, fostering mutual understanding
among community groups to create an inclusive and
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harmonious environment for all citizens (Huda, 2019;
Iwai, 2013).

Currently, Indonesia focuses on the demographic
dividend phenomenon (Lerch, 2020; Mason & Lee,
2012; Ogawa et al,, 2021). With a predominantly young
population, investing in character education from an
early age is crucial fo ensure that future generations
deeply understand the values of tolerance,
appreciation for differences, and inclusivity in dealing
with the complexities of an increasingly connected
global society (Baehr, 2017, Hampton-Garland, 2021;
Pattaro, 2016).

However, the moral and character education once
highly regarded continues to face challenges
(Nurohmah & Dewi, 2021; Ozerk & Kerchner, 2014).
Despite the form and strength of Pancasila's practice
varying over time, its implementation has seen a
significant decline (Faidah & Dewi, 2021). Social issues
fraught with moral degradation, such as brawls, sexual
harassment, narcotics, violence, and other distressing
occurrences, seem fo be a recurring phenomenon
(Checkel, 2017; Page & Pinag, 2015; Warburg & Jensen,
2020). These issues are not unique to Indonesia but are
also prevalent globally.

The above facts indicate that the values of solidarity
and tolerance within Pancasila continue to lose their
meaning. The attitudes displayed by fthe nation's
younger generatfions diverge from Pancasila's values
(Habibah & Setyowati, 2021). It seems that differences
are perceived as hostility, while Pancasila, as the
guiding principle of the nation, teaches the beauty of
unity and togetherness. If all the tenets of Pancasila
are practiced well, the nation's life would be peaceful
and harmonious (Kulsum, 2020).

In the global context, issues of disintfegration are
becoming increasingly acute and are occurring nearly
everywhere in the world (Walter, 2020). The global
community confinues fo polarize, and it is unclear
when these problems will be resolved (Grover, 2022;
McCoy et al., 2018; Waller & Anderson, 2021). Conflicts
arising from differences in opinions, ideologies,
efhnicities, and religions have become serious issues
that the world faces. Therefore, as the next generation
of their nations, students worldwide must initiate and
understand that nafional unity, both nationally and
globally, must stand above group or personal interests.
All stakeholders, including teachers, parents, and
governments, must work fogether to devise the best
solutions for addressing and anticipating the issues
of character and unity that the global community
currently faces (Gennaioli & Tabellini, 2018; Santagati,
2020; Saroglou, 2016).

Thus, it is crucial for the future generation, including
students, to be equipped with the understanding
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and values necessary to face these challenges
on a global scale (Creénor & Nedelko, 2020; HOEG
& BENCZE, 2017; Maloni et al, 2019). Collaboration
among various stakeholders, including educators,
parents, and governments, is essential in finding
effective solutions to these urgent global issues. The
value of global diversity and character education
includes respecting differences, tolerating diversity,
appreciating other  culfures, communicating
interculturally when interacting with community
environments, and reflecting and ftaking responsibility
for one's experiences with global diversity (Yudha &
Aulia, 2020).

One way fo instill the moral values of Pancasilg,

especially the aspect of Global Diversity, is by
incorporating relevant content about unity info
tfextbooks. Particularly in primary schools, the

instillation of global diversity values must continue
tfo be imparted o students as preparation for facing
social dynamics (Byker & Marquardt, 2016; Juvonen et
al., 2019; Sprecher, 2017). This education is crucial from
an early age because children tend to quickly absorb
meanings and information and to form more flexible
mindsets and behaviors (Tarmini et al., 2023). Therefore,
this study aims to analyze the global diversity values
present in Indonesian language textlbooks for fourth-
grade elementary school students.

Previous research on global diversity aspects,
particularly the Pancasila Student Profile in fextbooks,
has shown that textbooks featuring the Pancasila
Student Profile can support Education for Sustainable
Development (ESD), promoting sustainable change
(Afriyadi, 2020). Additionally, research by Garita &
Alvarado (2020), Chapelle (2016), and Kong & Sung
(2020) explains that cultural content, arts, and
folk stories in textbooks provide students with an
understanding and knowledge of diverse cultures
(diversity). This research is also consistent with Nabila
and Wulandari's findings (2022), where fextbooks
containing cultural content help students understand
diversity as a manifestation of global diversity
character. On the other hand, (Faidah & Dewi, 2021)
conducted a literature study on the Pancasila Student
Profile in language learning but did not specify a
particular educational institution. Thus, this research
will  comprehensively examine global diversity
character values in Indonesian Language fextbooks
for higher grades of elementary schools. Previous
research has not explored global diversity values in
Indonesian Language fextbooks for higher grades of
elementary schools, making the findings of this study
novel.

Research on global diversity in elementary school
textbooks is essenfial for two main reasons. First,
elementary school fextbooks play a central role in
shaping children's aftitudes and perceptions towards
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cultural and social diversity. Research conducted
by Aderibigbe et al. (2023) and Bouillet & Miskeljin
(2017) indicates that exposure to diversity education
materials from an early age can strengthen tolerance
and respect for differences among students.
However, there is a gap in current practices, where
most textbooks have not effectively reflected globall
diversity due tfo limitations in inclusive representation
of cultures, ethnicities, and religions. In the era of
globalization, it is crucial to teach values of diversity,
tolerance, and appreciation for differences from an
early age so that the content in textbbooks reflects
the diversity of the world and promotes an inclusive
aftifude in children. Second, research on global
diversity in elementary school fextlbooks prepares
children to live in an increasingly globally connected
society. Asidentified by Bennett et al. (2022), Knoblauch
(2023), and Blanchard et al. (2018), introducing cultural,
ethnic, religious diversity, and other backgrounds in
early educationenables childrento be better prepared
for a complex world and equips them with the skills o
interact with people from different backgrounds. The
identified gap between expectations and the reality
in current textbooks underscores the need for this
research to evaluate and recommend improvements
that can make global diversity education more
effective and inclusive.

Methods

In an effort fo enhance the understanding of the
internalization of global diversity character values
and the Pancasila Student Profile through textlbooks,
this study will utilize a qualitative approach with a
comparative method (Milosevi¢ & Maksimovi¢, 2020;
Sattaretal, 2020; Silverman & Patterson, 2021; Thomann
& Maggetti, 2020). This comparative study approach
is supported by social learning theory (Bandura,
1977) by highlighting best practices in teaching
these values and conftributing fo the improvement
of student character education quality in Indonesia.
This approach will enable the research to conduct
a thorough comparison between various Indonesian
longuage fextbooks used in upper elementary
school classes, as well as between the content of the
fextbooks and the manifestation of these values in
students' characters. This step is faken to understand
how global diversity values and the Pancasila Student
Profile are presented and assimilated within the
context of formal education.

The research will involve selecting tfexfbooks from
various publishers fo assess the internalization of values
through fextbooks. An analysis instrument will be
developed to effectively evaluate the presentation of
values in textbooks using qualitative content analysis.
This comparative analysis process will compare and
evaluate the effectiveness of fextbooks in teaching
these values, as well as identifying best practices
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and areas that require improvement. Overall, this
study aims to provide a comprehensive evaluation
of the extent to which elementary school textbooks
support the reinforcement of the Pancasila Student
Profile and global diversity values, while also offering
recommendations for the development of more
effective teaching materials.

The objects of analysis in this research are Indonesian
Language fextbooks for fourth-grade elementary
school students in the Merdeka curriculum. The
textbooks consist of four books published by:

1. Erlangga, authored by A. Indradi and
Rahmah Purwahida, containing Chapters |
to VIII, published in 2022.

2. Yudistira, First Edition, First Printing in July
2022, authored by Aira Kimsela and Rinasti
Amalia, comprising Lessons one to eight.

3. Bumi Aksara, Copyright 2022, authored by
Rohmiyatun, consisting of Chapters | to VIII.

4. Ministry of Education, Culture, Research,
and Technology. Center for Curriculum
and Book Development Research and
Development Agency, First Printing in 2021,
authored by Eva Y. Nukman and C. Erni

Setyowati, comprising Chapters | to VII.

Erlangga, Yudistira, Bumi Aksara, and the Ministry of
Education, Culture, Research, and Technology through
the Center for Curriculum and Book Development are
some of the publishersin Indonesia that have published
many school textbooks used nationally. These four
publishers have built a good reputation in publishing
school textbooks used throughout Indonesia (Indradi
& Purwahida, 2022; Kimsela & Amalia, 2022; Nukman &
Setyowati, 2021; Rohmiyatun, 2022).

Findings and Discussions
Findings

The Profile of Pancasila Students refers fo a guide of
values and behaviors expected from students based
on the principles of Pancasila, which is the foundation
of the Indonesian state. One crucial aspect of the
Profile of Pancasila Students is global diversity, which
pertains to the recognition and respect for cultural,
religious, ethnic, racial, and linguistic diversity on a
global level (Hamzah et al., 2022).

Global diversity encourages sfudents to develop
an understanding and appreciation of the diversity
present in the world. This involves recognizing that
every individual has the right to maintain their cultural
identity and religious beliefs, and be respected by
others. Through global diversity, students are expected
to view diversity as a wealth and a potential source of
learning and mutual enrichment (Liu, 2023; Moloney &
Saltmarsh, 2016; Zhang, 2019).
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In the context of the Profile of Pancasila Students,
global diversity also teaches the importance of
international cooperation (Sulastri et al, 2022).
Students are expected to collaborate with peers
from different cultural and ethnic backgrounds and
to appreciate diverse perspectives. This can broaden
their perspectives, enrich their learning experiences,
and help build harmonious relationships among the
global community (Li & Zhang, 2015; Mittelmeier et al.,
2018).

In order to implement global diversity in the Profile
of Pancasila Students, educational institutions are
expected to provide an inclusive and supportive
learning environment for all students. Learning that
involves direct experiences, dialogue, and infercultural
interactions can be effective fools fo promote
understanding and tfolerance among individuals
(Riswanto, 2022; Wulandari, 2020).

The aim of global diversity in the Profile of Pancasila
Studentsis to create a generation thatis open-minded,
tolerant, and caring tfowards global diversity (Rozana &
Putri, 2023). By understanding and appreciating global
diversity, students are expected to play a role as
positive agents of change in building a more inclusive,
just, and harmonious society (Denson & Bowman, 2013;
Karimi & Matous, 2018; Panti¢ & Florian, 2015; Weaver
et al., 2023).

In terms of fthe aspect of global diversity, the
Directorate of Elementary Schools at the Ministry of
Education, Culture, Research, and Technology of
Indonesia (2020) has divided it info 3 indicators that
need to be achieved to reach the goal of diverse
but united national teachings. They include: (1)
Recognizing and respecting other cultures; (2) Inter-
cultural communication skills in inferacting with others;
(38) Reflection and responsibility fowards diversity
experiences. Therefore, to achieve these goals, the
Indonesian Language textbook becomes one of the
media that can accommodate the objectives of
global diversity as an effort in shaping the Profile of
Pancasila Students.

Understanding and Respecting Other Cultures

The character of understanding and respecting other
cultures in global diversity involves understanding,
appreciating, and maintaining an open affitude
towards cultural diversity in the world. This education
teaches students about different cultures, encourages
appreciation of differences, and shapes individuals
who are inclusive, tolerant, and capable of adapting
in a multicultural environment, to create a more
harmonious and understanding society (Banks, 2015;
Sahal et al., 2018).
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Table 1.
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The Aspect of Understanding and Respecting Other Cultures in the Textbook

No Topics Examples of Cultural Aspects from Textbooks Textbook Publication Resources
1 Traditional Dance Ratoh Jaroe (Aceh), Serimpi (Central Java), Saman (Aceh),  Erlangga, 2022, BAB 1 page 11
Pendet (Bali), Piring (West Sumartra)
2 Cultural Sites Taman Mini Indonesia Indah (TMII), Borobudur Temple Erlangga, 2022, Bab IV page 59
3 Traditional House Pendopo and Joglo House from Central Java Erlangga, 2022, Bab VI page
105
4 Cultural Sites Borobudur Temple in Taman Mini Indonesia Indah Erlangga, 2022, Bab VI page
107
5 Traditional Song Song "Tokecang" from West Java Erlangga, 2022, Bab VIl page 111
6 Traditional Games Gobak Sodor and Egrang Game Yudistira, 2022, Pelajaran Tiga
page 63
7 Traditional Dance Serimpi Dance (Central Java), Saman Dance (Aceh), Pendet  Yudistira, 2022, Pelajaran Em-
Dance (Bali), Piring Dance (West Sumatra), Tor-Tor Dance pat page 73
(North Sumatra), Jaipong Dance (West Java)
8 Traditional House Rumah Gadang (West Sumartra), Rumah Limas (South Suma- Yudistira, 2022, Pelajaran Em-
tra), Rumah Joglo (Central Java), and Rumah Bolon (North pat page 74
Sumatra).
9 Traditional Clothing  Javanese Traditional Clothing Yudistira, 2022, Pelajaran Em-

10 Traditional Food

Rendang (West Sumaftra), Gudeg (Yogyakarta), Konro Soup
(South Sulawesi), Tumpeng (Java).

pat page 74

Yudistira, 2022, Pelajaran Em-
pat page 74

n Traditional Dance Busak Baku Dance, Mance, Hornbill, Mandau (Dayak, Kalim-  Yudistira, 2022, Pelajaran Em-
antan) pat page 67
12 Folklore Sangkuriang and Dayang Sumbi’s Folklore Bumi Aksara, 2022, Bab VI
page 154
13 Traditional Crafts Bugis Sutra ("sabbe"), Besurek Batik (Bengkulu) Bumi Aksara, 2022, Bab VI
page 159

14 Traditional Dance Seblang Dance (Banyuwangi)

15 Traditional Crafts Besurek Batik (Bengkulu)

20 Traditional Dance Pendet Dance (Bali)

22 Cultural Activities Traditional Dance Competition

Puskurbuk, 2021, Bab IV page 77

Puskurbuk, 2021, Bab VIl page
172

Bumi Aksara, 2022, Bab IV page
66

Erlangga, 2022, Bab | page 11

In the Indonesian Language Textbooks for Grade
IV Elementary School, the aspect of global diversity
in the indicator of understanding and respecting
other cultures is evident in the infroduction of various
Indonesian cultures. Examples include the Ratoh
Jaroe dance from Aceh and other traditional dances,
fraditional houses, the cultural site of Borobudur
Temple, the fraditional song "Tokecang" from West
Java, and fraditional games like gobak sodor and
egrang. All these aspects of infroducing Indonesian
culture are present in the Bahasa Indonesia SD Grade
IV textbook published by Erlangga.

In  the Yudistira publication, the aspect of
understanding and respecting other cultures is
reflected in the introduction of fraditional houses
such as Rumah Limas, Rumah Gadang, Rumah Joglo,
and Rumah Bolon. Additionally, traditional foods like
rendang, gudeg, sop konro, and tumpeng are also
introduced. Similar to Erlangga, Yudistira also includes
materials about traditional dances such as dances
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from the Dayak tribe, tari Busak Baku, tari Mance, tari
Burung Enggang, tfari Mandau, and others.

In the Bumi Aksara publication, culture and art are
infroduced, including the Bugis silk fabric (Sabbe)
and the traditional dance from Bali, tari Pendet. Bumi
Aksara also includes content about local folktales,
such as the Legend of Tangkuban Parahu from West
Java. Lastly, the book published by Pusat Kurikulum
dan Perbukuan, Kemdikbud Ristek, includes cultural
content introducing batik besurek from Bengkulu and
tari Seblang from East Java.

By including various aspects of Indonesian culture,
such as batik besurek from Bengkulu and fari Seblang
from East Java, in the textbook published by Pusat
Kurikulum dan Perbukuan, elementary school students
can learn about and recognize Indonesian culture
from an early age. Through understanding Indonesian
culture, students can gain a broader perspective
on cultural diversity both within and outside the
country. Moreover, infroducing Indonesian culture
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to elementary school students helps them develop
aftitudes of tolerance, respect, and appreciation
for differences. Students will learn fo respect and
appreciate ofther cultures, including their customs,
fraditions, arts, and languages. This will help them
overcome prejudices, build infercultural brotherhood,
and foster cooperation amidst diversity.

The findings above indicate that understanding
and respecting other cultures are crucial in the
contfext of global diversity. By learning about other
cultures, we can gain a better understanding of
the values, traditions, and perspectives of others.
This helps students eliminate any prejudices they
may have fowards unfamiliar cultures. A deeper
understanding of other cultures also helps prevent
misunderstandings or conflicts that may arise due
tfo ignorance. Understanding and respecting other
cultures encourage students to cultivate tfolerance
tfowards differences.

Students can learn to appreciate cultural diversity
and understand that no culture is superior or inferior to
another. This feaches students to respect and embrace
differences as natural and valuable in an increasingly
interconnected global society. Additionally,
understanding and respecting other cultures open the
door to more open intercultural dialogue. It allows for
the exchange of ideas, views, and experiences that
can enrich students personally and collectively. With
increased intercultural dialogue, students can build
bridges to solve social issues together and achieve
mutually beneficial goals.

Respecting other culfures also enfails preserving
and caring for diverse cultural heritage, especially
in Indonesia. By recognizing and appreciafing other
cultures, students can help preserve unique traditions,
languages, arts, and cultural practices. This is essential
tfo ensure the sustainability and diversity of cultural
heritage amid the challenges brought about by
globalization, which often poses threatfs to cultural
identity.

The ability of intercultural communication in
interacting with others

The character of intercultural communication ability
in interacting with others in the context of global
diversity involves developing effective communication
skills with individuals or groups from different cultural
backgrounds. Through education, students are
tfaught about cultural differences in communication,
understanding nonverbal cues, active listening,
respecting others' perspectives, and overcoming
communication barriers (Hurn & Tomalin, 2013). With
this character, individuals can build harmonious
relationships, mutual understanding, and support
cooperation and exchange of ideas in an increasingly
multicultural global context (Spitzberg, 2000).

March 2024, Volume 16, Issue 4, 377-390

Table 2.
The Ability of Intercultural Communication in
Interacting with Others in the Textbook

No Topics Examples of Intercultural Textbook
Communication Aspectsin  Publication
Textbooks Resources
1 Inter-fribal  Hani and Manda are good  Erlangga,
friendship  friends despite being from 2022, Bab
different tribes VIl page 121
2 Learnoth- After studying together, Erlangga,
er cultures  Haikal and his friends feel 2022, Bab
and eat hungry and eat fogether, VIl page
fogether showing how eafing to- 151

gether can be a moment of
cultural learning.

3 Culture of  Show respect for each other Erlangga,
greeting by greeting, emphasizing 2022, Bab Il
rebuke the importance of mutual page 52

respect in daily inferactions.

The cultivation of global diversity values in intercultural
communication skills is also evident in the Indonesian
language textbook for fourth-grade elementary
school students published by Erlangga. The textbook
contains infercultural communication values within its
characters, such as the friendship between Hani and
Manda, who come from different ethnic backgrounds,
as well as stories about Haikal's family.

The ability of infercultural communication is evident
in the friendship between Hani and Manda. Despite
their different ethnicities and cultural backgrounds,
they can maintain a good relafionship and show
mutual respect. This demonstrates their ability to
communicate interculturally, meaning the ability
fo interact with others from different cultural
backgrounds. In the story, Hani and Manda do not
discriminate against each other because they realize
that through friendship, they can learn about each
other's cultures. They can overcome their ethnic and
regional differences by appreciating and accepting
cultural diversity.

Furthermore, the data also shows their ability to
communicate interculturally when Hani and Manda
dine with Haikal's parents. In this moment, they can
interact harmoniously with Haikal's family, who have
a different cultural background. They engage in
activities involving other cultures with an open and
respectful attitude.

The findings emphasize the importance of greeting
each other in interacting with others as a form of
intercultural communication skill. By greefing one
another, we can show appreciation and acknowledge
the presence of others. A friendly and polite greeting
becomes the first step in building good relationships
with people from different cultural backgrounds.
Thus, intfercultural communication skills in inferacting
with others involve the ability to establish respectful
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friendships, participate in cultural activities, and have
a friendly greeting. These skills enable individuals fo
interact harmoniously in a multicultural environment
and enrich their experiences in appreciating cultural
diversity.

Intercultural communication is closely related tfo
global diversity aspects as it involves the exchange
of information, ideas, and values between individuals
or groups from different cultural backgrounds. In this
era of globalization, cross-cultural communication
becomes increasingly important due to the growing
interactions across cultures in various fields such as
business, education, tourism, and tfechnology.

Global diversity refers to the recognifion and
appreciation of cultural, linguistic, religious, customary,
and worldview diversity worldwide. Through effective
intercultural communication, individuals or groups
from diverse cultures can understand, respect, and
collaborate better with each other.

towards

Reflection and

Experience

Responsibility Diversity

The aspect of reflection and responsibility towards
diversity experiences in global diversity character
involves individuals' ability to contemplate their
diversity experiences, understand their implications,
and take responsibility for their attitudes and actionsin
promoting diversity and folerance (Acquah&Commins,
2015; DiGregorio & Liston, 2022). Through education,
students are taught to question and criticize their
own understanding and aftitudes towards diversity,
as well as develop a deeper understanding of the
importance of inclusion, appreciation, and respect for
differences. This character also includes awareness
of the impact of individual actions on society and
the environment, as well as the responsibility to act
positively and advance global diversity. With this
character, individuals are expected to take an active
role in building an inclusive society, promoting mutual
respect, and fostering peace amid an increasingly
infegrated cultural diversity (Hymel & Katz, 2019;
Juvonen et al,, 2019; Williams & Soriero, 2021).

Table 3.

Reflection and Responsibility fowards Diversity

Experience in The Textbook

No  Topics Examples of Aspects of Textbook
the Diversity Experience  Publication
in Textbooks Resources

1 Unity in Diversity  All students, despite Erlangga,
different ethnicities and 2022, Bab
regions, are Indonesian VIl page

children. 109

2 Tolerance and We are taught to live Erlangga,
Empathy with tolerance, toler- pada
ance, and sympathy tfahun 2022
amidst racial, ethnic, Erlangga,
religious, and cultural 2022, Bab
diversity. Il page 52

Global Diversity Values in Indonesia / Sadiah, Yanti & Tarmini

An essential aspect of global diversity is the reflection
and accountability of students fowards ftheir
multicultural experiences. In the Indonesian longuage
textbook for fourth-grade elementary students
published by Erlangga, the content about reflection
relates to students from different ethnic backgrounds,
yet united as one in Indonesia. Additionally, Erlangga
emphasizes the need for tolerance towards racial,
ethnic, religious, and cultural differences within the
diverse student environment. Embracing this diversity
ultimartely leads students to understand that life is filled
with peace. The content in the book aims to feach
students to adopt aftitudes of tolerance, empathy,
and sympathy.

The material on reflection and responsibility fowards
multicultural  experiences  acknowledges and
understands that students in the classroom come from
various ethnic and regional backgrounds, yet they
remain an intfegral part of the Indonesian nation. This
reflects awareness of diversity and pluralism within
Indonesian society. The reflection also recognizes the
various differences that exist in terms of race, ethnicity,
religion, and culture in the surrounding community.
Through this reflection, students are encouraged to
appreciate differences as vital elements in life.

Furthermore, the responsibility fowards global diversity
reflected in the excerpt is demonstrated through
affifudes of ftfolerance, empathy, and sympathy.
Students are reminded to respect and freat ofhers
with tolerance despite their diverse backgrounds.
This responsibility feaches sfudents to be non-
discriminatory and treat everyone fairly and equally,
irrespective of their race, ethnicity, religion, or culture.

By infernalizing the confent on reflection and
embracing responsibility fowards global diversity,
sfudents are expected to confribute fo creatfing a
harmonious, inclusive society that values diversity.
Through attitudes of folerance, empathy, and
sympathy, we can all work towards building a better
world, where everyone is respected and treated
equally, regardless of their differences.

Discussions

The Indonesian language textbook for fourth-grade
elementary students emphasizes the importance
of understanding and appreciating ofther cultures
within the context of global diversity. The book
provides various examples of activities, information,
and experiences that encourage an understanding
of cultural diversity in Indonesia. Prominent examples
include infroducing the Ratoh Jaroe dance from Aceh,
reading books that discuss Indonesian cultures, visiting
Taman Mini Indonesia Indah fo see cultural displays
from different regions, and explanations about
tfraditional houses, dances, traditional attire, regional
foods, and local history. Furthermore, through this
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textbook, students are encouraged to understand and
appreciate other cultures in Indonesia. They are given
the opportunity to learn about traditional dances
from various regions, such as Serimpi, Saman, Pendet,
and others. Additionally, students are infroduced to
various fraditional houses, such as Rumah Gadang,
Rumah Joglo, and Rumah Bolon. Traditional foods like
rendang, gudeg, sup Konro, and tfumpeng are also
part of the multicultural learning.

It is crucial for upper-grade elementary students
tfo understand and appreciate other cultures as
part of shaping their character with global diversity
awareness (Kim, 2020; Park & Seo, 2022; Rucinski
et al, 2021). Understanding other cultures involves
grasping differences in fraditions, values, customs,
and languages (Krasnigi, 2019). This helps students
develop a broader perspective of the world and
avoid prejudices or stereotypes that may arise due
tfo ignorance. Understanding and appreciating other
cultures also require developing attitudes of tolerance
(Atmaja, 2020; Lestari et al., 2020; Sodik, 2020). Students
are taught to respect cultural differences, such as
religion, ethnicity, race, and language, and learn fo
respect each individual'srights tolive according to their
own culture and beliefs. This attitude of tolerance is
essential in creating an inclusive environment (Hanafi,
2017), where everyone feels accepted and valued. By
exploring and understanding their own culture and
others, students can comprehend how their identities
are inferconnected and influenced. They can also
recognize the values and beliefs underlying their own
culture, thus developing strong self-awareness and
appreciation for others' identities (Hjerm et al., 2020;
Kaihlanen et al., 2019).

Furthermore, in the context of developing intercultural
communication skills in the Indonesian language
fextbook for fourth-grade students, they are given
the opporfunity fo interact with peers from different
ethnic, religious, and cultural backgrounds. They
are encouraged to respect and understand these
differences and foster good friendships without
discrimination. Students' understanding of intercultural
communication concepts in interacting with others is
a suitable way to embody global diversity character
(Ismail, 2021; Yudha & Aulia, 2020). This aspect provides
students with a broader understanding of cultures,
enabling them tfo build harmonious relationships,
encourage tolerance, reduce conflicts, and prepare
for a globally connected world. These skills also
enrich students' personal and collective experiences.
Thus, intercultural communication skills are crucial
in shaping a global diversity character in students
(Othman & Ruslan, 2020).

Moreover, the Indonesian language textbook for
fourth-grade students also teaches reflection and
responsibility  towards multicultural  experiences.
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Students are encouraged to contemplate the
significance of diversity and the importance of
possessing attitudes of folerance, empathy, and
sympathy towards others. Through this understanding,
students are expected to develop infercultural
communication skills that allow them ftfo interact
positively and effectively with people from diverse
cultural backgrounds. Consequently, the reflection
and responsibility towards multicultural experiences
will lead students to preserve and cherish the diverse
cultural heritage (Istiningsin & Dharma, 2021; Utami
et al, 2023), both within Indonesia and worldwide.
This includes efforts to preserve fraditional culture,
maintain diversity within society, and actively promote
unity amidst cultural differences.

Furthermore, based on the comparison of several
textbooks, it can be seen that the textbooks published
by the Ministry of Education, Culture, Research, and
Technology (Kemendikbud) (2021) serve as the primary
textbooks of the Indonesian language education
curriculum. These main fextbooks are designed to
provide a comprehensive foundation on the national
curriculum, offering a broad coverage of essential
materials o meet educational standards and student
character development. The findings of this study
indicate that Kemendikbud textbooks effectively
integrate global diversity values, helping students
develop a deep understanding of cultural diversity
in Indonesia and the importance of tolerance and
empathy in social interactions.

In addition to the main textbooks from Kemendikbud,
supplementary fextbooks published by publishers
such as Erlangga (Indradi & Purwahida, 2022),
Yudistira (Kimsela & Amalia, 2022), and Bumi Aksara
(Rohmiyatun, 2022) act as additional learning
resources that enrich the curriculum with diverse
perspectives and inferactive activities. These findings
emphasize that these supplementary books not only
support the learning material from the main tfextbook
but also add an extra dimension to students' learning
experiences (Gu et al,, 2015; Lau et al.,, 2018). Through
the introduction of stories, poems, and discussions
about other cultures, these supplementary books
expand students' understanding of global diversity.
The integration between the main and supplementary
fextbooks creaftes a dynamic learning environment
(Hanifa, 2018), where students not only learn about
diversity in a national context but are also prepared to
interact in an increasingly connected global society.

Understanding global diversity in the Indonesian
language tfextbook for upper-grade elementary
sfudents is essential fo introduce them to cultural
diversity, languages, and fraditions worldwide. The
reasons for emphasizing global diversity content in
the textbook are numerous:
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1. Cultural Understanding: Infroducing
students to various cultures from around the
world helps them understand that societies
are not solely composed of one ethnic or
cultural group. This broadens their minds to
different ways of life, traditions, and beliefs,
fostering tolerance and appreciation for
diversity (Gardner, 2021).

2. Developing Empathy: By studying global
diversity, students learn to empathize with
people from diverse cultural backgrounds.
They gain insight info ofthers' perspectives,
promoting understanding and reducing
prejudice  (Rambaree et al, 2023; Tran,
2020).

3. Improving Language Skills: Engaging with
texts, stories, and poems in Indonesian
that represent global diversity helps
sfudents enhance ftheir reading, wrifing,
and speaking abilities. They are exposed
fo different language variations and word
usages, expanding their vocabulary and
comprehension (Getie, 2020).

4. Fostering Creativity: Infroducing global
diversity in Indonesian language learning
can encourage students to express their
thoughts and ideas more creatively. They
can explore various cultural themes and
depict them through writing, poetry, or
other art forms (Yun et al., 2020).

5. Global Preparedness: In today's
inferconnected world, it is essential for
students to understand the global confext.
Infroducing global diversity in  upper-
grade elementary school prepares them
fo be more knowledgeable global citizens
capable of inferacting with diverse cultures
in the future (Rajput et al.,, 2023).

In delivering the content of global diversity in the
Indonesian language textbook for upper-grade
elementary students, the content can include short
stories, poems, fables, and songs from various cultures
around the world. The textbook can also include
activities and assignments that engage sfudents
in understanding and exploring these cultures.
Consequently, students will actively participate in
their learning and broaden their knowledge of global
diversity within the Indonesian language.

Overall, this fextbook makes a significant contribution
to shaping students' understanding and appreciation
of cultural diversity within the context of global
diversity. Through the knowledge and experiences
provided, students are encouraged to become
inclusive, folerant, and open-minded individuals
who can communicate effectively in a multicultural
environment..

Conclusions

This study shows that high-grade Indonesian
language fextbooks in Indonesia have highlighted
the importance of education in promoting folerance,
empathy, and appreciation for cultural diversity.

Global Diversity Values in Indonesia / Sadiah, Yanti & Tarmini

A comparative analysis of four selected textbooks
indicates that exposing students to cultural diversity
through learning materials not only enriches their
understanding of diversity in Indonesia but also
prepares them to participate in a diverse global
society. These findings affirm that an inclusive
educational curriculum reflecting diversity values can
confribute to shaping students' characters, enabling
them to appreciate and interact with cultural diversity.

Based on these findings, it is recommended that
curriculum developers and educators make further
efforts to enrich textbooks with content that
broadens students' perspectives on global diversity,
beyond the confines of local culture. This includes
integrating stories, cases, and examples from various
cultures around the world to strengthen students'
understanding of global diversity and multicultural
perspectives. Additionally, it is important to adopt
interactive learning methodologies that encourage
discussion, reflection, and student engagement in
topics related to diversity, tolerance, and intercultural
cooperation. Through this approach, Indonesian
language education can effectively contribute to
shaping a young generation that not only values
cultural diversity but is also equipped with the skills to
communicate and collaborate in a global context.
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